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INTRODUCTION

Relevance of the investigation. Rapid changes in social and
cultural life, the development of information society and deepen-
ing globalisation are characteristic of a modern society. The future
of the society is related to the improvement of the educational
system in which training of pedagogues occupies a prominent
place (Lithuanian Education Concept, 1992; Concept of Train-
ing Pedagogues, 2004; Qualification Requirements for Teachers.
2005; Provisions of the National Education Strategy 2003-2012,
2003; Common European Principles for Teacher Competences and
Qualifications, 2005).

Problems of training the music teacher are inseparable from
restructuring of the whole educational system of Lithuania. Docu-
ments of Lithuanian education obligate us “to guarantee as all-
round development of an individual’s physical, psychic and spirit-
ual powers as possible, to create conditions for his individuality to
reveal itself” (Guidelines for Education, 1992, p. 50). This is in line
with the modern conception of the strategy of musical education at
a comprehensive school - to provide every pupil with the basics of
cultural awareness and musical competence, “to educate a creative,
active, emotional personality of a pupil that is open to aesthetic
and cultural experience and capable of meaningfully participating
in musical life of the surroundings” (Common Programs, 2008.
p- 27). It is obvious that only the teacher who has not only peda-
gogical and professional competences but who is also noted for the
maturity of his/her personality (competences of the development
of a personality) can implement these objectives and tasks.



When training pedagogues it more and more often realised
how important it is to harmonise strategies of their education with
the teachers’ educational activity and the development of the per-
sonality. Therefore the need arises to orient oneself towards those
internal factors of a student’s becoming a pedagogue, which are
hidden in the nature and values of every teacher discovering them,
bringing them out, developing and cherishing (V. Aramaviciate,
2005; M. Barkauskaité, 2001; B. Bitinas, 2005; L. Jovai$a, 2001;
E. MartiSauskiené, 2004, 2008). Modern education is ever closer
related to the personality’s creativity: “Creative work is the right
and sign of individuality” (A. Vaisvila, 2003, p. 316).

Philosophers of different epochs (Socrates, 2001; Plato, 2001;
I. Kant, 1990; G. Hegel, 1999; A. Schopenhauer, 2005; B. Kuzmickas
2001), classics of pedagogics (J. A. Komenski, 1975; J. H. Pestaloci,
1989; A. Dystervegs, 1988; S. Amonagvili, 2004; S. Salkauskis, 1992;
A. Maceina, 1990; A. Serksnas, 1939; A. Paplauskas-Ramiinas 1996)
and modern foreign educaologists (M. Fullan, 1998; A. Hargreaves,
1999; E. Jensen, 2001; G. Petty, 2008; A. Pollard, 2006) spoke about the
role of the teacher, the impact of the peculiarities of his/her personal-
ity on students’ learning and the development of their personality.

Contemporary Lithuanian pedagogues also go deep into the
role of the teacher’s personality, his individuality to students. From
the theoretical-methodological aspect the impact of the teacher’s
personality on education is discussed in the works of L. Jovai$a
(1997, 1995), M. Barkauskaité (1999), O. Tijanéliené (1998),
E. MartiSauskiené (2008, 2004), V. Aramaviciaté (2005, 1998),
B. Bitinas (2004, 2000) and others. B. G. Ananjevas (2007) and
B. Kuzmickas (2001) investigate the notional relation between the
personality and individuality.
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Individuality of a music teacher, as one of the forms of expres-
sion of his/her personality, is analysed by scientists-pedagogues
from the artistic aspect too. They are more and more often inter-
ested in interconnection between the teacher’s individuality and
his/her high artistic value (E. Bal¢ytis, 1995; D. J. Elliot, 1995;
7. Jackianas, 2004; A. Pili¢iauskas, 1998; Z. Rinkevi¢iaus, 2006,
2002). It has been noticed that the music teacher’s artistic indi-
viduality expresses the relation between a high artistic value and
individuality most accurately.

A. Pilic¢iauskas (1982, p. 100) defines artistic individuality as
“the whole of qualities of playing that are characteristic of a spe-
cific performer, which manifests itself in interpreting a musical
composition and is determined by the peculiarities of his/her (per-
former’s) knowledge, feelings and will”. Therefore preconditions
for cherishing artistic individuality are sought in the individual’s
unique psychic structure (A. Pili¢iauskas, 1998, p. 227). In the
opinion of the scientist, individuality of a performer of music is,
first and foremost, his emotionality, imagination and richness of
associations.

However, the problem of developing artistic individuality of
music teachers has not been extensively investigated empirically.
Articles by foreign music educologists characterise only separate as-
pects of this problem (D. E. Elliot, 1995; H. Gardner, 1983; E. Gor-
don, 1989; B. Reimer, 2000; M. Csikszentmihalyi, U. Schiefele,
2000). Works of Lithuanian music educologists actualise the impact
of the musical activity on the development of students’ personality
at the theoretical-methodological level: development of the way of
action (E. Bal¢ytis, 1994), musical abilities (H. Seckuviené, 2004),
creativity (R. Girdzijauskiené, 2004), musical-aesthetic education



(S. Jareckaité, 1987), musical expression (J. Kievisas, 1997, 2000,
2008), skills of musical writing (Z. Marcinkevic¢ius, 1974; E.Velicka,
1995), moral values (A. Girdzijauskas, 2008, L. Navickiené,
2005; A. Pili¢iauskas, 1998; A. Rauduvaité, 2007), self-realisation
(R. Vitkauskas, 2003), reflexivity (D. Straksiené, 2004). Aspects of
the improvement of education of future music teachers find an ever
broader response in the works of young investigators: psychic self-
regulation is investigated by R. Kirliauskiené (2004), the teacher’s
competence is studied by J. Lasauskiené (2007), J. Abramauskiené
(2002), self-expression and creativity are analysed by V. Barkauskas
(2007). However, thus far no empirical investigations analysing
the specifics of artistic individuality of the music teacher has been
found yet. Therefore it can be stated that peculiarities of developing
artistic individuality of music teachers in essence have been scarcely
investigated in the works of Lithuanian and foreign scholars.

This contributes to substantiation of the relevance of the in-
vestigation into artistic individuality and enables the following
scientific problem of the investigation to be formulated: in what
way and what impact the musical activity can exert on artistic in-
dividuality of future music teachers and to what extent this impact
can be optimised.

The problem of the investigation defines the question of how
artistic individuality of students — future music teachers — mani-
fests itself; what internal and external factors can have an impact
on its expression; what basic strategies for developing artistic indi-
viduality of students of music speciality are.

The subject of the investigation is the expression of artistic
individuality of future music teachers and its stimulation by means
of the musical activity.



The objective of the investigation is to determine peculiarities

of the expression of artistic individuality of future music teachers

and possibilities of its development at university.

The hypothesis of the investigation is as follows: application

of the planned development strategies in the musical activity can

have an impact on developing the expression of artistic individual-

ity of future music teachers.

Goals of the investigation:

L.
2.

To provide the conception of artistic individuality.
To design a theoretical-empirical model of the expression of
artistic individuality in the musical activity.

. To reveal peculiarities of the expression of artistic individu-

ality of future music teachers.

. To determine internal and external factors, which have an

impact on the formation of artistic individuality.

. To elucidate basic directions (strategies) of developing the

expression of artistic individuality.

Statements to be defended:

Artistic individuality manifests itself in the musical activity
in reflexivity of the interpretation, evaluation, experience
of music, creativity, high artistic value and responsibility.
Authenticity of the interpretation of music, evaluation of
one’s own abilities and a feeling of one’s dignity express the
contents of reflexivity of artistic individuality; the contents
of creativity is expressed by the originality of the interpreta-
tion of music, the singularity of evaluations and the intensi-
ty of experiences. The contents of a high artistic value is ex-
pressed by harmoniousness of the interpretation, deepness
of evaluation and aestheticism of experiences; the contents



of responsibility is expressed by assuming the responsibility
for the interpretation of music, morality of evaluations and
a sense of responsibility.

» Artistic individuality of future music teachers is not ma-
ture enough: the level of the expression of the components
of reflexivity (authenticity of the interpretation), creativity
(singularity of evaluations), a high artistic value (harmoni-
ousness of the interpretation), and responsibility (assuming
responsibility for the interpretation) is not high. The level of
the maturity of artistic individuality depends on the type
of higher education institution (university, non-university),
which provides musical education, the year the students are
in (their age) and their musical abilities, artistic experiences
and peculiarities of value-based orientations.

= Basic strategies for developing the expression of artistic in-
dividuality are related to the following: 1) application of the
method of personal meaning (the use of practical possibilities),
2) strengthening of the need for students’ creative self-expres-
sion, 3) the development of abilities to interpret music within
a socio-cultural context, 4) stimulation of more meaningful
artistic experiences by means of the musical activity.

Novelty and theoretical significance of the investigation results.

The model of the expression of artistic individuality of future

music teachers has been created and substantiated both theoretically
and empirically. The model encompasses the components of reflexiv-
ity (expressed through the authenticity of the interpretation of music,
evaluation of one’s own abilities and a feeling of one’s dignity), crea-
tivity (through originality of the interpretation of music, singularity
of evaluations and the intensity of experiences), high artistic value
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(through harmoniousness of the interpretation of music, deepness
of evaluations and aestheticism of experiences) and responsibility
(through assuming responsibility for the interpretation of musical
compositions, morality of evaluations and a sense of responsibility).

Peculiarities of the expression of artistic individuality of future
teachers, as well as their dependence on the external factors (the
type of higher education institution that provides different musi-
cal education (university, non-university) and the year the students
are in (age), as well as internal factors (musical abilities, artistic
experiences and recognition of the significance of values) have been
revealed in Lithuania’s educology for the first time.

Strategies for developing the expression of artistic individual-
ity of future music teachers have been brought out and tested in
the course of the education project: 1) application of the method of
personal meaning (the use of practical possibilities); 2) strengthen-
ing of the need for students’ creative self-expression; 3) the deve-
lopment of abilities to interpret music within the socio-cultural
context; 4) stimulation (excitation) of meaningful artistic experi-
ences by means of the musical activity.

Practical significance of the work.

The theoretical-empirical model of artistic individuality de-
signed creates possibilities for music pedagogues to identify em-
pirical manifestations of the contents of separate components of
artistic individuality.

