
 

 

 

ABSTRACT 

CRIANDO A MIS NIETOS: LATINO GRANDPARENTS AS CAREGIVERS 

MANAGING STRESSORS ASSOCIATED WITH KINSHIP CAREGIVING: 

 A CURRICULUM 

By 

Karina Alejo 

May 2015 

 Grandparents as parents are a fast growing population, as the need for custodial 

grandparents increases so does the need for culturally competent interventions that 

address their needs and that of their grandchildren.  This psycho-educational curriculum 

focuses on Latino grandparent caregivers; it encompasses the stressors commonly faced 

by custodial grandparents while addressing the cultural values and beliefs of this 

population.  The cultural values addressed in this curriculum include:  Respeto, 

Personalismo, and Familismo, the curriculum is built upon these values, and they are 

carried throughout each session.   

 The foundation for this thesis curriculum includes cultural values, as well as 

knowledge of loss and grief theory and elements of Mindfulness-Based Cognitive 

Behavioral Therapy.  Themes that will be addressed in this curriculum include:  loss, 

grief, mental health through psycho-education, coping skills, behavioral and emotional 

challenges in children and obtaining available community resources.   
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CHAPTER 1 

INTRODUCTION 

Purpose of Curriculum 

 The purpose of this curriculum is to provide Latino grandparents with culturally 

competent parenting support to raise their grandchildren.  This psycho-educational 

curriculum aims to address common stressors that are often associated with raising 

another generation and will provide them with tools needed to reduce parenting burden.  

This curriculum will also integrate important cultural components such as acculturation, 

Respeto, Personalismo, and Familismo in efforts to tailor the curriculum with specific 

values important to Latino grandparent caregivers.  Themes addressed in this curriculum 

include:  culture, parenting practices, loss, grief, mental health through psycho-education, 

coping skills, emotional and behavioral challenges in children and acquiring available 

resources.   

Rationale for Curriculum  

 The rationale for the curriculum is to decrease grandparents’ stressors associated 

with parental burden by increasing awareness of child development as it pertains to 

parenting and raising children, mental illness, behavioral and emotional problems in 

children, and community resources.  This curriculum incorporates Latino cultural values 

such as Respeto, Personalismo, and Familismo in efforts to construct a culturally relevant 

and suitable curriculum.  



 
   

Similar Programs 

In a study conducted by Strom and Strom (2011) on grandparent education, 

within the Phoenix, Arizona Washington School District, the Grandparent Education 

Council was established in 32 of its schools; this program was exclusively for educating 

grandparents on their responsibilities and educational needs of their grandchildren.  The 

focus of this program was to provide grandparents with relevant information for them, 

their grandchildren, and their parents (Strom & Strom, 2011).  The Grandparent 

Education Council also provided childcare for their preschool aged grandchildren so that 

they may attend educational classes (Strom & Strom, 2011).  The topics for the 

curriculum were based on the interests of the grandparents (Strom & Strom, 2011). 

In another study conducted by Collins (2011) on African American grandmothers 

who were raising their grandchildren, a faith-based support group was created and 

implemented by social workers with themes that addressed health, social services, legal 

and financial matters, religious and spiritual connections, social-emotional support and 

the need for respite care.  The support groups were held for 2 hours and it ran for 4 

months (Collins, 2011).  Other professionals from different fields were brought in to 

speak and educate the grandmothers on their respective fields (Collins, 2011).  The 

church provided childcare; volunteers were utilized to provide childcare (Collins, 2011).  

The group overall increased their knowledge of available resources, increased social 

support and reduced feelings of isolation (Collins, 2011).   

 

 



 
   

The Problem 

 In the United States alone, there is an estimated five million children being raised 

by their grandparents and, of these five million children 60%, are being raised in 

grandmother-headed households (Edwards & Ray, 2010).  National Child Welfare 

policies give primary consideration to family members, especially grandparents, for child 

placements when biological parents are not able to care for them (M. Goodman & Rao, 

2007).  In addition, the causes behind the need for placing children with their 

grandparents are often due to crisis in an adult child’s life such as incarceration, death, 

drug abuse, abuse and neglect, divorce, HIV or AIDS and mental health crisis 

(Waite, LaPierre, Luo, & Hughes, 2012).  The prevalence of these formal or informal 

care arrangements calls for more social programs that cater to the needs of this growing 

population.  The onset of permanent or fulltime caregiver role later on in life brings its 

own set of unique challenges.  Many of these challenges stem from role change or 

confusion, developmental interruptions, or loss of freedom and isolation, which can lead 

to decline in physical and mental health and financial strain for the custodial grandparent 

which exacerbate caregiver stressors (Fitzgerald, 2001).  Grandchildren are also affected 

by the altering of primary caregiver; children who transition from parent to grandparent 

may experience behavioral and emotional problems such as depression, anxiety, 

academic difficulties, anger, rejection and guilt (Dolbin-MacNab, 2006).  Grandparents 

who raise children with emotional and behavioral problems are more likely to report 

higher risk of life stressors, depression, anxiety and unmet informal and formal services 

(Burnette, 2000).  



 
   

 Within the Latino community grandparents are known for taking on the role of 

parenting their grandchildren; family traditions carry on the expectations of having 

grandmothers involved in some capacity or other in the upbringing of their grandchildren 

(M. Goodman & Rao, 2007).  Caregiving arrangements are often informal due to the 

cultural expectation of providing care for their grandchildren (Bachman & Chase-

Lansdale, 2005).  Custodial grandparents with informal arrangements are less likely to 

utilize childcare programs or assistance from various services that may be available to 

them (Burnette, 2000).  In addition, literature states that some adaptations such as 

translation of measures, bilingual therapists and an inclusion of a treatment component on 

cultural values may be needed when working with minority groups (Barker, Cook, & 

Borrego, 2010).  

Definition of Terms 

Acculturative stress:  “Can be defined as individual and familial stress associated  

with adjustments to a new culture” (Barker et al. , 2010, p. 160). 

Attitudinal familismo:  Is described by Esther D. Calzada (2010) as “feelings of 

loyalty, solidarity and reciprocity among family members, which encompasses these four 

components:  family comes before the individual, familial interconnectedness, family 

reciprocity, and upholding family honor” (p. 168). 

Behavioral familismo:  Refers to the behaviors that reflect the beliefs of familismo 

(Calzada, 2010). 

Custodial grandparents:  Is defined by researchers as grandparents attaining the 

role of surrogate parents to their grandchildren (Edwards & Ray, 2010). 



 
   

Familismo:  “ Multifaceted construct that can be understood in terms of attitudinal 

and behavioral manifestation”  (Calzada, 2010, p. 169). 

Formal arrangement:  Is defined by legal placement through Public Welfare 

System (Kelley, Whitley, & Campos, 2011). 

Grandparents as parents:  Is described by researchers as grandparents providing 

care for their grandchildren through informal arrangements or through placement of the 

Public Welfare System (Kelley et al., 2011). 

Informal arrangement:  Is described as a verbal agreement between biological 

parents and grandparents, legal custody is not established (Bachman & Chase-Lansdale, 

2005).  

Parenting burden:  “Seeing their grandchildren as harder to care for than most 

children, being angry or bothered by grandchildren and giving up more than expected in 

order to meet the grandchild’s needs” (Dolbin-MacNab, 2006, p. 565). 

Personalismo:  Is described by researchers as a variable that focuses on human 

trust and warm interpersonal interactions with others (Barker et al., 2010). 

Respeto:  Is described as “respect and obedience of authority as it relates to 

knowing the level of courtesy and decorum required in a given situation in relation to 

other people of a particular sex, age and social status” (Calzada, 2010, p. 169). 

Role conflict:  Is described as the difficulty of fulfilling the traditional role of 

grandparent after entering parenting role and engaging in parenting skills (Dolbin-

MacNab, 2006). 



 
   

Skipped generation household:  Is defined as a household where grandparents are 

raising their grandchildren in the absence of their biological parents (Waite et al., 2012). 

Target Population 

  This curriculum targets Latino grandparent caregivers; ages of grandparents may 

vary from 45-70 years, who live in predominantly Latino, monolingual Spanish speaking, 

low-socioeconomic areas.  Participants may be recruited at any particular time that they 

take on the responsibility of caring for their grandchildren, whether they just became 

primary caregivers (0-6 months), or have been caregivers for more than a year.  

Theoretical Framework 

This curriculum is founded on two social and psychological theories and three 

Latino cultural values:  Respeto, Personalismo and Familismo.  The theories include 

Mindfulness Cognitive Behavioral Theory and Loss and Grief Theory.   

Mindfulness Cognitive Behavioral Therapy 

 Mindfulness Cognitive Behavioral Therapy (MCBT) is similar to Cognitive 

Behavioral Theory (CBT) in the respect that it is used with work with symptomatic 

depressive and anxious patients, and it is used to not only to reduce psychological distress 

but also to promote positive mental health (Pots, Meulenbeek, Veehof, Klungers, & 

Bohlmeijer, 2014).  MCBT combines mindfulness exercises with CBT components to 

bring awareness and acceptance of negative experiences to reduce experiential avoidance 

(Pots et al., 2014).  The curriculum seeks to address the stressors associated with kinship 

caregiving by engaging participants in activities that will require them to talk and process 

events that have led to the transition of care, or other events that may threaten their 



 
   

overall well-being.  MCBT interventions have been successful in enhancing positive 

emotions, regulation strategies, self-compassion levels, and a decrease in rumination 

(Pots et al., 2014). 