A diagnostic investigation into artistic individuality of future
music teachers carried out can help pedagogues (lecturers) to easi-
er understand the expression of artistic individuality of students.

The education project implemented enables the pedagogues
(lecturers) to treat the musical activity as a factor of artistic indi-
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viduality of students and to perceive functions of artistic education
therein. Furthermore, it will create preconditions for a further in-
vestigation into artistic individuality of students and the possibili-
ties of developing its expression by means of the musical activity.

The recommendations prepared could encourage pedagogues
(lecturers) to apply practically tested strategies for developing the
expression of artistic individuality in the process of educating fu-
ture music teachers.

The structure and volume of work.

The work consists of the introduction, four parts, the conclu-
sions, the recommendations, a list of references and annexes. A
total of 48 visual aids, 43 out of which are tables and 5 are figures,
is presented in the work. 295 sources of literature have been made
use of. The work is 140 pages long (excluding references and an-

nexes).

Approval of the doctoral thesis.

Publications in leading Lithuanian and foreign scientific jour-

nals and continuous publications:

1. Lasauskiené J., Grigiené Z., Barisas K., Tavoras V. Biisimyjy
muzikos mokytojy projektinés veiklos ypatumai (Peculiari-
ties of Projected Activity of Future Music Teachers) // Peda-
gogika: mokslo darbai. - ISNN 1392-0340. - T. 88 (2007),
p. 31-37. CEEOL, EBSCO, MLA International Bibliography.

2. Tavoras V. Busimojo muzikos mokytojo meniné individu-
alybé: ugdymo galimybés ir ypatumai (Artistic Individual-
ity of a Future Music Teacher: Training Possibilities and
Peculiarities) // Pedagogika: mokslo darbai. - T. 85 (2007),
p. 98-103.
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3. Tavoras V. Meninés individualybés ir savarankiskumo sqvei-
ka ugdant biisimg muzikos mokytojg (Interaction between
Artistic Individuality and Independence in Developing a
Future Music Teacher) // Pedagogika. - T.63 (2002), p. 69-73.

Investigation results were presented at national and interna-

tional conferences:

1. Tavoras V. Bisimojo muzikos mokytojo meniné individualy-
bé: ugdymo galimybés ir ypatumai (Artistic Individuality of
a Future Music Teacher: Training Possibilities and Peculi-
arities). “Wroclaw-Vilnius 2008. Dialogue between cultures:
Education, Literature and Language, History" International
Scientific Conference. (23 May 2008) VPU

2. Tavoras V. Projektai muzikos mokytojy ugdymo praktikoje //
Efektyvaus meninio ugdymo problemos (Projects in Practice
of Training Music Teachers // Problems of Effective Artistic
Education). International Scientific Conference. (16 Novem-
ber 2007) VPU.

3. Tavoras V. Studenty savarankisko darbo svarba rengiantis
muzikos mokytojo profesijai // Meno ir Zmogaus sqveika: kii-
ryba, interpretacija, pedagogika (Importance of Independ-
ent Work of Students in Preparing for the Profession of a
Music Teacher // Interaction between and Individual and
Art: Creative Work, Interpretation, Pedagogics). Scientific
Conference. Vilnius: Reports and Scientific Articles of the
Scientific Conference (21 April 2004). - 2004. P. 199-203.

4. Tavoras V. Dorinis mokiniy ugdymas pamokoje ir popamoki-
néje veikloje (Moral Education of Pupils in Class and During
After-school Activities). Scientific Methodological Conference.
23-26 March 2004, Vilnius “Saulétekis” Secondary School.
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. Tavoras V. Biisimo muzikos mokytojo meninio indivi-

dualumo raiska choriniy uzduociy atlikimo procese //
Mokytojo kompetencijy ir jvaizdzio kaitos tendencijos (The
Expression of Artistic Individuality of a Future Music
Teacher in the Process of Fulfilling Choral Tasks). Scien-
tific Conference. Rokiskis: Proceedings of the Conference.
2004. - P. 70-76.

. Tavoras V. Asmeninés prasmés metodo taikymas ugdant bii-

simg muzikos mokytojq // Muzikos pedagogo kompetencija ir
dalykinio rengimo problemos (Application of the Method of
Personal Meaning in Educating a Future Music Teacher //
Competence of the Music Teacher and Problems of Profes-
sional Training). International Conference. 25 April 2003,
Marijampolé College. Reports, p. 80-85.

. Tavoras V. Asmeninés prasmés metodo taikymas ugdant

biisimg muzikos mokytojg // Lietuvos Muzikos Akademija
kelyje j Europos aukstojo mokslo erdve (Application of the
Method of Personal Meaning in Educating a Future Music
Teacher // The Lithuanian Academy of Music and on its
Way to the European Higher Education Space). Scientific
Conference. 2 April 2003, LMA. Reports, p. 196-201 .

. Tavoras V. Moksleivio meninés individualybés ir dorovingu-

mo ugdymas // Meninis moksleiviy ugdymas: nuo gabumy
lavinimo link asmenybés dorinimo (Developing Artistic
Individuality and Morality of Pupils // Artistic Education of
Pupils: from Abilities towards Ennobling the Personality).
Reports the Scientific Methodological Conference, projects,
episodes from open lessons. 18-21 March 2003, Vilnius
“Saulétekis” Secondary School. Reports, p. 108-111.



9. TaBopac B. IlpumeHeHne MeTofja TMYHOCTHOTO CMBIC/IA
B IIOITOTOBKE y4YMUTENA My3bIKM // JIMYHOCTD M MYy3bIKa.
Marepmanbl 3-11 MeXIyHapOgHON HayYHO-IPAKTUIECKOM
KoHGepeHuu. MuHCK, 2002, ct. 188-191.

Glossary of concepts

Personality is a concept that encompasses physical and psy-
chological peculiarities of an individual, all that an individual
perceives and experiences as “I”: external and internal qualities,
abilities, processes of perception and thinking. The personality is
a system uniting an individual’s psychic processes, features of his/
her behaviour, motives, knowledge and activity into the unique co-
herent whole. The personality is a developing result of the inborn
qualities and experience. (According to L. Jovaisa).

- an individual’s singularity is a system of significant con-
stant qualities (inborn and acquired) defining his/her
place in some community. An individual becomes a per-
sonality when he/she acts and manifests himself/herself
as the entity uniting knowledge of the environment and
experiences(Dictionary of Psychology, 1993).

- the social essence of an individual manifesting itself
through his/her individuality is the whole of unique
physical, psychic and social differences of every individual.
(V. Jakavicius, 1998).

Individuality is the whole of differences of an individual’s
qualities, as compared with those of other individuals, characteris-
ing him/her as a unique, extraordinary living being. Every organ-
ism is certain individuality but the individuality developed by
man, which manifests itself in the activity that is useful to him/her
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and society in a productive way, becomes the highest stage of the
development of the personality. (L. Jovai$a. Pedagogikos terminai
(Concepts of Psychology). 1993).

- peculiarity, uniqueness of an individual’s psyche manifests
itself in his/her temperament and features of character.
(V.Kucinskas, R.Kucinskiené. Socialinis darbas $vietimo
sistemoje (Social Work in the Education System), 2000).

Artistic individuality is the whole of qualities of perform-
ance characteristic of a specific performer, which reveals itself
in interpreting a musical composition and is conditioned by his/
her (performer’s) knowledge, feelings and peculiarities of will”
(A. Pili¢iauskas, 1998).

Artistic image is the performers sensation that is based on
logic, that is, the whole of artistic experiences perceived and con-
veyed with the efforts of will (A. Pili¢iauskas, 1998).

Model is an example following which something is being cre-
ated, investigated. (Dictionary of International Word, 1985).
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A BRIEF REVIEW OF THE CONTENTS
OF THE THESIS

The first part of the thesis “Theoretical Principles of Stimu-
lating the Expression of Artistic Individuality” consists of three
chapters.

The first chapter “A Search for the Concept of Individuality”
analyses the philosophical, psychological and pedagogical concept
of individuality. At birth each individual has physical (anatomical,
physiological), psychic and spiritual rudiments that are charac-
teristic only of him/her, therefore when trying to understand the
concept of individuality, first and foremost, definitions of man
as an individual, person, personality are discussed (K. Woijtyla,
R. Viktorigkis, F. Martinas, L. Jovai$a, V. Jakavicius, G. W. Allport,
D. G. Myers).

The first section “Philosophical Concept of Individuality”
presents philosophical insights into individuality. Having summed
up the attitude of scholars of some trends in philosophy (existen-
tialism, pragmatism) to man as individuality, having reviewed the
concept of individuality within the context of philosophies of edu-
cation it is stated that both the classical and modern trend in edu-
cation philosophy accentuates the necessity to develop individual
personal abilities, self-development of students and in this way to
encourage the formation and development of their personality.

The second section “Psychological Aspect of the Concept of
Individuality” discusses how the representatives of psychological
science who seek to reveal the nature of an individual’s specific
uniqueness to him/her investigate the problem of individuality.
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In their works scholars base themselves on the statement that all
qualities of an individual - intellect and abilities, temperament
and character, features of his/her character - are united by a com-
mon fundamental characteristic, namely, exceptional individual-
ity (F. Lomov, E. A. Golubeva, G. S. Abramova, A. K. Markova,
L. Jovai$a). Some authors relate individuality to the abilities of an
individual (A. G. Asmolov, T. F. Bazilevi¢, E. P. Iljin, A. K. Mark-
ova), the relation between an individual and the artistic process
and its results, (B. S. Bloom, H. Gardner, Z. Freud, L. Vygotsky,
J. Piaget, 1962; Perkins, 1993; E. P. Torrance), other scholars inves-
tigate essential qualities of an artistic and individual personality
(K. Urban, E. A. Golubeva, R. J. Sternberg, A. Maslow, C. R. Rog-
ers, B. F. Lomov). In summing up the above said it could be stated
that each person - individuality - is unique in his/her internal “I”,
in his/her creativity, abilities to perceive, feel deeply, and “be ful-
filled” through the personality.