Loss and Grief Theory 

 Loss and Grief Theory explores grief as a response to any type of loss, which a 

person may endure during their life span (Goldsworthy, 2005).  This theory is used to 

address the multidimensional experience that affects all aspects of a person’s life 

(Goldsworthy, 2005).  Aside from cultural values loss and grief concepts are thoroughly 

addressed throughout this curriculum, as the psychological and emotional consequences 

of an unresolved grief and loss can affect the overall well-being of custodial grandparents 

and their grandchildren, which can lead to higher levels of stress.  Due to the complexity 

and the wide span that grief and loss has on a person, grief and loss are often explored 

using other theories such as psychodynamic theory, attachment theory, social learning 

theory, cognitive behavior theory, and constructivism theory, all which are also 

appropriate (Goldsworthy, 2005).    

 Social Work Relevance 

 As the number of grandparents as parents grows, so will the need for supportive 

services and interventions for this population.  Grandparent caregivers often report 

serious effects to their health both physical and mental, finances and social support due to 

parenting burden (Bowers & Myers, 1999).  Research shows that child welfare agencies 

are continuingly increasing their reliance on family members, especially grandparents, to 

provide care for their grandchildren when their biological parents are not able to, yet 



 
   

family members who take on the responsibility of caregiving receive less financial 

support and services than non kin caregivers (Waite et al., 2012).  This curriculum aims 

to address this problem by providing grandparents with the information needed to 

understand the services available to them and obtain these valuable resources.  In 

addition, this curriculum will provide grandparent caregivers with the opportunity to 

develop the parenting skills and strategies they may need to raise a grandchild with 

emotional and behavioral problems.  Grandparents who are raising grandchildren with 

special needs report having unmet support services in the areas of parent education and 

nutritional information (Burnette, 2000).  The fundamental purpose of this curriculum is 

to educate Latino grandparent caregivers on the stressors of parenting another generation 

and to lessen the parenting burden by informing them of the services available to them.  

This is an important piece of the curriculum as literature states that lack of social services 

may increase parenting burden and lower the quality of childcare, which ultimately 

affects the well being of both grandparents and grandchildren (Waite et al., 2012). 

 The foundation that this curriculum is built upon is the National Association of 

Social Workers (NASW) Social Work Code of Ethics.  It follows the six ethical 

principles and its values, which are stated as the values of Service, Social Justice, Dignity 

and Worth of Person, Importance of Human Relationships, Integrity and Competence 

(NASW, 2008).  This curriculum upholds the value of service by addressing the needs of 

this often overlooked population.  Social justice is upheld by addressing multicultural 

components such as mental health stigma, poverty and legal issues associated with 

parenting grandchildren.  Dignity and Worth of a Person is supported through 



 
   

recognizing and respecting the important task that these grandparents take on by 

empowering them with the tools needed to successfully fulfill their role.  Encouraging 

communal support during each session and pulling from the strengths that each 

participant brings to the group will sustain the value of Importance of Human 

Relationships in this curriculum.  Integrity will be upheld by addressing and encouraging 

confidentiality during every session, within group members and group leaders.  

Competence will be supported through providing materials needed for group leaders to be 

able to implement curriculum and appropriate resources needed to support the 

participant’s needs. 

Multicultural Relevance 

 Literature states that the occurrence of grandparents raising grandchildren varies 

within ethnicity groups; these caregiving roles are shaped by family composition, values, 

and unique role expectations that each culture holds to be important (M. Goodman & 

Rao, 2007).  The number of children being cared for by their grandparents has nearly 

doubled since the 1970s (Dolbin-MacNab, 2006).  Mexican American grandparents are 

raising their grandchildren at a much higher rate than their Euro American counterparts.  

It is estimated to be at a four times higher rate (M. Goodman & Rao, 2007).  In addition, 

minority caregiving grandparents are more inclined to experience great economic 

vulnerability, which adds to the burden of parenting their grandchildren (Kelley et al., 

2011). 

 Although the incidence of Latino grandparent as caregivers is on the rise, African 

American grandparents still make up the majority of this population of custodial 



 
   

grandparents (Carr, Hayslip, & Gray, 2012).  African American grandmothers are 2 times 

more likely to take on caregiver responsibility than any other ethnic group (Fitzgerald, 

2001).  African American custodial grandmothers as well as other minority custodial 

grandmothers are also more likely to have less formal education and live under the 

poverty line (Bachman & Chase-Landsdale, 2005).  Grandmother caregivers are less 

likely to have completed high school (Fitzgerald, 2001).  Literature shows that 

grandmothers raising grandchildren are also more prone to poorer mental health due to 

lower income and financial strain (Carr et al., 2012).   

 Grandparents raising grandchildren face various stressors upon taking on the 

parenting role.  Often the reasons behind the need to take on full custodial care of their 

grandchildren adds on to the stress of caring for their grandchildren.  Custodial 

grandparents often experience financial strain, depression, anxiety, isolation, parenting 

stress and over all poorer health (Bowers & Myers, 1999).  Most common reasons 

requiring grandparents to take on parenting responsibilities are due to biological parents’ 

inability to care for their children for reasons which include: drug abuse, terminal illness, 

mental or emotional problems, neglect or abuse, divorce, death, and incarceration 

(Bowers & Myers, 1999).  The residual effects of these traumatic events affect both the 

children and grandparents, as they both have to deal with the loss of a loved one.  In 

children these effects are visible in emotional and behavioral problems.  Children being 

raised by grandparents are at significantly higher risk for emotional and behavioral 

problems than their counterparts (Kelley et al., 2011).  Grandparents raising 



 
   

grandchildren with emotional and behavioral problems also report higher levels of 

psychological distress (Bachman & Chase-Landsdale, 2005). 

 This curriculum aims to address the stressors associated with parenting another 

generation by providing grandparents social support, psycho-education, parenting skills, 

and information on how to obtain the necessary resources to alleviate financial strain.  

The curriculum will also reflect important cultural components that are found in the 

Latino culture such as familismo and respeto, which is often missing from interventions 

and parenting classes.  The Latino population often has a low engagement and retention 

in parenting classes due to the inability to relate to the Westernized parenting models that 

are discussed and taught in these classes (Calzada, 2010).  This curriculum’s focus is to 

provide Latino grandparents with relevant information that addresses this population’s 

specific needs, while educating them on mental health and resources.  Furthermore, 

literature supports the concept that culturally adaptive programs that were culturally 

competent presented better results for retention and participation from parents (Barker et 

al., 2010). 

 

 
 

 

 

 

 

 



 
   

 
 

 

CHAPTER 2 

LITERATURE RIVIEW 

Gaps in Literature 

 There are two main gaps in literature; the first is the shortage of culturally-based 

interventions for Latino grandparents, which incorporate cultural factors that may affect 

the treatment and delivery outcome (Barker et al., 2010).  Interventions for Latino 

grandparents should include culturally relevant values, treatment adaptations, and address 

specific environmental stressors (e.g., language barriers, high crime neighborhoods, and 

discrimination; Barker et al., 2010).  The second gap is the limited research on mental 

health for parental grandparents outside of depression (Carr et al., 2012).  There is a 

limited amount of research and interventions that address grieving and loss, both for the 

child and the grandparent.  Addressing loss of roles, loss of adult child, child’s loss of 

parent, loss of job, loss of financial stability or loss of social connections are important 

factors in the overall well-being of grandparent and grandchild (Fitzgerald, 2001). 

Summary of Relevant Literature 

Demographics 

The increase in parental substance abuse, incarceration and violence has caused 

an increase in need for grandparents to take on parental responsibility for their 

grandchildren (Kelley et al., 2011).  In the United States there are over five million 

children being raised by grandparents (M. Goodman & Rao, 2007).  Grandparents often 



 
   

provide care and assistance for their grandchildren that can range from custodial care, day 

care and the occasional overnight stay (Bowers & Meyers, 1999).  Literature shows that 

grandmothers are more likely to take on this role than grandfathers (Waite et al., 2012).  

The majority (70%) of the parental grandmothers were over the age of 50 years old, lived 

in poverty and had less formal education (M. Goodman & Rao, 2007).  Younger 

grandparents are more likely to take on parenting responsibility, however younger 

grandparents report higher levels of stress due to role conflict (Waite et al., 2012).  The 

grandchildren that they care for are typically under the age of 6 years old (Fitzgerald, 

2001).  A study conducted by Bachman and Chase-Landsdale (2005) on grandparents as 

parents found that 54% of custodial grandmothers did not have a high school diploma or 

a G.E.D.  Grandparents with less than a high school education have a higher probability 

of becoming the primary caregiver to their grandchildren than their counterparts (Waite et 

al., 2012).  In the Latino community 2 in 5 Latinos did not complete high school and one 

fourth have less than a ninth grade education (Ayón, 2011).  Grandparent-headed 

households are generally below the poverty line; grandmothers are also more likely to 

have no savings and do not own their homes (Fitzgerald, 2001).  There is also a greater 

prevalence of custodial grandparent arrangements among low-income communities and 

minorities (Bachman & Chase-Lansdale, 2005).  In many cases where the parenting 

arrangements are informal, both grandchildren and grandparents may be unable to attain 

essential resources that may alleviate some financial strain (Kelley et al., 2011).  In the 

Mexican American population 1 in 20 Mexican American grandparents were raising their 



 
   

grandchildren; the occurrence of these arrangements are increasing at a much higher rate 

in the United States than in Mexico (M. Goodman & Rao, 2007). 