The third section “Pedagogical Treatment of the Concept of
Individuality” reveals the fact that ideas of developing individual-
ity were of topical interest to the pedagogues of Lithuania of the
beginning of the 20" century who valued originality, spiritual,
national culture of individuality of a creator especially highly,
who underlined links between the mind, feelings and willpower
of the student and the teacher. Modern scholars indicate that
in the process of education, which seeks to ensure the develop-
ment of all abilities of an individual, the core of the teacher’s in-
dividuality is the very personality of the teacher, his/her qualities
(V. Aramaviciate, L. JovaiSa, M. Luksiené, E. MartiSauskiené).
When analysing the significance of the maturity of the personality
to the development of individuality, it was revealed that cognitive
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(L. Jovaisa), emocional (D. Goleman, 2001; K. Izard, 2000; K. Wo-
jtyla, 1997; A. Maslow, 1997; C. R. Rogers, 1995; N. M. Grendstad,
1996; E. MartiSauskiené, 2001; V. Lepeskiené, 1996), willpower
(]. Lauzikas, 1997; A. Jacikevicius, 1999) and activity components
played an important role in the structure of individuality.

The second chapter “Definition of Artistic Individuality” re-
veals the concept of artistic individuality as a complicated, integral
phenomenon.

The first section “The Concept of Artistic Individuality” discusses
how individual and artistic abilities of an individual are compared
with the help of knowledge and experience of different sciences -
philosophy, psychology, anthropology, neuromedicine, and interde-
pendence between individuality and artistry is analysed (E. Bal¢ytis,
1995; D. J. Elliot, 1995; Z. Jackiinas, 2004; Z. Rinkevic¢iaus, 2002).
This interaction is generalised by the concept of artistic individu-
ality presented by the music pedagogue A. Pili¢iauskas, which is
characterised as “the whole of features of playing characteristic of a
specific performer that reveals itself in the interpretation of a musi-
cal composition and is conditioned by the peculiarities of knowled-
ge, feelings and willpower of the performer”.

The second section “Peculiarities of Artistic Individuality”
analyses interpretations of artistic individuality by music experts
in didactics of Lithuania. Some music pedagogues state that the
strength of music is its high artistic value and emphasise the
importance of artistic values in which beauty, goodness and the
truth intertwine (Z. Rinkevic¢ius, 2002; R. Grigas, 2001), others
accentuate creativity of an artist, which manifests itself through
certain psychic peculiarities (D. Grakauskaité-Karkockiené, 2003),
features of willpower (R. Girdzijauskiené, 2004; V. Aramaviciaté,
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2005), signs of talent. (A. Gaizutis, 1989). In summing up the con-
cept of artistic individuality, it is pointed out that it implies emo-
tionality characteristic of representatives of artistic professions, the
ability to react to various events in one’s own life, as well as lives of
other people, intellectual and emotional stimuli, with the greatest
intensity and sensitivity, to reflect them, and also aesthetic sensi-
tivity and willpower, as well as moral peculiarities testifying to a
personality’s maturity.

The third section “The Contents and Structure of Artistic Indi-
viduality of the Music Teacher” reveals specific features of artistic
individuality of the music teacher that are focused on the emotion-
al-sensual component because it is only after mastering the verbal
and non-verbal expression of feelings does a pedagogue turn the
very process of musical education into an emotional and expres-
sive one that unites all powers of an individual and enables artis-
tic individuality of a student to be improved. On the basis of the
analysis of literature and empirical experience it is generalised that
the contents of artistic individuality of the music teacher are most
often expressed by the following artistic dimensions of the per-
sonality: high artistic value, creativity, reflexivity, responsibility,
which unite personal and artistic dimensions. The most significant
structural components of the expression of artistic individuality in
the musical-artistic activity are regarded to be the interpretation,
evaluation of a musical composition and experiencing it. On the
basis of the analysis of scientific literature artistic individuality is
defined as an integral peculiarity of the personality, which impli-
cates creativity, artistry, reflexivity, responsibility to the greatest
extent and manifests itself in the interpretation, evaluation of mu-
sic and experiencing it.
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The third chapter “Perception of the Artistic Image of a
Composition as the Condition for Stimulating the Expression
of Artistic Individuality” presents the concept of the artistic im-
age of a musical composition, as well as types of artistic image and
ways of modelling it.

The first section “Perception of the Artistic Image of a Musical
Composition” is based on the attitude that the mission of artistic
individuality is to express the spiritual world of an individual, its
formation in the artistic language, the significance of artistic think-
ing representing not only the objective but also subjective reality is
underlined. The outcome of creative thinking and artistic generalisa-
tion (concept) — the artistic image — reflect the relations of subjects
with the artistic reality and perception of music, first and foremost, is
emotional, intuitive rather than intellectual. The concept of the artis-
tic image as the whole of artistic experiences felt and logically grounded
by the performer, that is, perceived and conveyed by the efforts of will
presented there (A. Pili¢iauskas, 1998) enables an extraordinary role
to be assigned to it in developing artistic individuality of future mu-
sic teachers. The qualitative structure of the artistic image was, to the
greatest part, determined by a technical, theoretical, methodological
and artistic-emotional preparation of the performer of music.

The second section “Types of Artistic Image of a Composition
and Ways of Modelling it” reveals in what way the type of the
chosen artistic image (lyrics, drama, epic), the principles of the
perceiver of music himself/herself, as well as his/her knowledge
about the aesthetic and moral peculiarities of the historic epoch of
creating a musical composition, inspiration of emotional-genetic
images influence the contents of the artistic image and the quality
of its modelling. It is accentuated that when modelling the artistic
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image it is sought to achieve that alongside the reflected peculi-
arities of a musical composition (interrelation between its parts,
elements of structure, the tempo of change in intonations, speed)
information (emotional change), which is not directly recorded in
the composition, would be revealed therein.

Section 1 “General Characteristics of the Investigation” of the
second part “Methods of Investigating into Artistic Individu-
ality of Future Music Teachers” presents the following logical
sequence of the investigation: 1. The analysis of philosophical, psy-
chological and educological literature, Lithuanian and European
Union documents regulating education, programmes of musical
studies; 2. The exploratory investigation is carried out; 3. The theo-
retical-empirical model of the expression of artistic individuality of
the music teacher is produced; 4. A diagnostic investigation into
artistic individuality of students — future music teachers - is car-
ried out and the statistic analysis of data is made; 5. Strategies for
the development of artistic individuality of future music teachers
are defined; 6. The project of the development of the expression of
artistic individuality of future music teachers is organised; 7. The
second cross-section of the investigation into artistic individuality
is made; 8. The conclusions of the work are formulated and recom-
mendations for the improvement of the development of artistic
individuality of future music teachers are prepared.

The theoretical and methodological basis of the work is based
on the ideas of art and existential philosophies, theories of psycho-
logical self-expression of the personality and suggested statements
on art, principles of hermeneutic philosophy and training of peda-
gogues, the deflationary concept of the interpretation of works of art
and aesthetics of the analytical trend.
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The second chapter “Exploratory Investigation” presents

data of a questionnaire survey of lecturers and students, reveals,

according to the respondents, the most characteristic features

of the expression of artistic individuality of the music teacher:

creativity (originality), a high artistic value, reflexivity (personal

understanding) and assuming responsibility in interpreting and

evaluating music.
The first section “The Model of the Expression of Artistic Indi-
viduality” of the third chapter “Diagnostic Investigation into the

Expression of Artistic Individuality” presents the theoretical-em-

pirical model of the expression of artistic individuality.

Theoretical-empirical model of the expression of artistic

individuality
Manifestati- Their expression Empirical features
ons of artistic in musical activity
individuality
REFLEXIVITY | Authenticity of interpre- | Reveals personal understanding of the
tation composition being performed
Brings out the original interpretation
of the composition when playing
music
Evaluation of one’s abi- | Characterises peculiarities of one’s own
lities musical activity
Understands causes of achievements
in one’s musical activity
Feeling of one’s dignity | Fees the need to express oneself when
playing music
Feels one’s personal value when playing
music
CREATIVITY | Originality of interpre- | Conveys nuances of the tempo, dyna-

tations

mics, intonation of the composition
being performed in an original way
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Makes an ingenious use of the possi-
bilities of mimic, look, movement to
convey the artistic image of a musical
composition

Originality of evaluations

Is able to define emotional experi-
ences (feelings) caused by musical
intonations

Characterises the artistic image of the
composition in an original way

Intensity of experiences

Experiences creative successes and
failures

Experiences the creative flight

HIGH Harmoniousness of inter- | Feels harmony of the whole (contents
ARTISTIC pretation and form) of the composition being
VALUE performed
Expresses the artistic link of separate
musical phrases
Deepness of evaluations | Defines the beauty of the composition
Perceives the aesthetic meaning of
musical intonations
Aestheticism of experi- | Goes deep into the most subtle nuances of
ences the musical composition being performed
Admires the composition being per-
formed
RESPONSIBI- | Assuming responsibility | Tries to convey the idea of the com-
LITY for interpretation poser

Seeks for the quality of performance of
the composition with all one’s might

Morality of evaluation

Perceives the moral meaning of the
composition

Impartially (objectively, tolerantly)
evaluates his own and other people’s
playing music

A sense of responsibility

Responsibly participated in a common
musical activity

Constantly improves his/her musical
activity
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Suitability of the model of artistic individuality and the in-
vestigation methods worked out on its basis are based on the
data of the factorial analysis made with the help of the methods
of basic components. To test the validity of the investigation data
Cronbacho alfa coefficient (0,838) has been calculated. The KMO
indicator (0,775), the chi-square value of the Bartlett’s sphericity
test 1051,856, p = 0,000 confirmed the suitability of the data of the
investigation into artistic individuality.