Precipitated Factors  

 Literature shows that taking on the parental role as a grandparent are often the last 

resort for their grandchildren; the decision to take on full time caregiving responsibility is 

often out of a time of crisis (Bowers & Myers, 1999).  Primary caregiving responsibilities 

often fall onto the grandparents when the biological parents of the grandchildren are 

unable to care for their children.  The main reasons parents are unable to care for their 

grandchildren include:  alcohol or drug abuse, child abuse or neglect and divorce (Bowers 

& Meyers, 1999).  Mental or physical illness, death, maternal incarceration and AIDS or 

HIV are also growing reasons why biological parents may abandon their parental 

responsibility (Waite et al., 2012).  The rise in AIDS and HIV infection, especially in 

poor urban communities with high rates of infection and drug dependency among 

women, has increased the occurrence of this parenting arrangement (Fitzgerald, 2001).  

In addition, some parents may relinquish their parenting responsibilities because the 

parent may be unable to afford the cost of raising a child or the child lives in an 

undesirable neighborhood or school (Bachman & Chase-Lansdale, 2005).  Some 

custodial grandparents may also have the additional responsibility of taking care of adult 

child or biological parent of their grandchildren (Burnette, 1999).  Culture also plays an 

important role on the decision to take on parenting responsibilities.  In some cultures, for 

example in Latino cultures, grandmothers may feel that it is expected for them to take on 

care giving responsibilities (Bachman & Chase-Lansdale, 2005).   



 
   

Consequences of Caregiving 

 Parenting another generation comes with its own unique challenges; many of 

these challenges stem from the enormous responsibility that comes with it.  For most of 

these grandparents, assuming the parental role is met with anxiety due to the traumatic 

events that led to them having to take on the parenting role and because of the life 

changes that they will be forced to make in order to fulfill this role (Bowers & Meyers, 

1999).  As a result of being thrown back into this role, parental grandparents may need to 

redevelop parenting skills (Dolbin-MacNab, 2006).  These changes can be widespread 

through a custodial grandparent’s life, which often result in higher levels of parenting 

stress and psychological distress (Bowers & Meyers, 1999).  Role strain is also a 

consequence for custodial grandparents, which manifests in role conflict and role 

overload that lead to diminishing of social support (Burnette, 1999).  This role obligation 

may hinder the grandparent’s ability to take on or keep the other roles a grandparent may 

have (Waite et al., 2012).  Literature shows that life stressors that present themselves in 

important roles of older adults (i.e., spouse, parent, grandparent), result in greater adverse 

affects in the overall well-being of the grandparent (Burnette, 1999).  A frequent cause of 

stress can be attributed to the chronic conflict that custodial grandparents may have with 

their adult child or biological parent of their grandchildren (Leder, Grinstead, & Torres, 

2007).  Life changes often result in changes in life activities, finances, housing, 

perception of mortality and feelings of grief or loss (M. Goodman & Rao, 2007). 

Custodial grandparents are also at risk of reporting higher rates of poverty, overcrowding 

and functional limitations (M. Goodman & Rao, 2007).  In addition, these challenges 



 
   

may hinder their ability to provide a supportive home to their grandchildren (Kelley et al., 

2011).  Common consequences of parental strain include declines in physical and mental 

health, financial strain, and loss of social support (Carr et al., 2012).  

Physical Health 

 Parental grandparents are more likely to have a higher risk of reporting poor or 

very poor health; this incidence is 2 times higher in grandparents who are raising 

grandchildren with special needs (Burnette, 2000).  In comparison to grandparents who 

do not have parenting responsibilities, custodial grandparents report poorer health (Waite 

et al., 2012).  Caregiving stress can also result in an exacerbation of previously controlled 

chronic health problems such as hypertension or diabetes (M. Goodman & Rao, 2007).  A 

study conducted by Leder et al. (2007) stated that two thirds of parental grandparents 

reported having multiple chronic health problems.  Poor health was exacerbated for 

parental grandparents if their grandchild exhibited behavioral problems (Leder et al., 

2007).  Custodial grandparents are also more likely to neglect their own health and needs 

to address those of their grandchildren or because of child rearing restraints (Fitzgerald, 

2001).  The lack of access to medical care for both grandparents and grandchildren may 

also impact their chronic health conditions and parental challenges (M. Goodman & Rao, 

2007).  Poorer health also contributed to more negative and less positive affect, greater 

mental health risks, stress and distress (C. Goodman, 2012).  Literature shows that 

grandparents who are primary caregivers for over sixteen months showed a decline in 

physical health (C. Goodman, 2012).  A study showed that the majority of Latino 

grandparents (70%) reported having fair to poor health condition (Leder et al., 2007).  



 
   

Grandparents who are raising their grandchildren also report more physical limitations 

than their counterparts (Bachman & Chase-Lansdale, 2005).  Most common physical 

concerns include:  stiffness or swelling, back or stomach pain, heart trouble or other 

physical symptoms (Fitzgerald, 2001).  Parental grandparents are also more likely to 

report more limitations on their Activities of Daily Living (ADL), which can include 

climbing stairs or walking for more than six blocks (Fitzgerald, 2001).  Physical 

limitations can also be a source of stress for the caregiving grandparent, particularly when 

raising children with emotional and behavioral problems (Bachman & Chase-Lansdale, 

2005).   

Mental Health 

 Custodial grandparents often experience a decline in well-being and an increase in 

depressive symptoms, as a result of taking on parental responsibility (Fitzgerald, 2001). 

Grandmothers raising their grandchildren report more psychological and depressive 

symptoms, which are magnified if their grandchildren are older or have emotional or 

behavioral problems (Bachman & Chase-Lansdale, 2005).  Caregiving strain can lead to 

health damaging behaviors; for example exhaustion and stress were more likely to lead to 

intensification of chronic illnesses (Fitzgerald, 2001).  Grandparents raising 

grandchildren with psychological or physical problems also increased their incidence of 

psychological anxiety and distress (Dolbin-MacNab, 2006).  The trauma that commonly 

precedes the need for this arrangement can also add to the emotional distress and can 

make adjusting to the new parental role more difficult (Bowers & Myers, 1999). 

Furthermore, the custodial grandparents may be also dealing with the difficulties of their 



 
   

adult children in addition to that of their grandchildren, which consequently adds to the 

emotional and psychological stress of the grandparents (Dolbin-MacNab, 2006).  The 

grandparent-headed household must also deal with the stigma that is associated with 

parenting grandchildren; this also adds to the psychological distress of the grandparent 

(Carr et al., 2012).  The overwhelming parental strains that grandparents raising 

grandchildren face were commonly mentioned as reasons for change in overall well-

being (Fitzgerald, 2001).  In addition, Latino grandparents reported higher levels of 

acculturation stress, which could increase depression, suicide ideation and decrease 

family cohesion (Barker et al., 2010).  Substance abuse and mental illness are also more 

common in acculturated Latino families (M. Goodman & Rao, 2007).  Latinos are also in 

high risk of depression and anxiety due to poverty, poor housing conditions, work 

demands and discrimination (Ayón, Marsigua, & Bermudez-Parsai, 2010).  It is 

important to understand the connection between a custodial grandparent’s mental health 

and his or her ability to provide optimal and nurturing environment for his or her 

grandchildren to thrive in, as they are interdependent (C. Goodman, 2012). 

Financial Strain 

 Financial strain is a common stressor among grandparents as parents.  

Grandparents raising grandchildren will typically experience a decline in financial 

stability, which is often brought upon by the need to cut back on working hours or to stop 

working altogether, in order to meet parenting responsibilities (Fitzgerald, 2001).  Early 

retirement is often not a choice many of these custodial grandparents can afford; 

nevertheless, it is one that often results after taking on the parenting responsibility.  The 



 
   

financial strain that early retirement causes these head of household grandparents, can 

take a toll on their mental health; being unable to provide shelter, food, clothing and 

security can make a parental grandparent feel incompetent and exacerbate stressors 

(Burnette, 1999).  This stressor may be amplified by the lack of social services available 

to skipped generation household may not be receiving.  For informal caregivers, not 

receiving child welfare benefits created a greater burden and financial strain (Stroizer & 

Krisman, 2007).  Informal caregiving arrangements may prohibit grandparents and their 

grandchildren from accessing government economic assistance (Kelley et al., 2011).  

Custodial grandparents may not seek legal custody of grandchildren because of cost of 

legal fees or in efforts to preserve the relationship with the child’s biological parent 

(Bachman & Chase-Lansdale, 2005).  Furthermore, the lack of established legalized 

guardianship can increase barriers for grandparents when they seek help or attention from 

schools, hospitals and mental health providers (Bachman & Chase-Lansdale, 2005).  

Cultural Values 

 The Latino population value collectivism and interdependence, which are 

different than Westernized values and policy (Ayón & Aisenberg, 2010).  This may cause 

some conflict when working with Latinos, as the public child welfare system is child 

centered as opposed to family centered (Ayón & Aisenberg, 2010).  However, the Latino 

community has various strengths, which can be beneficial to utilize when working with 

this population.  One of the greatest strengths that the Latino community possesses is the 

strong social support they receive from their family, extended family and friends.  Social 

support in the Latino families has been linked to increased access to mental health 



 
   

services for their children (Ayón, 2011).  In addition, culturally Latino grandparents 

already share child rearing responsibilities as it is one of three roles that are bestowed 

onto them; the other roles include family decision making and advising (Burnette, 1999).  

The cultural values that are embedded into the Latino culture support and promote 

community and social support, such values include:  Respeto, Familismo and 

Personalismo. 

Cultural Values--Parenting Implications  

 Parenting and culture are interwoven; culture influences a person’s parenting 

style.  Grandparents raising another generation are likely to change their parenting styles 

due to the fact that their parenting style the second time around will be shaped by their 

age and socio-structural location (e.g., previous parenting experiences, socioeconomic 

status, historical influences, ethnicity, gender, and appropriate parenting behaviors; 

Dolbin-MacNab, 2006).  Culture plays an important part in developing parenting styles, 

as parenting styles are created from beliefs, values and goals held by the parent 

(Guilamo-Ramos et al., 2007).  Conflict may arise when the children’s and parent’s 

values clash as the children begin to take on the values of the dominant culture (Fischer, 

Harvey, & Driscoll, 2009).  In Latino cultures, mothers value obedience and respect 

rather than independence, autonomy, and assertiveness, which are mainstream U.S. 

values (Calzada, 2010).  Other values that are highly regarded among Latino parents 

include:  affection towards other family members, family loyalty, honesty, responsibility 

and personal honor (Fischer et al., 2009).  Respeto in the Latino community allocates the 

boundaries of appropriate and inappropriate child behavior; spanking and harsh 



 
   

reprimands are seen as successful ways of teaching children to respect their parents and 

elders (Calzada, 2010).  Mexican immigrant and Mexican American parents are more 

inclined to have more authoritative parenting styles than those parents living in Mexico 

(Barker et al., 2010).  In a study conducted by M. Goodman and Rao (2007) on Mexican 

grandparents raising grandchildren in the United States, it was found that there were 

differences in how they raised their children and grandchildren; the study stated that 

grandparents raising their grandchildren were not so hard on them, spoiled them and had 

a harder time disciplining their grandchildren, which M. Goodman and Rao noted as a 

possible result of role confusion.  There are also differences in how they parent males and 

females; males are given more liberty and encouraged to seek activities outside of their 

home, while females are encouraged to be submissive and seek activities inside their 

home (Guilamo-Ramos et al., 2007).  Acculturation stress can also hinder a grandparent’s 

ability to obtain valuable resources because of cultural and language barriers (Barker et 

al., 2010). 

Cultural rules, beliefs, as well as patterns of communication and standards of 

competence all influence parenting styles and values (Calzada, 2010).  Parenting styles 

are often seen as strict and authoritarian; Latinos emphasize the need to closely monitor 

children’s behavior in order to uphold cultural values (Guilamo-Ramos et al., 2007).  

Latinos rely on Familismo and generally have more family connections as well as more 

contact with extended family members (M. Goodman & Rao, 2007).  Familismo is a core 

value in Latino cultures; it is found in every aspect of everyday life and affects family 



 
   

functioning (Calzada, 2010).  Familismo is inclusive of sharing finances, living spaces, 

and daily activities as well as shared child-rearing responsibilities (Calzada, 2010). 

Respeto 

 Respeto when child rearing in Latino families is essential; some Latinos see it as 

necessary in order to have a child develop successfully (Calzada, Fernandez, & Cortez, 

2010).  Respeto emphasizes obedience in children.  It also refers to the level of decorum 

and courtesy shown in social interactions, which is dictated by the age, sex and social 

status of the person whom one is addressing (Calzada et al., 2010).  The hierarchy of 

respeto is as follows:  elders, authority figures, parents, experts and men (Leon, 2010).  

This value also influences parenting practices as respeto defines boundaries for 

appropriate and inappropriate child behavior (Calzada et al., 2010).  Children are 

discouraged to engage in adult conversations (Leon, 2010).  The value of respeto is 

instilled in children from early childhood and may be enforced through harsh parenting; 

spanking is seen as an appropriate and often necessary form of discipline (Calzada et al., 

2010).  The emphasis on teaching children respeto lies in the belief that children are seen 

as a reflection of the entire family (Calzada et al., 2010).  Children must be obedient and 

conform to authority without questioning and must be courteous, particularly when 

dealing with their elders (Calzada et al., 2010).   

Familismo 

 Fundamental principles of familismo are bound by family closeness and unity; 

blood ties are above all other ties and contributing to the family (Ayón & Aisenberg, 

2010).  In Latino families the individual’s needs are second to that of the family’s needs 



 
   

(Ayón & Aisenberg, 2010).  Individual decision-making is also influenced by familismo; 

individuals make decisions based on how it will affect the entire family (Leon, 2010).   

Familismo captures the value Latinos place on interdependence and the importance of 

every individual’s role in the family (Guilamo-Ramos et al., 2007).  Familismo is also 

attributed to protecting against the negative effects of stressful life conditions (Burnette, 

1999).  In a study conducted by Ayón et al. (2010), on familismo and the effects it has on 

mental health, it was found that familismo helped with acculturation and served as a 

protective factor against mental illness symptomology.  That same study found that 

familismo was also linked with more positive health outcomes, including lower levels of 

drug abuse and a decrease in the likelihood of child maltreatment (Ayón et al., 2010).  

Familismo has also been recognized as serving as a protective factor against 

developmental behavior problems and associated with higher levels of parenting success 

(Santisteban, Coatsworth, Brones, Kurtines, & Szapocznik, 2012).  Having a strong 

social support network is also associated with improved mental health condition (Leder et 

al., 2007). 

Personalismo 

 Personalismo is an important cultural value that is unique to the Latino 

population.  It is crucial to uphold this value when working with the Latino population as 

it influences parent’s expectations of the parent and practitioner relationship (Ayón & 

Aisenberg, 2010).  This value also bestows great value to personal character, inner 

qualities and indicates preference for people of the same ethnic group (Guilamo-Ramos et 

al., 2007).  Personalismo refers to the cultural expectation that fosters more personalized 



 
   

and intimate interactions between the practitioner and client; personalismo is imperative 

when building rapport and trust with the Latino population (Ayón & Aisenberg, 2010).  

With personalismo there is also an expectation that the relationship will be less formal 

and a professional must have a genuine interest in the family’s well-being (Leon, 2010).  

Loss  

 Literature, as well as interventions that focus on grandparents as parents often, fail 

to address the loss and grief that is associated with taking on parenting responsibilities.  A 

loss can be physical or psychological; a physical loss refers to a death or loss of body 

parts, whereas a psychological loss refers to a loss that is intangible or symbolic 

(Goldsworthy, 2005).  Most common types of psychological loss are:  life transitions, 

divorce, substance abuse and recovery, illness, trauma and career change (Doughty Horn, 

Crews, & Harwood, 2013).  Both the grandparents and grandchildren experience loss and 

grief due to this transition; the grandparents lose in a sense, their adult child, and their 

grandchildren lose a parent.  These traumatic losses then have a ripple effect on everyday 

life creating new and often unanticipated secondary losses, which can be as damaging to 

them as the initial loss of their loved one.  Secondary losses can change futures, financial 

security, relationships, social status and job status (Backhouse & Graham, 2013).  Some 

of the most common secondary losses for grandparents include:  loss of dreams, 

aspirations, roles in life, mobility, identity, job, retirement plans and loss of relationships 

(Goldsworthy, 2005).  The loss of the traditional role of grandparent is often one of the 

hardest transitions that they have to make as they now must become disciplinarians, 

providers and authority figures (Backhouse & Graham, 2013).  As for children, their 



 
   

secondary losses may include:  loss of friends, home, school, health insurance and routine 

(Mannarino & Cohen, 2011).  

Loss can also be ambiguous.  An ambiguous loss is a loss that is characterized as 

being unclear, traumatic, relational disorder, confusing, caused by external factors and 

incomprehensible (Boss, 2010).  There are two types:  physical absence with 

psychological presence (e.g., divorce, adoption, immigration and migration) and physical 

presence with psychological absence; e.g., addiction, chronic mental illness, depression, 

Dementia, and Alzheimer’s (Boss, 2010).    

 Their loss however, because of the circumstances that lead to the loss (e.g., 

parental mental illness, drug abuse, incarceration) is often unsupported, is less likely to be 

acknowledged and left unresolved.  A stigmatized loss often does not receive the same 

social support as a loss to death (Backhouse & Graham, 2013).  Another reason why they 

may not address their loss and grief is because they may feel as though they may not have 

the right to mourn the loss of what might have been a problematic relationship (Dayton, 

2005).  They may also conceal their loss and grief because they may feel the need to 

protect their grandchildren from the stigma associated with this type of caregiving 

arrangement and they may also feel the need to protect their adult child from 

recrimination (Backhouse & Graham, 2013).   

Grief 

Grief is the emotional reaction to loss, which includes: sadness, anger, 

helplessness, despair, and guilt (Backhouse & Graham, 2013).  Greif can also evoke 

feelings of self-blame and regret (Stroebe et al., 2014).  Custodial grandparent’s grief is 



 
   

different; often their loss is ambiguous, which makes finding closure or resolution to their 

loss difficult if not impossible (Boss, 2010).  Due to the lack of closure, a custodial 

grandparent’s grief is ongoing, forcing them to have to adapt, problem solve, and cope 

with concerns and circumstances that are out of their control (Backhouse & Graham, 

2013).  These factors in addition to having a loss that is unsupported can leave both 

grandchildren and parental grandparents to disenfranchised or complicated grief.  

Disenfranchised grief refers to the grief that is experienced when a loss is not publicly 

supported or mourned (Goldsworthy, 2005).  Complicated grief occurs with a significant 

attachment loss.  This can cause intense and overwhelming responses to loss, which often 

include depression and anxiety (Love, 2007).  Parental grandparents and their 

grandchildren are at a higher risk for complicated grief; risk factors include:  loss due to 

violence or traumatic accident, loss associated with shame, secondary losses, family 

stressors and stigma and inadequate family or community support (Love, 2007).  