The second section “The Investigation Purpose and Direc-
tions” specifies the chosen direction of the investigation - aspects
of the interpretation, evaluation of music and those of emotional
experiences, defines the major objectives of the diagnostic inves-
tigation: 1. To determine the expression of artistic individuality
of future music teachers from the aspects of the activity, evalua-
tions and experiences. 2. To reveal advantages of and differences
in the expression of artistic individuality of future music teach-
ers (from the aspects of the type of higher education institution
and the year of studies). The third section “Research Methods and
Organisation” presents the methods applied in the investigation:
a questionnaire for students consisting of five blocks of questions,
which reveal the level of the expression of artistic individuality of
students under investigation in the musical activity and methods of
statistical analysis (the analysis of factors, the homogeneousness of
scales (Cronbach alpha) investigation, calculation of percentage fre-
quency, the Chi-square criterion, Spearman’s correlation analysis).
The fourth section “Characteristic of the Sample of Students under
Investigation” states that when applying the qualitative sample 190
first-fourth year students of Bachelor’s music study programme
from Klaipéda University, Siauliai University, Kaunas Department
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of the Lithuanian Academy of Music and Theatre and Vilnius Ped-
agogical University, as well as Marijampolé, Panevézys and Vilnius
colleges were interviewed

The fourth chapter “Investigation into the Factors Influenc-
ing the Expression of Artistic Individuality” sets the following
objectives of the investigation: 1) To establish the peculiarities of
the expression of students’ musical capabilities 2) To bring out
the peculiarities of the expression of students’ artistic experiences
3) To reveal students’ value-based orientations. Methodology of the
investigation consisted of the following: a description of musical
capabilities (intonation, rhythm) (on the basis of H. Gardner ques-
tionnaire, 1983) to establish the level of students’ musical abilitiess,
a description of artistic experiences (according to M. Csikszentmih-
aly, U. Schiefele, 1981, 2000) to reveal the peculiarities of students’
artistic experiences (perception of their own value and internal
motivation), a description of values (according to M. Rokeach,
1973) to investigate the students’ attitude towards values, a statisti-
cal analysis of the investigation data (distribution of frequencies,
non-parametric Chi-square test and the Spearman’s correlation).

The first section “The Goal and Purpose of the Project” of the
fifth chapter “The Project of Development the Expression of
Artistic Individuality” presents, first and foremost, the concept of
the education project, the key objective of the education project is
set — to draw up and to test by means of the education project the
strategies for developing the expression of artistic individuality by
applying the methods of personal meaning and specifies the fol-
lowing goals established: 1. To strengthen the need for students’
creative self-expression by creating and implementing musical
projects 2. To encourage more meaningful artistic experiences in
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the musical activity 3. To develop students’ abilities to interpret
music within the socio-cultural context.

The second section “Project Programme and its Implementa-
tion” discusses musical activities, which constitute the contents of
the project. These are classes in choral directing in the first-fourth
year, which create conditions for strengthening the importance of
the interpretation and evaluation of music, encouraging artistic
experiences, improving skills of performing music, the activ-
ity of a choral studio —feeling the social cultural meaning of one’s
musical activity by providing other people with satisfaction, the
musical project “Pasaka” (Fairy-tale), which encouraged students’
to become engaged in a mass creative activity independently and
with responsibility, to use various ways of musical action, the
activity of lecturers carried out during music classes initiating dis-
cussions about the expression of artistic individuality. When or-
ganising the project of musical education, the following principles
were taken as a basis: individualisation of the musical activity, a
high artistic value, aestheticism, meaningfulness, integrity of ways
of musical action, mastery of playing music, taking into considera-
tion the peculiarities of artistic individuality, stimulation of positive
emotional experiences. The following methods have been applied:
interpretation of music; evaluation, a heuristic conversation, prob-
lematic teaching, creative classes, application of various prospects,
a network of discussions, emotional disposition, purposeful imagi-
nation, reflection, designing. The education project was carried out
in February-May 2007 at Vilnius Pedagogical University on the
initiative of the author of the investigation. The first-fourth year
students of Vilnius Pedagogical University prepared and imple-
mented the project.
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The third part of the thesis “Investigation Results of the
Expression of Artistic Individuality of Future Music Teachers”
consists of three chapters.

The first section “Students’ Attitude to the Expression of Artistic
Individuality of Music Teachers” of the first chapter “Expression
of Students’ Artistic Individuality in Musical Activity” presents
the opinion of future music teachers on artistic individuality of

pedagogues.
Indicators of artistic Their empirical features Level of importance
individuality Very Impor- Not
impor- | tant too
tant impor-
tant
Authenticity of inter- | To reveal personal understan-| 43,2 | 51,1 5,8
pretation ding of the composition being
performed

To bring out the original interpre- | 36,3 57,4 6,3
tation of the composition when
playing music

Evaluation of one’s To characterise peculiarities of | 20,5 60,5 18,9
abilities one’s musical activity
To understand causes of achieve- | 27,9 53,7 18,4
ments in one’s musical activity
Feeling of self-di- To feel the need to express oneself | 54,2 38,9 6,8
gnity when playing music

To feel personal value when pla- | 34,7 50,0 15,3
ying music

Originality of inter- | To convey nuance of tempo,| 41,1 50,0 8,9
pretation dynamics, intonation of the com-
position being performed in an
original way

To make an ingenious use of the | 46,8 38,9 14,2
possibilities of mimic, look, move-
ment to convey the artistic image
of a musical composition
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Peculiarity of evalu-
ations

To define emotional experiences
(feelings) brought about by musi-
cal intonations

35,3

48,4

16,3

To characterise the artistic image
of the composition in an original
way

33,7

52,1

14,2

Intensity of experi-
ences

To experience creative successes
and failures

22,6

50,5

26,8

To experience the creative flight

44,7

43,2

12,1

Harmoniousness of
interpretation

To feel harmony of the whole
(contents and form) of the com-
position being performed

36,8

51,6

11,6

To express the artistic link of
separate musical phrases

27,4

56,8

15,8

Deepness of evalu-
ations

To define the beauty of the com-
position

46,8

44,7

8,4

To perceive the aesthetic meaning
of musical intonations

33,2

53,7

13,2

Aestheticism of
experiences

To go deep into the most subtle
nuances of the composition being
performed

40,5

43,7

15,8

To admire the composition being
performed

51,1

10,0

Responsibility of
interpretation

To try to convey the idea of the
composer

41,1

47,4

11,6

To seek for the quality of perfor-
mance of the composition with all
one’s might

71,1

28,4

0,5

Morality of evalua-
tions

To perceive the moral meaning of
the composition

21,6

56,8

21,6

To impartially (objectively, tole-
rantly) evaluate his/her own and
other people’s playing music

49,5

42,1

8,4

A sense of respon-
sibility

To responsibly participate in a
common musical activity

46,8

47,4

5,8

To feel the duty to constantly im-
prove his/her musical activity

65,3

30,0

4,7
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It turned out that, in the opinion of students, responsibility,
which manifests itself in assuming responsibility for the interpre-
tation and feeling the duty to constantly improve one’s musical
activity is the main component of artistic individuality. The re-
spondents indicated reflexivity, which manifests itself in the ability
to feel the need to express oneself when playing music (a feeling
of self-dignity) and the ability to reveal personal understanding
of the musical composition being performed (authenticity of the
interpretation), creativity, which manifests itself in the ability to
make an ingenious use of the possibilities of mimic, look, move-
ment to convey the artistic image of the composition (originality
of interpretation) and the ability to experience the creative flight
(intensity of experiences) and a high artistic value, which manifests
itself in the ability to admire the composition being performed
(aestheticism of experiences), as well as the ability to designate the
beauty of the composition (deepens of evaluations) as important
indicators of artistic individuality of the music teacher. It became
clear that students related the expression of artistic individuality of
the music teacher more to the interpretation of music and experi-
ences than to evaluations.

The second section “Self-assessment of the Expression of one’s
Artistic Individuality in Musical Activity” presents the data of self-
assessment of the expression of artistic individuality of students in
their musical activity based in the stability criterion.
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Indicators of Their empirical features Levels of expression
expression of
artistic = "
individuality 'EP =3 §D g
ol - 2| =
2 <
Authenticity of To reveal personal understanding of | 13,0 | 44,9 | 39,5 | 2,7
Interpretation the composition being performed
To bring out the original interpretati- | 18,4 | 38,9 | 35,7 | 7,0
on of the composition when playing
music
Assessment of To characterise peculiarities of one’s | 7,0 | 40,0 | 40,1 | 11,9
one’s own abilities | musical activity
To understand causes of achievements | 12,4 | 42,7 | 37,3 | 7,6
in one’s musical activity
Feeling one’s own | To feel the need to express oneself | 31,9 | 41,6 | 23,2 | 3,2
dignity when playing music
To feel personal value when playing | 21,1 | 41,1 | 29,2 | 8,6
music
Originality of To convey nuance of tempo, dynamics, | 20,5 | 47,0 | 29,2 | 3,2
Interpretation intonation of the composition being
performed in an original way
To make an ingenious use of the pos- | 16,8 | 29,7 | 46,5 | 7,0
sibilities of mimic, look, movement
to convey the artistic image of the
composition
Peculiarity of To define emotional experiences (fe- | 13,0 | 45,9 | 34,1 | 7,0
evaluations elings) caused by musical intonations
To characterise the artistic image of | 7,0 | 33,5 | 48,1 | 10,8
the composition in an original way
Intensity of expe- | To experience creative successes and | 9,7 | 42,2 | 35,7 | 12,4
riences failures
To experience the creative flight 17,3 33,0 | 35,7 | 14,1
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Harmoniousness
of interpretation

To feel harmony of the whole (contents
and form) of the composition being
performed

10,3

42,7

43,8

3,2

To express the artistic link of separate
musical phrases

9,7

38,9

46,5

4,9

Deepness of evalu-
ations

To define the beauty of the compo-
sition

22,8

51,1

23,9

2,2

To perceive the aesthetic meaning of
musical intonations

12,4

40,0

43,2

4,3

Aestheticism of
experiences

To go deep into the most subtle
nuances of the composition being
performed

13,0

40,5

37,8

8,6

To admire the composition being
performed

38,9

43,8

13,0

4,3

Responsibility for
interpretation

To try to convey the idea of the
composer

11,4

35,1

49,2

4,3

To seek for the quality of performan-
ce of the composition with all one’s
might

18,4

50,3

30,3

1,1

Morality of evalu-
ations

To perceive the moral meaning of the
composition

11,4

36,2

41,1

11,4

To impartially (objectively, tolerant-
ly) evaluate his/her own and other
people’s playing music

26,5

43,2

25,4

49

A sense of respon-
sibility

To responsibly participate in a com-
mon musical activity

30,3

48,6

18,9

2,2

To feel the duty to constantly improve
his/her musical activity

34,6

38,4

24,3

2,7

It has been established that artistic individuality of future

music teachers most clearly reveals itself in the musical activity

of a high artistic value, which manifests itself in aestheticism of

experience and deepness of evaluations, responsibility — a sense of

responsibility. Other important manifestations such as reflectivity,

which manifests itself in feeling one’s dignity, creativity manifest-
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ing itself in the originality of interpretation are also distinguished.
It has been established that students’ artistic individuality in the
musical activity manifests itself in the quality of the interpretation
of music and emotional experiences. It tuned out that students
found it most difficult to interpret music in a harmonious way (to
reveal the artistic link of separate musical phrases of the musi-
cal composition being performed), to define peculiarities of their
musical activity and to understand the moral meaningfulness of
the composition. The most complicated activity was to define the
artistic image of the musical composition in an original way. In
summing up the above said it could be stated that the expression of
students’ artistic individuality in the musical activity is not high.