Children who sufferer a traumatic loss can experience a traumatic stress, which can cause 

them to have Childhood Traumatic Grief  (CTG) (Mannarino & Cohen, 2011).  CTG in 

children can cause sleep disturbances, irritability, functioning impairment, angry 

outbursts, decreased concentration, decline in academic performance and difficulty 

relating to peers (Mannarino & Cohen, 2011).  

Implications of Unresolved Loss and Grief 

Unresolved loss and grief can greatly impact both parental grandparent and 

grandchildren, specifically when the loss is traumatic.  The major risk for grandparents is 

the decline in physical and mental health (Love, 2007).  The decline in physical and 



 
   

mental health due to unresolved loss and grief only complicates and magnifies parenting 

stressors associated with raising their grandchildren.  Grandparents are also at risk of 

forming a “Disorganized Attachment” with their grandchildren; which occurs when a 

parent or caregiver has unresolved trauma and loss, which leaves them with feelings of 

anxiety, which in return affects the relationship with and the development of their 

children (Nader & Salloum, 2011).  Children and adolescents are more likely to suffer 

from complicated grief due to the lack of emotional, cognitive and social coping skills 

that they possess (Love, 2007).  It is also important to address and understand that 

children often grieve in spurts and will likely continue to grieve as they continue to reach 

higher developmental stages and gain a better understanding of loss (Nader & Salloum, 

2011).  After a traumatic loss children may have significant changes in behaviors and 

personality (Kuban, 2011).  Loss and grief for custodial grandparents and grandchildren 

has a cascading affect on the overall well being of all individuals involved, it affects 

every aspect of their lives, for some it may exacerbate the stressors of this traumatic event 

and make the transition that more difficult.  It is also important to keep in mind when 

dealing with loss and grief that culture plays an important role in shaping a person’s 

attitude towards loss and influences how each individual will grieve (Doughty Horn et 

al., 2013).  

Social Support and Services 

 Social support is very important to the Latino community.  Social isolation is a 

common stressor found in custodial grandparents (Dolbin-MacNab, 2006).  Lack of 

social support and perception of behavioral problems is related to higher rates of stress 



 
   

among grandparent caregivers (Carr et al., 2012).  Within the Latino community their 

social network consists of family, extended family and friends; very few Latino parents 

reported having support from individuals outside of their intra family system (Ayón, 

2011).  Literature states that social programs should focus on improving financial and 

health conditions of parental grandparents (Waite et al., 2012).  Social support in the 

form of having family members around to talk to or just present, reliance on faith and 

support from friends, as well as obtaining problem solving skills can help custodial 

grandparents cope and manage parental stressors (M. Goodman & Rao, 2007).  

Comprehensive formal support services created to benefit Latino parental grandparents 

should be attentive to include principles of collaboration and flexibility (Calzada, 2010).  

Research shows that the more resources they have available to them the lower the levels 

of stress and burden (Bowers & Myers, 1999).  The lack of access to services is greater in 

Latino families that have recently immigrated to the United States; many are unaware of 

the services that are available to them, while others do not seek services due to barriers 

such as language, documentation status and lack of knowledge of the system (Ayón, 

2011).  When creating parenting interventions for Latinos, it is advised to incorporate 

concepts of personalismo, familismo and respeto, as this will allow a better understanding 

of Latino parenting practices as it applies to parenting style framework (Guilamo-Ramos 

et al., 2007).  In addition, it is also advised for Latino targeted programs and interventions 

to attract and teach social workers and professionals to be culturally responsive (Ayón, 

2011).  It is also important to understand the impact of social policy and services that are 

in place that may conflict with Latino values such as familismo.  For example, the 



 
   

Adoptions and Safe Family Act (ASFA) (1996), which emphasizes on the primary 

protection of children over preservation of the family unit, its stringent requirements 

make it very difficult for some families to reunite (Ayón & Aisenberg, 2010). 

Impact on Grandchildren  

 When a birthparent is unable to provide care for their child and custodial 

grandparents take on the role of parents, children may experience a disruption in key 

attachment, which is critical to their social and emotional development (Kelle et al., 

2011).  Children who are raised in grandparent headed households are shown to be less 

academically successful than children being raised in two parent households (Kelley et 

al., 2011).  This may be because of the traumatic events that are lived by these children. 

The trauma associated with the events that lead to the grandparents taking over parental 

responsibilities may leave residual effects on the child such as behavioral and emotional 

problems, which makes parenting much harder for custodial grandparents (Bowers & 

Myers, 1999).  Many grandchildren have a history of prenatal or early childhood 

maltreatment, which can result in behavioral, emotional development and academic 

problems (Burnette, 2000).  Behavioral and emotional problems (e.g. anxiety, fear, 

confusion, insecurity) may already be present in the child due to the lack of stability of 

their biological parent (M. Goodman & Rao, 2007).  Other emotional and behavioral 

problems include: sudden changes in mood, nervousness, argumentativeness, trouble 

concentrating or paying attention, impulsiveness, disobedience, hyperactivity, and 

demanding constant attention (Burnette, 2000).  Understanding these behavioral and 

emotional outcomes for these grandchildren is important as studies show that 



 
   

grandchildren’s behavior was the most significant factor in influencing their 

grandmother’s feelings of burden, parenting stress and role satisfaction (Bowers & 

Myers, 1999; Kelley et al., 2011).  Consequently, grandparents who are unable to 

effectively cope with the emotional and behavioral problems of their grandchildren are at 

a higher risk of having their grandchildren placed in the foster care system, group home 

or juvenile justice system (Kelley et al., 2011).  In order to fully equip parental 

grandparents to successfully carry on the responsibilities of parenting their grandchildren, 

they must be educated on subjects such as: current parent practices, conduct disorders, 

childhood disorders (e.g., ADHD), depression, school violence, peer pressure, gangs, 

drugs, and sexually transmitted infections (Dolbin-MacNab, 2006).  It is also important to 

note that grandchildren’s well-being was influenced by the relationship that the 

grandchild had with their custodial grandparent that is a stronger positive relationship 

between grandchild and custodial grandparent, the better the child overall well being 

outcome (C. Goodman, 2012).   

Needs of Grandparent Caregivers 

 Parental grandparents take on a great responsibility when becoming formal or 

informal primary caregivers to their grandchildren.  The trauma that is associated with 

this transition is felt throughout their everyday lives.  They experience various losses, 

role strain and for Latino grandparents an extra set of barriers to accessing services.  In a 

study conducted by Strozier and Krisman (2007) found that formal parental grandparents 

expressed a need for counseling for their grandchildren, while informal parental 

grandparents needs included: financial assistance, Medicare for themselves and 



 
   

educational services.  This same study also found that custodial grandparents both 

informal and formal needs also included: information on resources available to them, 

how to handle their grandchildren’s school problems and how to cope with the loss and 

grief of their loved ones, freedom and financial stability (Strozier & Krisman, 2007).  

Financial assistance or support is a common need among parental grandparents; it is often 

due to the lack of information about available resources (Gladstone, Brown & Fitzgerald, 

2009).  For Latino parental grandparents, language barriers can prove to be a deterring 

factor from seeking services.  Barriers towards accessing services need to be addressed; 

the child welfare system is vast and confusing to navigate through alone (Gladstone et al., 

2009).  Personalismo is key in delivering services to the Latino community, as many 

custodial grandparents, not just Latino grandparents, have a lack of trust towards social 

workers and their abilities to help them (Gladstone et al., 2009).  For Latino grandparent 

caregivers, there is also a need for culturally competent programs and interventions.  Of 

the few interventions that are available for Latino grandparents and parents, most are 

translated interventions that have been developed for non-minority families (Dumas, 

Arriaga, Begel, & Longoria, 2011).  They often reflect the values of beliefs of European 

American Child rearing practices, may only be available in English or may run for too 

long (Dumas et al., 2011).  Studies show that parental grandparents have reported that 

support groups have a positive affect on alleviating the stressors associated with 

caregiving (Gladstone et al., 2009; Leder et al., 2007).   

 

 



 
   

 

 
 

CHAPTER 3 

CURRICULM PROJECT DESIGN 

Curriculum Project Design 

 This curriculum was developed as a requirement to complete the Master’s in 

Social Work program in the Older Adult and Families concentration.  The main goal of 

this curriculum is to support Latino grandparent caregivers by addressing stressors 

associated with being fulltime caregivers to their grandchildren, as well as providing 

them with information, resources and tools to help manage these stressors.  This 

curriculum is specifically tailored to encompass the contingent needs (e.g., parenting 

styles and expectations), Personalismo, Respeto, and Familismo of the Latino population, 

which may exacerbate the stressors commonly found in grandparents raising 

grandchildren.  This curriculum will help Latino primary caregiving grandparents build 

their skills in parenting, understanding of child emotional and behavioral problems, 

coping with stress and utilizing resources to help alleviate caregiving burden.  

Outline of Curriculum  

The Modules will be offered as follows: 

Module 1:  Culture and Parenting Styles. 

Module 2:  Children’s Challenges--Emotional and behavioral problems in 

children as a result of a traumatic event, loss, appraisal of stress and mental health, as 

well as developmental stages. 



 
   

Module 3: Grandparents’ Challenges--Emotional problems associated with role 

changes, loss, appraisal of stress and mental health. 

Module 4: Caregiver support and resources.   

These four topics address the common factors that contribute to an increase in 

parenting stressors, which include parenting styles and familismo, obedience and respeto, 

consequences of caregiving stress and lack of social support as well as unfamiliarity of 

available resources. 

Rationale of the Curriculum Design  

Objective 1:  To supply Latino grandparent caregivers with the information and 

resources needed to maintain a healthy, nurturing, and safe environment for their 

grandchildren. 

 Mental health, financial and legal resources will be explained and provided in the 

form of worksheets, flyers, handouts, sessions and group discussion.  This will provide 

for an open and safe environment that will allow participants to inquire more about 

services available to them and their grandchildren, which in return can reduce stigma 

associated with seeking help for mental health and other services as well as reduce stress 

related to caregiving.  The ultimate goal is to empower grandparents to seek the help and 

support they need to continue to care for their grandchildren.  

Objective 2:  To provide parenting training materials for social workers to provide 

classes for Latino grandparent caregivers that will address the stressors that are associated 

with parenting another generation. 



 
   

 The social workers will be provided with all materials needed to implement the 

curriculum, handouts, pre and posttest, surveys, power point presentations, and local 

community resources, to help support Latino grandparent caregivers. 

Group Process/Setting 

  Groups will be held for twelve ninety-minute sessions.  The session will be 

broken down into four modules, with each module having three ninety-minute sessions 

each.  The curriculum will be taught in a small group, not to exceed 10 participants.  

Small groups will allow for the participating grandparents to receive the social support 

(e.g., emotional, instrumental, informational and appraisal), which they often lose after 

taking on parenting role (M. Goodman & Rao, 2007).  In addition, interacting during 

group sessions with other participants and the counselor helps build a universality, which 

helps build connectedness with a valuable support group (Edwards & Ray, 2010). 

How to Use the Curriculum 

 This curriculum is mindful of the different learning styles and capabilities of this 

particular population.  A bilingual Spanish-English speaking instructor would be needed, 

as this curriculum would be presented in Spanish.  This curriculum is designed to be 

interactive with a lot of required participation (e.g., group discussions, partner exercises, 

activities).  To help those participants with limited reading and writing abilities obtain 

skills being presented, the instructor must be capable of leading and guiding groups.  The 

instructor should also read the pre and post test questions aloud as this will also help 

those participants who may be illiterate.  Handouts will be in large print and vocabulary 

will be appropriate and comprehensible by the participants.  Accommodations may be 



 
   

made to help those participants who are illiterate (e.g. instructor may help individuals one 

on one). 

Evaluation 

 A pre and post test consisting of ten yes or no questions will be given at the first 

session and at the last session.  This will test the growth of knowledge.  In addition, there 

will also be a satisfaction survey that will be completed at the end of each session that 

will allow participants to give their opinion on the overall experience of each session.  

Participants will be encouraged to give honest feedback as to what they liked or did not 

like from each session as well as other topics that they may want to learn about.  

Assistance may be given to those participants who may need help filling out the test and 

survey.  

 

 

 

  



 
   

 
 
 
 
 

CHAPTER 4 

CURRICULUM 

Introduction 

 The goal of this curriculum is to help support and educate Latino parental 

grandparents by giving them tools that will help them manage parenting stressors by 

using a curriculum that is culturally competent, and addresses specific Latino cultural 

values and practices.  These cultural values and themes will include Personalismo, 

Familismo, Respeto, and acculturation as it pertains to parenting styles and child 

expectations. Personalismo is incorporated throughout the curriculum, it is the foundation 

for building rapport with participants and building a support system.  The curriculum is 

broken down into four modules, with each containing 3 sessions of an hour and a half for 

a total of 12 sessions.  The modules are: Culture and Parenting, Children’s Challenges, 

Grandparent Challenges, and Grandparent Support and Resources.  This curriculum is 

created to build upon knowledge, which is why it begins with the foundation of culture 

and builds up to more theoretical concepts and then to tangible resources, which they can 

then begin to utilize after they have learned of the outcomes and benefits to having such 

support. 

 

 

 



 
   

General Group Agenda 

Power Point, Agendas, Worksheets, Pre and Post Test, and Surveys 

  For each module and session there are corresponding PowerPoint Presentations 

(Appendix A), Agendas (Appendix B), handouts (Appendix C), hands on activities and 

exercises that require participants to practice skills being learned.  In addition there will 

be a Pre and Post test (Appendix D) administered at the first and last session.  A survey 

(Appendix E) will be given after the end of the session, beginning after the first session 

and continuing on until the eleventh session.  This will help the facilitator understand the 

needs of the group and also how the group is processing the information.  The surveys are 

an important part of the curriculum as Personalismo is an important cultural value, this 

will allow the participants to partake in the ongoing development of the group, which 

seeks to address the needs that are specific to them.  The agendas are designed to help the 

facilitator implement the curriculum as well as to help with the structure of each session.  

The facilitator would need to be bilingual English/Spanish speaking as the population that 

this curriculum is made for will be predominately Spanish speaking.   

Check-In 

 Each session will begin with a check-in.  The check-ins vary each session with the 

exception of the Stress Thermometer, which is used three times within the 12 weeks.  

This is to help the facilitator monitor changes in stress levels in different stages of the 

curriculum.  There are several types of check-ins used in this curriculum to allow group 

members to participate in various ways.  The facilitator should allow approximately 15 



 
   

minutes for check-in, in order to give a group member ample time to participate and 

process.   

Group Discussion 

 This curriculum is designed to be interactive with participation of all group 

members.  The Power Point presentations are created to introduce the themes of the 

session as well as to begin the process of applying the concepts that are being presented.  

The facilitator may find it useful to ask open-ended questions (ex. how do you show 

respect?), during the presentation to allow participants to begin to apply these concepts to 

themselves.  The corresponding activities are designed to connect participants to the 

concepts being presented.  It is important that the facilitator keep in mind that the themes 

discussed in each session may provoke and awaken many feelings that the group 

members have chosen to suppress.  Personalismo is value that is upheld through out the 

curriculum, which is why the facilitator must be aware of potential resistance when 

talking about these topics, allowing those who would like to share a platform to do so as 

well as respecting the boundaries and limits of those not willing to open up.  The 

facilitator may find it beneficial to address this as the topics begin to dig into unresolved 

feelings; addressing that one not only participates by sharing but also by being supportive 

listeners.  Ample time is needed for discussion 30 minutes, should be allowed for 

discussions, the facilitator may allow more or less time depending on the engagement of 

the group. 

 

 



 
   

Activities  

 The activities should be explained thoroughly, allowing participants to understand 

the directions for each activity.  The facilitator may need to repeat steps as participants 

engage in activities.  It would also be beneficial to allow them to work in groups even if 

the activity does not call for it, as different needs may be present in the group.  This will 

also encourage cohesiveness and create a supportive and safe environment.  The amount 

of time that should be allotted for activities should be no more than 30 minutes. 

Check-out 

 Check-out will be conducted at the end of every session as a way to allow the 

participants to process and debrief each session.  Check-out will also be used to complete 

the surveys.  Check-out should not be any longer than 10 minutes. 

Pre and Post Test 

 A pre and post test will be administered at the first and last session that will 

evaluate growth of knowledge.  The test will consist of ten yes or no questions, which 

will be based on the themes discussed in each session.  Each session will address and 

discuss one test question until all ten have been reviewed and answered.  The facilitator 

may find it helpful to assist the group members by reading each question aloud and 

allowing them time to answer before moving on to the next.  This may be necessary if 

group members have difficulty with reading and comprehension.  

Surveys 

 The surveys consist of five questions, two statement questions with five possible 

responses: strongly disagree, disagree, unsure, agree, and strongly agree.  The two 



 
   

statement questions assess the overall satisfaction and effectiveness of the sessions.  

Three questions are open ended; allowing participants to respond freely.  These questions 

also allow them to share their interest for future reference.  

Module 1: Culture and Parenting 

Facilitator Overview 

 The facilitator will be working on building rapport with participants as well as 

encouraging cohesiveness among the group, throughout the first module.  There will be 

various levels of reading and writing capabilities within the group.  It is important for the 

facilitator to identify possible barriers that the group members may have in understanding 

and applying concepts that are being introduced during the first sessions to ensure that 

accommodations may be made in an effort to make the group beneficial to all who 

participate.  It may require the facilitator to read information off of the slides, repeat 

information, pair individuals up during activities in order to have them help each other 

understand and apply concepts, read test and questionnaire questions aloud, and or 

provide one on one explanations.  The activities provided in this curriculum are designed 

to engage participants in multiple ways: visually, cooperatively, creatively, verbally, 

kinesthetically, cognitively, and emotionally.  

Goals and Objectives 

 The goal of this module is to explore culture and its influence in parenting 

practices as well as to promote a cohesive and supportive environment for each group 

member.  There are four objectives for this module.  Objective 1 is to uphold the Latino 

value of Personalismo and build rapport between participants and facilitator.  Objective 2 



 
   

is to create a supportive environment that incorporates the group member’s cultural 

beliefs and values.  Objective 3 is to encourage participants to explore their own 

upbringing and explore their parenting practices.  Objective 4 is to encourage similarities 

among each other and build a support system with in the group. 

Sessions and Activities 

 Session 1: Introduction: Purpose of Group.  Session 1 will focus on Objective 1, 

which is to build rapport among the group as well as with the facilitator.  The session will 

start with the introduction of the facilitator as well as the rest of the group members.  In 

this session they will begin to explore who custodial grandparents are, what their needs 

are, and explain the purpose of the group.  This session will also address Objective 4, the 

activities in this session looks to find commonalities among the group members to help 

build a support system. 