The third section “Interrelations between Components of Artis-
tic Individuality of Future Music Teachers” reveals that the majority
of the components of artistic individuality are significantly inter-
related. By means of the method of the correlation analysis most
links have been established between the expression of high artistic
value, creativity and reflexivity in students’ musical activity, espe-
cially between the interpretation of music (authenticity, originality,
harmoniousness and assuming responsibility for the interpreta-
tion) and evaluations (originality, deepness, morality and evalu-
ation of one’s own abilities). The correlations revealed show that
these ways of musical actions and emotional experiences during
perception, performance and evaluation of musical compositions
are significant to the manifestation of reflexivity and creativity in
the musical activity, therefore they can influence the development
of artistic individuality.

The first section “Impact of Internal Factors” of the second
chapter “Factors Influencing the Expression of Students’ Ar-
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tistic Individuality” analyses peculiarities of the expression of
students’ musical abilities, experiences in the musical activity and
value-based orientations. The criterion of musical abilities is the
stability of their manifestations.

Musical abilities Level of abilities

Very high | High Average Low
Single out the most favourite musical 46,3 35,8 16,8 1,1
activity
Reproduce the newly heard melody 22,1 45,3 28,9 37
and rhythm
Create (combine) melodies, 23,7 34,2 30,5 11,8
rhythms
Sing in tonality (intones exactly the 38,9 39,5 17,9 3,7
composition being performed)
Recognise the musical instrument 35,8 46,8 12,6 4,7
heard in a musical composition
Play compositions by ear 22,1 26,3 33,7 17,9
Sing and hum in another everyday 68,9 23,7 6,3 1,1
(non-musical) activity
Experiment using various means to 24,7 40,0 232 12,1
produce different sounds

Most often students are able to do the following: to sing or hum
in another everyday activity, to recognise musical instruments that
they hear in a musical composition, to distinguish the most favour-
able musical activity and to sing in tonality. However, it became
clear that students were insufficiently prepared to play musical
compositions by ear, to create (combine) melodies and rhythms, to
experiment using various means of producing different sounds, to
reproduce the newly heard melody or rhythm. It is though that such
results in part could be determined by an insufficient development
of creative abilities in students’ musical activity.
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Modality of experiences and the stability of its manifestation
were chosen as the main criterion for investigating students’ emo-
tional experiences when interpreting and evaluating music. On the
basis of the said four levels of emotional experiences - frequency
of their expression - have been distinguished.

Empirical features of experiences Frequency of experiences

Very | Frequ- | Not | Rarely
frequ- | ently | very

ently frequ-
ently

Were you happy when you could:

-reveal personal understanding of the musical | 46,3 36,8 15,3 1,6
composition being performed
- bring out the original interpretation of the | 44,2 35,3 17,4 32
musical composition when playing music

- convey the nuances of tempo, dynamics,| 35,8 42,6 17,9 3,7
intoning of the musical compositions being
performed

- define emotional experiences (feelings, sensati- | 39,5 38,9 17,9 3,7
ons) brought about by intonations of music

- characterise the artistic image of the musical | 31,1 44,2 20,5 4,2
composition in an original way

- express yourself when playing music 54,7 | 26,3 18,9 -
Are sorry that you fail:
-to convey the idea of the composer 31,1 31,1 27,9 10,0

-to bring out harmony (of contents and form) | 33,7 332 29,5 3,7
of the whole of the musical composition being
performed

-to inventively make use of the possibilities of | 34,2 27,4 28,4 10,0
mimic, look, movement to convey the artistic

image

-to responsibly participate in a common musical | 47,4 35,3 12,6 4,7
activity

-to experience the creative flight 49,5 27,4 16,3 6,8
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Artistic feelings that are most often experienced by students
have been determined: the students are happy (glad) being able to
reveal personal understanding of the musical composition being
performed; to bring out the original interpretation of a musical
composition; to define emotional experiences (feelings, sensations)
brought about by intonations of music. Students experience nega-
tive emotions when they fail to responsibly participate in a com-
mon musical activity and when they fail to experience the creative
flight.

The degree of recognition of the significance of values was
regarded as the assessment criterion in the investigation into the
students’ attitude to common human values. It turned out that
students considered health (73 per cent), a happy family (66.9 per-
cent), internal harmony (62.3 per cent), mature love (57.8 per cent)
to be the most important terminal values. Such values as wisdom
(46.6 percent), interesting work (42.8 per cent), an active way of life
(39,4 per cent) were considered to be important values. Among in-
strumental values the following was most often indicated: respon-
sibility (64.6 per cent), intellectuality (5.5 per cent), honesty (53.9 per
cent), education (53.4 per cent), as well as altruism (42.7 per cent)
and sensitiveness (40.0 per cent). Values of creative work, beauty,
imagination, which are significant to the development of artistic
individuality, were considered by students to be of less importance.

The second section “Impact of External Factors” elucidates the
observed tendencies of the graduates of universities to value the
expression of reflexivity (to feel a personal value when playing
music) and creativity (to convey the nuances of tempo, dynamics,
intonation of the musical compositions being performed) of artis-
tic individuality of the music teacher in a musical activity. Again
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graduates of universities did better when evaluating their abilities
and feeling their dignity (the expression of reflexivity of artistic in-
dividuality). Furthermore, they distinguish themselves in greater
responsibility (morality of evaluations and a sense of duty). This
enables us to think that artistic individuality of university students
is somewhat more mature.

It has been established that the first-year students valued more
favourably the importance of reflexivity (authenticity of interpreta-
tion), a high artistic value (deepness of evaluations) and particu-
larly responsibility (assuming responsibility for interpretation) of
artistic individuality of the music teachers in the musical activity.
The concept of artistic individuality of students of different year
of studies and different higher education institutions did not dif-
fer according to the evaluation of creativity of the music teacher. It
became clear that the level of a high artistic value of the first-year
students in the musical activity was low.

The third chapter “Links between Components of Artistic
Individuality and Internal Factors” deals with the possibilities
of the internal factors to have an impact on artistic individual-
ity of future music teachers. It has been established that musical
abilities to reproduce the newly heard melody or rhythm and to
recognise musical instruments heard in the musical composition
are obviously related to all empirical features of the expression of
reflexivity of artistic individuality. The ability to single out the most
favourite musical activity is related to all empirical features of the
expression of responsibility. Significant links have been established
between the ability to create melodies and rhythms and the features
of a sense of duty (responsibility) of artistic individuality, the abil-
ity to experiment using various means of producing sounds and
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originality of evaluations of creativity and intensity of experiences.
The ability to reproduce the newly heard melody and rhythm is
related to the empirical features of interpretation of harmonious-
ness (a high artistic value). Links between the expression of artistic
individuality (reflexivity, creativity, a high artistic value, responsi-
bility) and feelings experienced in the musical activity discovered
strengthen the supposition that in interpreting and evaluating
music it is possible to stimulate students’ feelings and thus exert
an impact on the expression of artistic individuality. It has been
revealed that recognition of values of imagination, courage, self-
control, as well as honesty, broadness of views, and intellectuality,
politeness and terminal pleasures and salvation have the greatest
influence on the expression of artistic individuality of students.
These links enable us to think that values of all directions (the
truth, goodness, beauty) are important to the development of the
expression of artistic individuality.

The fourth part of the thesis “Strategies for Developing the
Expression of Artistic Individuality of Future Music Teachers”
consists of five chapters. The first chapter “Application of the
Method of Personal Meaning (Use of Practical Possibilities)”
introduces the method of personal meaning and the possibilities
of its practical application when developing the expression of artis-
tic individuality. On the basis of the analysis of the artistic image
presented by A. Pili¢iauskas, it is stated that artistic experiences
thereby personal meaning of a musical composition is modelled con-
stitute the essence of the method of personal meaning. Knowing the
extraordinary nature of the sounds of music - they are impossible
to be exactly repeated in words, it is still recognised that through
verbalised results of knowing and interpreting a musical composi-
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tion we can recognise artistic individuality of students — future mu-
sic teachers as well. Furthermore, knowing that a greater accent in
training music teachers at universities is put on technical perfec-
tion of performing music (J. Lasauskiené, 2007; Z. Rinkeviciaus,
2002, R. Vitkauskas, 2003), during the classes in the modules of
choir leadership subjects it is recommended to deepen the expres-
sion of artistic experiences and emotional culture. In defining
preconditions of the development of the expression of artistic in-
dividuality of future music teachers at universities it is sought to
reveal artistic, value-based and meaningful understanding of mu-
sic (Z. Jackiinas, 2000). In the course of carrying out the education
project the following task was set — to independently prepare and
perform choral compositions. The task was aimed at encouraging
students to individually model an original artistic image of the
musical composition being performed. During the project main
ideas of the method of personal meaning that are important to
deepening the expression of artistic individuality of future music
teachers were elucidated. They are as follows: Attention to artistic
emotions, which create the possibilities to cherish students’ in-
dividuality, to stimulate their high artistic value and creativity;
2. Activating artistic experiences by means of a musical composi-
tion enabling meaningfulness of the musical composition being
performed to be disclosed, to express an individual relation with
the musical composition (heroes, characters), to feel the impact
of the means of musical expression (melody, rhythm, etc.) on the
artistic image of the composition; 3. Modelling of emotionagenic
images, which creates possibilities for the lecturer to get to know
the peculiarities of the expression of artistic individuality of stu-
dents better; 4. Realisation of personal meaning of a musical com-
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position, which opens up possibilities to develop the expression of
artistic individuality of future music teachers more purposefully.