 During this session the facilitator will introduce the rules for the group.  The 

facilitator should emphasize the importance of confidentiality in creating a safe 

environment where participants feel secure to share their thoughts.  It may be beneficial 

to continue to remind participants of confidentiality as the topics that will be discussed 

become more personal and sensitive.  The facilitator should consider reviewing the rules 

during every session during the first module.  The general structure of each session will 

also be introduced during this first session.  The Pre test (Appendix D) will be 

administered as well during the first session.   

 The activities planned for this session are aimed to find commonalities among the 

group members and also begin the conversation of what the group members hope to gain 



 
   

from the group.  The activity, “Where in the world are you from?” (Appendix C) is 

designed to initiate rapport between participants.  The facilitator should also consider 

taking part in this activity as it is a form of allowing the participants to get to know them 

and build rapport.  During this activity the participants will identify where their roots are 

settled, as well as allowing them to share something about themselves that is relevant to 

this group.  The second activity is the “Greatest Hope, Greatest Fear” (Appendix C) 

handout, which is meant to tap into their hopes and fears for the future.  The check-out is 

going to consist of a verbal review of what they thought about the purpose of the group 

and how they think they may benefit from it.   

 Session 2: Our Culture and Child Rearing Practices.  This session will cover 

Objective 2, which is to create a supportive environment that incorporates their cultural 

values and beliefs.  Objective 3 will also be addressed during this session.  The group 

members will be asked to explore their own upbringing as we begin to introduce child-

rearing practices.  The check-in will consist of a stress level check-in using the Stress 

Thermometer.  This will allow the facilitator to gauge the level of stress that the 

participants normally operate under.  The idea behind using this thermometer is that it 

will allow participants to express and visualize what their stress levels are.  The hope is 

that as the weeks go on and the participants are receiving information and support their 

level of stress will begin to decrease.  This Stress Thermometer will be used again during 

different sessions throughout the modules to help the facilitator monitor the group 

member’s levels of stress.   



 
   

The discussion will include an in-depth look at what their personal beliefs are and 

how they influence their parenting styles.  The activity for this session is “Culture Clash” 

(Appendix C) This activity will require participants to look at their own culture as well as 

that of their grandchildren and begin to identify possible “clashes” in beliefs and values, 

while also exploring commonalities between the two cultures.  Check-out will consist of 

group members sharing their answers to the “Culture Clash” activity and end with the 

session survey (Appendix E). 

Session 3: Cultural Expectations.  In this session the group will explore specific 

cultural values and beliefs such as Respeto, Familismo, Personalismo, acculturation 

stress and gender roles.  In this session, Objective 3 will also be addressed as they explore 

their own upbringing and parenting practices.  The check-in “ A Penny for Your 

Thought” will be an activity that will require participants to reminisce and share a 

memory specific to the year that their penny was made.  This will begin to set the tone for 

the topics that will be discussed, which focus on cultural values and expectations.  These 

activities will require group members to work together as a group, share ideas, and 

compromise.  The first activity, “Gender Roles” will require participants to explore 

gender roles and expectations and will require them to question them.  The second 

activity, “My Family of Origin” (Appendix C) will require the group members to explore 

their own upbringing and expectations.  The check-out will ask for participants to show 

interest and support for their group members by asking them to share something that they 

learned from their partner.  The session will end with the completion of the survey 

(Appendix E).   



 
   

Module 2: Children’s Challenges 

Facilitator Overview 

The focus of this module is to introduce and explore the challenges that their 

grandchildren may face as a result of the transition of care.  The sessions will focus on 

introducing human developmental stages, loss and grief, and emotional and behavioral 

outcomes.  It would be advised that the facilitator have a good understanding of Erikson’s 

developmental stages, as this is the foundation of the emotional and behavioral outcomes 

in children.  The facilitator must also be comfortable discussing topics of loss and grief. 

Goals and Objectives 

 The goal of this module is to introduce the stages of human development and 

explore emotional and behavioral outcomes as a result of loss and grief.  This module has 

four objectives.  Objective 1 is to introduce participants to Erikson’s theory of human 

development in efforts to understand children’s emotional development.  Objective 2 is to 

explore concepts of loss and grief and to begin to address losses.  Objective 3 is to 

introduce concepts of behavioral and emotional outcomes as a result of trauma and loss.  

Objective 4 is to explore loss and grief and how they manifest in children.   

Sessions and Activities 

 Session 1: Human Development Stages.  This session will focus on Objective 1, 

introducing the stages of human development.  The check-in will ask that the participants 

share their weeks “highs” and “lows” or “peaks and valleys”.  This will allow the 

participants to express stressful events during their week as well as highlighting feelings 

of accomplishments and happiness.  The discussion will introduce the stages of 



 
   

development as well as introduce the emotional and behavioral challenges that 

grandchildren may face.  The activity, “Building a Home for My Grandchild,” (Appendix 

C) will require participants to explore their fears and hopes as it pertains to parenting 

their grandchildren.  The facilitator will read aloud the directions for each part of the 

house that are found in the corresponding agenda (Appendix B).  The check-out will ask 

for those participants to share their homes that they built.  The session will end with the 

completion of the survey (Appendix E).   

 Session 2: Loss and Grief.  This session will address Objective 2, exploring 

concepts of Loss and Grief and begin to address losses, as well as Objective 4 exploring 

how loss and grief manifest in children.  The check-in will consist of a mindfulness 

exercise, which will allow participants to learn and practice distressing exercises.  The 

discussion will begin the first discussion on loss and grief and how it affects children.  

Topics introduced in this session include secondary loss, ambiguous loss, grief, and 

complicated grief in children.  The activity will have participants write a letter to a loved 

one that they have lost due to a death.  As stated in the introduction, this curriculum is 

created to build upon itself, this is the reason the participants are asked to acknowledge 

loss due to death, because it is more tangible at this time to explore this type of a loss, as 

opposed to exploring an ambiguous loss which may be still an abstract concept.  They 

will begin to explore their ambiguous losses in the third module.  The check-out consists 

of a supportive group activity; it is the hope that by this session the group has become 

acquainted enough be able to share a quality in a group member they admire. 



 
   

 Session 3: Emotional and Behavioral Outcomes.  This session will address 

Objective 3, introducing concepts of behavioral and emotional outcomes as a result of 

trauma.  This session’s check-in will be “The Stress Thermometer” (Appendix C), this 

will help the facilitator monitor the level of stress in week six.  They will be able to 

assess if there have been any changes in the levels of stress.  If the facilitator sees a shift 

in the stress levels of the group members, then a conversation may begin with the group 

members as to what may be causing this shift.  The discussion will begin with a review of 

children’s outcomes from the first session, followed by coping strategies for custodial 

grandparents, as well as providing a safe and nurturing environment.  The activity will 

require the group members to work in small groups to explore “Problem Solving” 

(Appendix C).  Participants will be asked to think of a common problem that is related to 

parenting and begin to brainstorm possible solutions.  The session will conclude with the 

groups sharing their findings and a chocolate tasting mindfulness exercise followed by 

the survey (Appendix E).   

Module 3: Grandparent Challenges 

Facilitator Overview 

 This module focuses on the challenges that grandparents face when they make the 

transition from grandparents to parental grandparents.  This module discusses in-depth 

stressors and challenges and the parenting implications and outcomes.  There will also be 

a discussion on mental illness, in efforts to reduce stigma of seeking treatment in the 

Latino population.  The last session will cover an overview and more in depth exploration 

of loss and grief as it pertains to the grandparents.    



 
   

Goals and Objectives 

 The goal of this module is to encourage grandparents to begin to talk openly about 

common stressors associated with kinship caregiving and build social support for each 

other.  This module has four objectives.  Objective 1 is to explore common stressors 

among custodial grandparents and continue to build on their coping skills.  Objective 2 is 

to encourage participants to talk about mental illness in efforts to reduce stigma 

associated with seeking help for a mental illness.  Objective 3 is to engage participants in 

coping skills they can begin to practice to help reduce stress levels associated with 

parenting.  Objective 4 is to encourage participants to talk about their losses in efforts to 

help them grieve and help them support their grandchildren through the transition.   

Sessions and Activities  

 Session1: Stressors and Challenges.  This module addresses Objective 1, 

addressing common stressors among custodial grandparents and continues to build on 

their coping skills, as well as Objective 3, engaging participants in stress reducing 

exercises.  The check-in will be a semi active activity “Juggling Life.”  Accommodations 

and modifications may be made depending on the needs of the group members (i.e., 

instead of standing in a circle they may sit in their chairs in a circle).  The purpose of this 

exercise is to have the participants visually and kinesthetically see and feel the stress of 

juggling many roles.  The discussion will consist of common stressors and outcomes 

specifically: financial strain, mental and physical strains, familial conflict and social 

isolation, as well as parenting implications.  The first activity, “My Body My Stress” 

(Appendix C), will ask participants to explore the somatic effects of stress.  The second 



 
   

activity will give participants the opportunity to learn how to identify the stress points in 

their body as well as how to help alleviate some of the somatic symptoms of stress.  The 

check-out will ask participants to begin to introduce these mindfulness exercises to their 

everyday routine; this may also allow the facilitator to understand what barriers are 

present for each group member as it pertains to practicing stress relieving coping skills.   