The second chapter “Strengthening the Need for Students’
Creative Self-expression” discusses advantages of the musical
project as one of the methods directing pedagogical technologies
towards the road of interactive learning. Such a project integrates
not only musical but also a wider activity of arts (dance, art, thea-
tre) (J.Lasauskiené, Z. Grigiené, K. Barisas, V. Tavoras, 2007), en-
courages students to gain new experience - to be able to organise
musical projects in a qualified way, to make use of various forms
of presentation, new computer technologies in arranging and
composing music. The purpose of musical projects consists in dis-
covering ideas of musical education and solving specific problems
of improvement of musical education by proposing new methods
and forms of activity. In organising the musical project “Pasaka”
(Fairy-tale) students created compositions on topical themes of
children’s life, independently chose works, created and arranged
choral compositions, designed the idea of the programme, used
various sources of sounds, wrote the scenario of the event and
conducted it themselves, evaluated their and other people’s playing
music. In this way possibilities were created for students to reveal
themselves, to experience joy and satisfaction in participating in
the processes of creating, performing and evaluation music.

The third chapter “Encouragement of More Meaningful Ar-
tistic Experiences by Musical Activity” presents, first of all, the
goals set: 1. To draw students in the situations where they could
not only understand the ideological contents of a musical compo-
sition and to reflect it but also to reproduce it in their spirit, as well
as develop aesthetically; 2. To encourage students to be guided by
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beauty in different musical activities. Having reviewed the con-
tents of the choral leadership module classes, the significance of
repertoire and the advantages of the concert activity, it is proposed
to encourage students to feel the personal meaning of a musical
composition, to train them to evaluate their own and their friends’
musical activity and its results from this aspect; to feel the impact
of means of expressing music (form, melody, rhythm, harmony,
etc.) on the artistic image of a musical composition; to choose an
artistically valuable musical repertoire; to accustom students to
perceive musical values, to admire them; to create conditions for
the artistic (musical) concert activity; for a lecturer himself/herself
to be an example of a sincere, open, emotionally active valuator of
music.

The fourth chapter “Development of Abilities to Interpret
Music in the Socio-cultural Context” describes stages of in-
terpreting music and requirements set to the preparation of the
performer. In the course of carrying out the project students were
first of all encouraged to characterise the primary meaning of a
musical composition conveyed in the language of music (melody,
harmony, rhythm, manner of execution), by the means of expres-
sion (dynamics, strokes), interpretations of music of different
styles and epochs. The second stage of interpreting music compo-
sitions is a search for links between the identified artistic image
of a musical composition and personal experience. During this
stage students were offered to carry out complicated tasks relating
music being performed to personal features of the lyrical hero or
the creator, situations of the surrounding world, one’s own expe-
rience (thoughts, feelings), to see deep meanings interpreted by
music compositions. The following conditions are of significance
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to artistic performance of a musical composition (giving a concert,
performance): tuning in music, the performer’s emotionality and a
high artistic value.

In the fifth chapter “Evaluation of Changes in the Expres-
sion of Artistic Individuality” the supposition that programmes
(projects) of developing the expression of artistic individuality can
encourage the expression of artistic individuality is based on the
data of a statistic analysis. Significant changes in deepness of evalu-
ations (X, 2=34.32, p=0,000) and morality of evaluations () % 225,55,
p=0,003), assuming responsibility for interpretation (X2 =27,35,
p=0,000), aestheticism of experiences () ’219,55, p=0.007), origi-
nality of the interpretation of music () *= 18,24, p=0,002) and the
evaluation of one’s own abilities () 212,89, p=0,005) have been
recorded. These changes show that application of the method of
personal meaning is an important strategy for developing the ex-
pression of artistic individuality.

In summing up the above said the supposition is made that
when applying strategies for developing the expression of artistic
individuality by means of musical activity, it is likely that changes
in the expression of students’ artistic individuality were greater.
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CONCLUSIONS

1. On the basis of the insights of scientists of philosophy, psychol-
ogy, educology, artistic individuality is defined in the present
work as an integral singularity of the personality manifesting
itself in a musical activity by way of interpretation, evaluation
and reflexivity of experiences, creativity, a high artistic value
and responsibility.

2. The following components constitute the devised and theo-
retically substantiated model of the expression of artistic
individuality of future music teachers: reflexivity, expressed
in authenticity of interpreting music, evaluation of one’s own
abilities and a feeling of one’s own dignity; creativity expressed
in originality of interpreting music, originality of evaluations
and intensity of emotional experiences; a high artistic value
expressed in harmoniousness of the interpretation of music,
deepness of evaluations and aestheticism of experiences; re-
sponsibility expressed in assuming responsibility for interpre-
tation, morality of evaluations and a sense of duty.

3. The results of a factorial analysis show that components of
all factorial modules are closely interrelated. The correlation
analysis revealed statistically significant correlative relations
between the components of artistic individuality. Therefore
it can be stated that artistic individuality of the future music
teacher can be improved by improving any of its compo-
nents.

4. The data of the diagnostic investigation into artistic individu-
ality of music teachers revealed the following:
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4.1. Students regard the following to be significant manifesta-
tions of artistic individuality: responsibility, which manifests itself
in trying with all one’s might to seek for the quality of performing
a musical composition (assuming responsibility for interpretation)
(71.1 per cent) and the duty to constantly improve one’s musical
activity by sensation (a sense of responsibility) (65.3 per cent). Sig-
nificant indicators of artistic individuality of the music teacher, in
students’ opinion, are as follows: reflexivity, which manifests itself
in the ability to feel the need to express oneself in playing music
(a feeling of one’s dignity) (54.2 per cent) and the ability to reveal
personal understanding (authenticity of interpretation) of a musi-
cal composition being performed (43.2 per cent); creativity, which
manifests itself in the ability to make an ingenious use of the pos-
sibilities of mimic, the look, movement to convey the artistic im-
age of a composition (originality of interpretation) (46.8 per cent)
and the ability to experience the creative flight (intensity of experi-
ences) (44.7 per cent.); a high artistic value, which manifests itself
in the ability to admire the musical composition being performed
(aestheticism of experiences) (51.1 per cent) and the ability to des-
ignate the beauty of a musical composition (deepness of evalua-
tions) (46.8 per cent).

Students related the expression of artistic individuality of the
music teacher more to experiences of creativity, a high artistic
value and responsibility and interpretation than to evaluations.
Students considered the ability to characterise peculiarities of the
musical activity (evaluation of one’s own abilities), to experience
creative successes and failures (intensity of experiences) and the
ability to discern the moral meaningfulness of a musical composi-
tion (morality of evaluations) as less significant manifestations of
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artistic individuality of the music teacher. It is likely that develop-
ing these abilities can have an impact on a deeper expression of
artistic individuality of future music teachers.

4.2. Tt has been revealed that artistic individuality of future
music teachers in the musical activity manifests itself most clearly
in a high artistic value (aestheticism of experiences - to admire
the musical composition being performed (38.9 per cent) and
deepness of evaluations - to define the beauty of the musical com-
position (22.8 per cent), responsibility (a sense of duty - to feel
the duty to constantly improve one’s musical activity (34.6 per
cent) and to responsibly participate in a common musical activity
(30.3 per cent), as well as reflexivity (a feeling of one’s dignity - the
need to express oneself in playing music (31.9 per cent) and feel
the personal value when playing music (21.1 per cent.), creativity
(originality of the interpretation — to convey nuances of tempo,
dynamics, intonation of musical compositions in a peculiar way
(20.5 per cent). It has been established that students’ artistic in-
dividuality in the musical activity manifests itself most clearly
in the quality of interpretation of music and a sense of duty and
one’s own dignity).

It turned out that students found it most difficult to interpret
music in a harmonious way (to reveal the artistic link of separate
musical phrases of the musical composition being performed), to
define the peculiarities of their own musical activity and to discern
the moral meaningfulness of a musical composition. The most
complicated thing was to originally characterise the artistic image
of a musical composition. The investigation showed that the level
of the expression of artistic individuality of future music teachers
in the musical activity was not high because the insufficient level
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of the expression of interpretation and evaluation components

dominated.

5. By means of the data of the diagnostic test the impact of the
external factors (the type of a higher educational institution,
the year of studies) on artistic individuality of future music
teachers has been established:

5.1. Artistic individuality of university students is somewhat
more mature than that of college students. Recognition of the sig-
nificance of originality of the interpretation of music is more often
observed among the university graduates. They find motives of
feeling their dignity (personal evaluation) of greater significance.
Morality of evaluations and the evaluation of one’s abilities, as well
as a sense of duty, are also more often observed among university
students. College students value harmoniousness of interpretation
of music more favourably and more often experience aesthetic
emotions, that is, admire the musical; composition being per-
formed;

5.2. More first-year than higher-year students recognise the
significance of artistic individuality of the music teacher. Also, the
first-year students were better at harmoniously interpreting music
and evaluating it in the original and moral way, which provided
more favourable possibilities for the maturity of their artistic indi-
viduality.

6. The data of the diagnostic test confirmed the supposition that
the internal factors (musical abilities, artistic experiences and
value-based orientations) could have an impact on artistic in-
dividuality of future music teachers. Links between different
parameters of individuality and its factors revealed the fol-

lowing:
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6.1. Musical abilities are obviously related to all empirical
features of the components of artistic individuality. The greatest
number of links was discovered between creative abilities (improv-
isation, arrangement, composition) and the interpretation of music
and evaluation of expression.

6.2. A significant link has been established between the major-
ity of empirical features of the expression of the components of
artistic individuality and experiences. Very close links have been
revealed between all feelings experienced at the time of performing
music and the evaluation of one’s abilities (r=0,218-0,380), inten-
sity of experiences when experiencing the creative flight (r=0,215-
0,421), deepness of evaluation designating the beauty of a musical
composition (r=0,197-0,350) and harmoniousness of the interpreta-
tion of music when feeling the harmony of the whole of the musical
composition being performed (r=0,208-0,275). By means of the
investigation data it has been established that negative experiences
might have an impact on the expression of artistic individuality.

6.3. Significant links between broadness of instrumental at-
titudes of imagination, honesty, self-control, intellectuality and
the recognition of terminal values of salvation, pleasures and the
expression of artistic individuality have been determined.