 Session 2: Mental Health.  This module addresses Objective 2, encouraging 

participants to talk about mental illness to help reduce stigma associated with mental 

illness and seeking treatment.  For the check-in, the “Stress Thermometer” will be used 

for the last time in efforts to observe changes in the stress levels of the group members.  

The discussion will begin with an overview of the most common and studied mental 

illness in the custodial grandparent population, depression.  In efforts to not overwhelm 

or lose the participant’s interest with a full session on all the mental illnesses, emphasis 

was placed in beginning a conversation on mental illness and stigma.  How is mental 

illness dealt with in the culture, what is the overall opinion on mental illness and seeking 

treatment, and what can they do to promote mental health wellness.  The activity 

“Confronting Negative Thoughts” (Appendix C), will continue to explore the CBT triad 

of negative thoughts.  The facilitator will need to be familiar with CBT interventions.  

The check-out will consist of sharing group findings of activity, explaining homework 

assignment, and a mindfulness exercise of meditation.   

 Session 3: Loss and Grief.  This session will address Objective 4, encouraging 

participants to talk about their loss in efforts to help them grieve and better support their 

grandchildren, as well as Objective 3, engaging participants in coping skill to help reduce 



 
   

stress levels.  The check-in will begin with the group members sharing their homework 

from the previous week.  In this group check-in activity, the group will continue to build 

on their knowledge of negative thoughts and begin to explore possible distortions and 

identify positive alternative thoughts.  The discussion will begin with a review of loss and 

grief, from the second module.  It will then focus on the losses faced by parental 

grandparents, which will then lead to a more in-depth discussion on grief (i.e., custodial 

grandparent grief, disenfranchised grief, and complicated grief).  The activity “The 

Weight of my Unresolved Loss” (Appendix C), will engage participants kinesthetically.  

The facilitator may need to make accommodations or modifications to this activity as it 

will require some lifting.  Some group members may not be able to lift the backpack, but 

they should still be allowed to participate in adding their “unresolved losses.”  This 

activity focuses on the physical strain the body endures when unresolved grief is held on 

to for years.  The check-out will consist of a memorial moment of silence, which will ask 

participants to give themselves permission to acknowledge all losses and grieve.  

Module 4: Grandparent Support and Resources 

Facilitator Overview 

 In this final module the focus will be placed in understanding services available to 

custodial grandparents and obtaining resources.  This module will discuss informal and 

formal kinship arrangements as well as their costs and benefits, community resources, the 

importance of having a support system, and termination.  The facilitator should begin the 

termination process during the first session of this module, by getting participants to 

verbalize their feelings and thoughts regarding termination and continue to help them 



 
   

process these feelings up until the last session, which will conclude with a certificate 

ceremony.   

Goals and Objectives 

 The goal of this module is to raise awareness of resources available to this 

population of custodial grandparents as well as to explore informal and formal 

arrangements in efforts to lessen stress and parenting burden.  This module has three 

objectives.  Objective 1 is to explore formal kinship arrangements and the benefits of 

obtaining legal custody.  Objective 2 is to provide community resources that will help 

lessen stress and parental burden as well as help them build a support system.  Objective 

3 is to encourage participants to continue to seek support as they continue to care for their 

grandchildren.   

Sessions and Activities 

 Session 1: Legal Help.  In this module Objective 1, exploring informal and formal 

kinship arrangements is addressed, as well as Objective 2, providing information on 

community resources.  The check-in activity, “M &M’s,” will require participants to 

share and practice some of the coping skills that they have been acquiring during the last 

sessions.  The discussion will cover informal and formal kinship arrangements, benefits 

of seeking legal custody, and an overview on Latinos and services.  There will also be a 

discussion on the agencies that provide legal help, which is affordable or free.  The 

activity will consist of creating a resource binder (Appendix C), where parental 

grandparents may store important information regarding their grandchildren (i.e., medical 

records, birth certificates, resources, contact information).  The check-out will begin the 



 
   

conversation for termination and will allow the participants to begin to process their 

feelings.   

 Session 2: Resources.  This module addresses Objective 2, providing information 

on community resources and Objective 3, to encourage participants to continue to seek 

support as they continue to care for their grandchildren.  The check in “ I Admire” will 

ask participants to share the qualities that they admire.  This can be quality that they may 

see in themselves.  The discussion will consist on an explanation of community resources 

that are available to them and a discussion on why social support is important for 

custodial grandparents.  The list of resource handouts (Appendix C) will be given to each 

participant to begin to build to their resource binder.  The activity, “My Box of 

Strengths,” will ask participants to identify the strengths that they see in themselves as 

well as strengths they see in their group members.  This activity will allow participants to 

explore their creativity as well as provide support for each other.  The check out will 

consist of the group members presenting their rocks of strength to each other and will 

have them think about how to utilize these strengths to help them cope and lessen stress.  

 Session 3: Termination.  This final module addresses Objective 3, to encourage 

participants to continue to seek support as they continue their role of custodial 

grandparent.  The check-in consists of the group members writing a letter of 

encouragement to themselves.  This is for them to keep and refer back to if they need to 

hear words of encouragement when they feel overwhelmed.  The post test will be 

administered during this session.  The activity will be a collage of their hopes for the 

future, where the participants will be asked to think about what they want for their future.  



 
   

The discussion will ask the participants to share with the group what they believe are the 

benefits to being a custodial grandparent.  The check-out will be an opportunity for the 

group members to address the group for the last time.  The facilitator may take this time 

to also thank the group members and share what they learned from the group.  The 

certificate ceremony will follow with the facilitator awarding the certificates of 

completion to each group member.  The facilitator may take this time to share something 

that they will remember from each group member and to thank the individually for their 

participation in the group.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 
CHAPTER 5  



 
   

LESSONS LEARNED 

Conclusion 

 This psycho-educational curriculum was designed to be interactive and created to 

build upon knowledge.  It begins by building the foundation on values and beliefs that are 

part of the Latino culture to more abstract theoretical concepts.  The themes addressed in 

this curriculum reflect the cultural values of Latinos as well as the common stressors 

found in this population which include: culture, parenting practices, loss, grief, mental 

health through psycho-education, coping skills, emotional and behavioral challenges in 

children and acquiring available resources.   

 There are two major strengths to this curriculum.  The first strength is that it is 

designed specifically for Latino custodial grandparents and incorporates Latino values 

and beliefs while exploring acculturation stress, gender roles and stigma associated with 

mental illness.  The second strength of this curriculum is that it addresses loss and grief, 

which is often overlooked or not fully explored in interventions for parental grandparents.  

This curriculum introduces concepts of loss and grief by providing information, 

interactive activities, and providing a support for each group member. 

 The limitations to this curriculum include that it is not universal; this curriculum 

is designed specifically for the use with a Latino population, although other concepts and 

themes discussed in the modules are universal to all custodial grandparents.  Another 

limitation is that all participation is voluntary.  Some of the topics discussed in this 

curriculum may be difficult to discuss for some group members as they may have 

purposely avoided and repressed these feelings.  Having member participation is crucial 



 
   

to the effectiveness of this curriculum, however it is always best practice and ethical 

obligation to allow group members to participate at their own comfort level, “meeting 

clients where they are.”  The last limitation is that the facilitator must be bilingual 

English-Spanish speaking as the target population may be monolingual, Spanish 

speaking. 
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APPENDIX A 

POWER POINT PRESENTATIONS 
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• Respeto 
 

• Parenting can be seen as 
authoritative and strict. (Guilamo-
Ramos et al., 2007)  

 
• Familismo  

 
• Recognized as serving as a 

protective factor against 
developmental behavior problems 
and associated with higher levels of 
parenting success. 

            (Santisteban, Coatsworth, Brones,      
Kurtines, & Szapocznik, 2012) 

• Acculturative Stress 
 

• Acculturative stress can also hinder 
a grandparents ability to obtain 
valuable resources because of 
cultural and language barriers 
(Barker et al., 2010).  
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Where in the world are you from? 

 
 
 
 
 
 



 
   

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 



 
   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
   

 
 
 
 
 
 
 
 
 
 
 
 



 
   

 
 
 
 
 



 
   

 



 
   



 
   



 
   

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



 
   

Legal Resources 

 
 
 
 
 
 
 
 

Agency Services Contact Information 

Legal Aid Society of 
O.C. and South L.A 
 

Provides free general 
legal services which 
cover family law, 
landlord tenant 
disputes, bankruptcy, 
dispute mediation, 
small claims court, 
and referrals 

2101 N Tustin Ave. 
Santa Ana, CA 
92705 
Toll Free: (800) 
834-5001 
Local: (714) 571-
5200 

 

Edgewood Center 
for Children and 
Families 

California Kinship 
Navigator- 
connects kinship 
caregivers through 
out the state with 
local support and 
referrals  

1-800-546-0047 

Olive Crest  Provides wrap 
around services for 
families  

2130 E 4th St. 
Santa Ana, CA 
92705 
(714) 543-5437 



 
   

The Superior Court of Orange County Self Help Center: 
Guardianship Clinic 

What it is:  
Provides Guardianship Clinics for those seeking guardianship 
and do not have legal representation.  They will provide 
information on laws, procedure and court hearings. 

 
When: 
Clinics are usually offered on Mondays from 12:30 pm to 4:30 
pm. It is a first come first serve basis. 
 
Where: 
Central Justice Center 
Room A-100  
700 Civic Center Drive West 
Santa Ana, CA 92701 
 
Items to bring with you: 
• Copies of all your documents that you have received or 

filed for your case 
• A black pen 
• An interpreter, if needed  
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