7. 'The links between the expression of individuality and its fac-
tors revealed enabled the basic strategies for developing the
expression of artistic individuality to be formulated: 1) appli-
cation of the method of personal meaning (the use of practical
possibilities); 2) strengthening the need for creative self-expres-
sion of students; 3) encouragement of more meaningful artistic
experiences by means of musical activity; 4) development of the
abilities to interpret music within the socio-cultural context.
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8.

48

In the course of carrying out the education project, having
adapted strategies for developing the expression of artistic in-
dividuality, statistically significant changes in the expression of
artistic individuality of future music teachers have been deter-
mined, which testified to a higher level of the expression of the
high artistic value (deepness of evaluation () 2-34.32, p=0,000),
aestheticism of experiences () ’219,55, p=0.007), responsibility
(assuming responsibility for interpretation () 227,35, p=0,000),
morality of evaluations (X2=25,55, p=0,003), creativity (origi-
nality of the interpretation of music (X I 18,24, p=0,002) and
reflexivity (evaluation of one’s own abilities () ’212,89, p=0,005)
of students’ artistic individuality. These changes helped confirm
the hypothesis that application of the planned strategies of deve-
lopment might have an impact on artistic individuality of future
music teachers in the musical activity.



RECOMMENDATIONS

On the basis of the data of the scientific investigation the fol-
lowing basic strategies for developing the expression of artistic
individuality are recommended:

1) application of the method of personal meaning (the use prac-
tical possibilities): that is, to strengthen attention to student’s emo-
tions, encourage their artistic experiences, the creation of emocio-
genic images, to create the possibilities for students to express their
individual relation with a musical composition, its lyrical heroes,
circumstances of their action, to feel the impact of the means of
expression of music (form, melody, rhythm, harmony, etc.) in all
spheres of the musical activity.

2) strengthening of the need for students’ creative self-expres-
sion: to increase attractiveness of the proposed creative activity:
by giving a meaning to one’s thoughts, ideas, feelings by means
of projective musical activity, choosing the themes and musical
compositions that correspond with the realities of the youth’s life,
creating choral compositions, designing and describing the idea
of the programme of the project, using various sources of sound,
creative processes and technologies.

3) stimulation (xitation) of more meaningful artistic experi-
ences by means of musical activity: to encourage students to find
personal significance of the musical composition when interpret-
ing music, to develop their ability to discern the deep meaning of
a musical composition, to feel links between personal experience
and the idea of the composer, to accustom students to see musical
values and admire them. With this end in view musical compo-
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sitions that are valuable from the artistic point of view, that are
noted for expressive intonations, great expressiveness, rich images
and associations are chosen to be interpreted.

4) development of the abilities to interpret music within the so-
cio-cultural context: to give rich, full-fledged and comprehensive
musical experience in all spheres of the musical activity, to create
conditions for artistic (musical) concert activity, to make interpre-
tation abilities more effective within the context of socio-cultural
life and the system of personal values.
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[VADAS

Tyrimo aktualumas. Siuolaikinei visuomenei biidingi spartiis
socialinio bei kultarinio gyvenimo poky¢iai, informacinés visuo-
menés plétra, giléjanti globalizacija. Visuomenés ateitis siejama
su $vietimo sistemos, kurioje svarbig vietg uzima ir pedagogy
rengimas, tobulinimu (Lietuvos $vietimo koncepcija, 1992; Pe-
dagogy rengimo koncepcija, 2004; Kvalifikaciniai reikalavimai
mokytojams. 2005; Valstybinés $vietimo strategijos 2003-2012 m.
nuostatos, 2003; Bendrieji Europiniai principai mokytojy kompe-
tencijoms ir kvalifikacijoms, 2005).

Nuo visos Lietuvos $vietimo sistemos pertvarkos yra neatsie-
jamos ir muzikos mokytojo rengimo problemos. Lietuvos §vietimo
dokumentai jpareigoja ,laiduoti kuo visapusiskesne zmogaus fizi-
niy, psichiniy ir dvasiniy galiy plétote, sudaryti salygas atsiskleisti
jo individualybei“ (Svietimo gairés, 1992, p. 5). Tai atitinka ir
$iuolaikine muzikinio ugdymo strategija bendrojo lavinimo mo-
kykloje — suteikti kiekvienam mokiniui kultiirinio sgmoningumo
ir muzikinés kompetencijos pagrindus, ,ugdyti karybiska, ak-
tyvig, emocingg, estetinei ir kult@rinei patir¢iai atvirg ugdytinio
asmenybe, gebancia prasmingai dalyvauti aplinkos muzikiniame
gyvenime® (Bendrosios programos, 2008. p. 27). Akivaizdu, kad
$iuos tikslus ir uzdavinius gali jgyvendinti mokytojas, turintis ne
tik pedagogines ir dalykines kompetencijas, bet ir pasizymintis as-
menybine branda (asmenybinio ugdymo(si) kompetencijomis).

Rengiant pedagogus vis daugiau suvokiama, kad svarbu
derinti jy ugdymo strategijas su mokytojo edukacine veikla ir
asmenybés plétote. Todél iskyla poreikis orientuotis j tuos stu-
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dento tapsmo pedagogu vidinius veiksnius, kurie slypi kiekvieno
mokytojo prigimtyje ir vertybése, juos atrandant, iSkeliant, vys-
tant ir puoseléjant (V. Aramaviciaté, 2005; M. Barkauskaité, 2001;
B. Bitinas, 2005; L. Jovais$a, 2001; E. MartiSauskiené, 2004, 2008).
Siuolaikinis ugdymas vis glaudZiau siejamas su asmenybés kiiry-
biskumu: ,,Karyba - individualybés teisé ir zenklas® (A. Vai$vila,
2003, p. 316).

Apie mokytojo vaidmenj, jo asmenybés ypatumy jtakg moki-
niy mokymuisi ir asmenybés raidai kalbéjo jvairiy epochy filosofai
(Sokratas, 2001; Platonas, 2001; I. Kantas, 1990; G. Hégelis, 1999;
A. Sopenhaueris, 2005; B. Kuzmickas 2001), pedagogikos klasi-
kai (J. A. Komenskis, 1975; J. H. Pestalocis, 1989; A. Dystervegas,
1988; S. Amonasvilis, 2004; S. Salkauskis, 1992; A. Maceina, 1990;
A. Serkénas, 1939; A. Paplauskas-Ramtnas 1996) ir dabarties uz-
sienio edukologai (M. Fullan, 1998; A. Hargreaves, 1999; E. Jensen,
2001; G. Petty, 2008; A. Pollard, 2006).

Siuolaikiniai Lietuvos pedagogai taip pat gilinasi j mokytojo
asmenybés, jo individualybés vaidmenj ugdytiniams. Teori-
niu — metodologiniu aspektu mokytojo asmenybés poveikis ugdy-
mui aptariamas L. Jovai$os (1997, 1995), M. Barkauskaités (1999),
O. Tijanélienés (1998), E. Martisauskienés (2008, 2004), V. Arama-
viciatés (2005, 1998), B. Bitino (2004, 2000) ir kt. darbuose. Pras-
minj asmenybés ir individualybés ry$j nagrinéjo B. G. Ananjevas
(2007), B. Kuzmickas (2001).

Muzikos mokytojo individualybé, kaip viena i$ jo asmenybés
raiskos formy, mokslininky - pedagogy analizuojama ir meniniu
aspektu, vis labiau domimasi mokytojo individualybés ir menisku-
mo tarpusavio salyciu (E. Baleytis, 1995; D. J. Elliot, 1995; Z. Jac-
kanas, 2004; A. Pili¢iauskas, 1998; Z. Rinkevi¢iaus, 2006, 2002).
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Pastebima, kad meniskumo ir individualybés santykj tiksliausiai
iSreiskia muzikos mokytojo meninés individualybés savoka.

Mening individualybe A. Pili¢iauskas (1982, p. 100) apibudi-
na kaip ,konkrec¢iam atlikéjui bidingy grojimo savybiy visuma,
atsiskleidziancig interpretuojant karinj, ir saglygojama jo (atlikéjo)
pazinimo, jausmy bei valios savitumy®. Todél meninés individu-
alybés puoseléjimo prielaidy ieSkoma asmens nepakartojamoje
psichikos struktaroje (A. Pili¢iauskas, 1998, p. 227). Mokslininko
manymu, muzikos atlikéjo individualumas - tai visy pirma jo
emocionalumas, vaizduoté ir asociacijy turtingumas.

Taciau muzikos mokytojy meninés individualybés ugdymo
problema néra pakankamai empiriskai tyrinéta. UZsienio muzikos
edukology straipsniuose apibudinami tik atskiri $ios problemos
aspektai (D. E. Elliot, 1995; H. Gardner, 1983; E. Gordon, 1989;
B. Reimer, 2000; M. Csikszentmihalyi, U. Schiefele, 2000). Lietuvos
muzikos edukology darbuose teoriniu-metodologiniu lygmeniu
aktualizuojamas muzikinés veiklos poveikis ugdytiniy asmenybés
ugdymui(si): veikseny lavinimui (E. Bal¢ytis, 1994), muzikiniams
gebéjimams (H. Seckuviené, 2004), kirybiskumui (R. Girdzi-
jauskiené, 2004), muzikiniam-estetiniam ugdymui (S. Jareckaiteé,
1987), muzikinei raiskai (J. Kievisas, 1997, 2000, 2008), muzikinio
ra$to jgudziams (Z. Marcinkevicius, 1974; E.Velicka, 1995), doro-
vinéms vertybéms (A. Girdzijauskas, 2008, L. Navickiené, 2005;
A. Pili¢iauskas, 1998; A. Rauduvaité, 2007), savirealizacijai (R. Vit-
kauskas, 2003), refleksyvumui (D. Straksiené, 2004). Basimy mu-
zikos mokytojy ugdymo tobulinimo aspektai vis platesnj atgarsj
atranda ir jaunyjy tyréjy darbuose: psichine savireguliacijg nagri-
néja R. Kirliauskiené (2004), mokytojo kompetencijas J. Lasaus-
kiené (2007), J. Abramauskiené (2002), saviraiska ir karybiskuma
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V. Barkauskas (2007). Tadiau empiriniy tyrimy, analizuojanciy
muzikos mokytojo meninés individualybés specifikg kol kas ne-
aptikta. Todél galima teigti, kad muzikos mokytojy meninés indi-
vidualybés ugdymo ypatumai i§ esmés mazai nagrinéti Lietuvos ir
uzsienio mokslininky darbuose.

Tai prisideda prie meninés individualybés tyrinéjimo aktua-
lumo pagrindimo ir leidzia suformuluoti moksling tyrimo prob-
lema: kaip ir kokig jtaka muzikiné veikla gali daryti basimy mu-
zikos mokytojy meninei individualybei ir kiek $ia jtaka jmanoma
optimizuoti.

Sio tyrimo problema apibréziama klausimais, kaip pasireiskia
studenty - basimy muzikos mokytojy - meniné individualybé;
kokie vidiniai ir iSoriniai veiksniai gali turéti jtakos jos raiskai;
kokios svarbiausios muzikos specialybés studenty meninés indivi-
dualybés raiskos plétojimo strategijos.

Tyrimo objektas - busimy muzikos mokytojy meniné indivi-
dualybés raiska ir jos skatinimas muzikine veikla.

Tyrimo tikslas — nustatyti busimy muzikos mokytojy meni-
nés individualybés raiskos ypatumus ir jos plétojimo galimybes
universitete.

Tyrimo hipotezé - basimy muzikos mokytojy meninés in-
dividualybés raiskos plétotei gali turéti jtakos numatyty ugdymo
strategijy taikymas muzikinéje veikloje.

Tyrimo uzdaviniai:

1. Pateikti meninés individualybés samprata.

2. Parengti meninés individualybés raiskos muzikinéje veiklo-

je teorinj-empirinj modelj.

3. Atskleisti busimy muzikos mokytojy meninés individualy-

bés raiskos ypatumus.
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4. Nustatyti vidinius ir i$orinius veiksnius, daranéius poveikj
meninés individualybés tapsmui.

5. ISryskinti svarbiausias meninés individualybés raiskos plé-
tojimo kryptis (strategijas).

Ginamieji teiginiai:

* Meniné individualybé muzikinéje veikloje reiskiasi muzi-
kos interpretavimo, vertinimo ir iSgyvenimy refleksyvumu,
kirybiskumu, meniskumu bei atsakingumu. Meninés indivi-
dualybés refleksyvumo turinj iSreiskia muzikos interpretavi-
mo autenti$kumas, savo gebéjimy vertinimas ir savo orumo
jautimas; kirybiskumo — muzikos interpretavimo origina-
lumas, vertinimy savitumas ir i§gyvenimy intensyvumas;
meniskumo — muzikos interpretavimo harmoningumas,
vertinimy gilumas ir iSgyvenimy estetiSkumas; atsakingu-
mo - prisiémimas atsakomybés uz muzikos interpretavima,
vertinimy dorovingumas ir pareigos jautimas.

* Busimy muzikos mokytojy meniné individualybé néra
pakankamai brandi: tiek refleksyvumo (interpretavimo
autenti$kumo), tiek karybiskumo (vertinimy savitumo),
tiek menis$kumo (interpretavimo harmoningumo), tiek ir
atsakingumo (prisiémimas atsakomybés uz interpretavi-
ma) komponenty raiskos lygmuo néra aukstas. Meninés
individualybés brandumo lygis priklauso nuo aukstosios
mokyklos, suteikiancios muzikinj pasirengima, tipo (uni-
versitetinio, neuniversitetinio), studenty kurso (amZiaus)
ir jy muzikiniy gebéjimy, meniniy iSgyvenimy ir vertybiy
orientacijy ypatumuy.

» Svarbiausios meninés individualybés raiskos plétojimo stra-
tegijos sietinos su: 1) asmeninés prasmeés metodo taikymu
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(praktiniy galimybiy panaudojimu), 2) studenty kirybinés
saviraiskos poreikio stiprinimu, 3) gebéjimy interpretuoti
muzikg sociokultiriniame kontekste plétote, 4) prasminges-
niy meniniy isgyvenimy skatinimu muzikine veikla.

Tyrimo rezultaty naujumas ir teorinis reik§mingumas.

Sudarytas ir teori$kai bei empiriskai pagrjstas bisimy muzi-
kos mokytojy meninés individualybés raiskos modelis, apimantis
refleksyvumo (iSreiSkiamo per muzikos interpretavimo autentisku-
ma, savo gebéjimy vertinimg ir savo orumo jautima), kiarybiskumo
(per muzikos interpretavimo originaluma, vertinimy savitumg ir
iSgyvenimy intensyvumga), meniskumo (per muzikos interpretavi-
mo harmoninguma, vertinimy giluma ir i$gyvenimy estetiSkuma)
ir atsakingumo (per prisiémima atsakomybés uz muzikos kiriniy
interpretavimg, vertinimy dorovinguma ir pareigos jautima) kom-
ponentus.

Pirma karta Lietuvos edukologijoje atskleista busimy muzi-
kos mokytojy meninés individualybés raiskos ypatumai bei ju
priklausomybé nuo i$oriniy (aukstosios mokyklos, suteikiancios
skirtingg muzikinj pasirengima, tipo (universitetinio, neuniversi-
tetinio) ir studenty kurso (amziaus) bei vidiniy (muzikiniai gebéji-
mai, meniniai iSgyvenimai ir vertybiy reikSmingumo pripaZinimas)
veiksniy.

ISryskintos ir ugdymo projekto metu patikrintos buasimy
muzikos mokytojy meninés individualybés raiskos plétojimo
strategijos: 1) asmeninés prasmés metodo taikymas (praktiniy ga-
limybiy panaudojimas); 2) studenty karybinés saviraiskos poreikio
stiprinimas; 3) gebéjimy interpretuoti muzika sociokultiriniame
kontekste plétoté; 4) prasmingy meniniy i§gyvenimy skatinimas
(zadinimas) muzikine veikla.
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Praktinis darbo reik§mingumas.

Parengtas meninés individualybés teorinis-empirinis modelis
sudaro galimybes muzikos pedagogams identifikuoti atskiry me-
ninés individualybés komponenty turinio empirines apraiskas.

Atliktas basimy muzikos mokytojy meninés individualybés
diagnostinis tyrimas gali padéti pedagogams (déstytojams) len-
gviau suvokti studenty meninés individualybés raiska.

Realizuotas ugdymo projektas jgalina pedagogus (déstytojus)
muzikine veiklg traktuoti kaip studenty meninés individualybés
veiksnj ir jzvelgti joje meninio ugdymo funkcijas. Be to, sudarys
prielaidas toliau nagrinéti studenty menine individualybe ir jos
raiskos plétojimo muzikine veikla galimybes.

Parengtos rekomendacijos galéty paskatinti pedagogus (dés-
tytojus) muzikos mokytojy rengimo praktikoje taikyti praktiskai
patikrintas meninés individualybés raiskos plétojimo strategijas.

Darbo struktiira ir apimtis.

Darbg sudaro jvadas, keturios dalys, i§vados, rekomendacijos,
literattiros sgrasas ir priedai. Darbe pateiktos 48 vaizdinés priemo-
nés, i$§ kuriy 43 lentelés ir 5 paveikslai. Remtasi 295 literataros salti-
niais. Darbo apimtis: 140 puslapiai (be literataros saraso ir priedy).

Tyrimo etapai:

Pirmajame etape (2003-2004 m. ir viso tyrimo eigoje) anali-
zuota filosofiné, edukologiné, psichologiné ir muzikiné metodiné
literatiira apie menine individualybe placigja prasme. Taip pat api-
brézta moksliné problema, tyrimo objektas, numatyti svarbiausi
tikslai bei uzdaviniai.

Antrajame etape (2005 m. vasario — balandzio mén.) atliktas
zvalgomasis biisimy muzikos mokytojy tyrimas, kuris leido iSsi-
aiskinti studenty ir déstytojy poziarj j muzikos mokytojo menine
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individualybe muzikinéje veikloje. Tyrime dalyvavo Vilniaus
pedagoginio universiteto studentai — basimi muzikos mokyto-
jai — ir Lietuvos aukstyjy mokykly (SU, VPU, KU) déstytojai. Tuo
remiantis sudarytas muzikos mokytojy meninés individualybés
raiskos teorinis-empirinis modelis.

Treciajame etape (2006 spalio - gruodzio mén.) atliktas dia-
gnostinis basimy muzikos mokytojy meninés individualybés
bei jos veiksniy tyrimas. Jo metu istirta 190 studenty - busimy
muzikos mokytojy, kurie studijavo skirtinguose Lietuvos auks-
tosiose mokyklose (VPU, SU, KU, LMTA Kauno fakultetuose bei
Vilniaus, Panevézio ir Marijampolés kolegijose.). Studenty anketi-
ne apklausa siekta empiriskai pagrijsti basimy muzikos mokytojy
meninés individualybés raiskos modelj, atskleisti jy meninés in-
dividualybés raiskos ypatumus, muzikiniy gebéjimy lygj, meni-
niy iSgyvenimy bei vertybiniy orientacijy ypatumus muzikinéje
veikloje. Atlikta gauty tyrimo duomeny analizé ir rengtas ugdymo
projektas, skirtas patikrinti ir jvertinti basimy muzikos mokytojy
meninés individualybés ugdymo strategijas.

Ketvirtajame etape (2007m. vasario — geguzés mén.) Vilniaus
pedagoginiame universitete buvo organizuotas ugdymo projektas,
kuris buvo vykdomas su 30 I-II kursy studenty, besirengianciy
tapti bendrojo lavinimo mokyklos muzikos mokytojais. Po ugdy-
mo projekto atliktas antras diagnostinio tyrimo pjavis, padéjes
jvertinti busimy muzikos mokytojy meninés individualybés rais-
kos poky¢ius. Remiantis $io tyrimo duomenimis, raSoma IV diser-
tacijos dalis, formuluojamos i§vados ir rekomendacijos.

Tyrimo metodologinés nuostatos remiasi:

« Meno filosofijos idéjomis (A. Andrijauskas, 1990; Z. Jacki-

nas, 2004; ir kt.), pagal kurias menas suvokiamas kaip kul-
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taros reiskinys, zmogiskosios kiirybos ir raiskos fenomenas,
turintis estetines, pazintines, dorovines, socialines ir kitas
funkcijas; pripazjstamos meno galimybés atspindéti tikrove
ir veikti zmogaus asmenybe.

Fenomenologine pozicija (E. Husserl, 2005; ir kt.), pagal
kurig pasaulis, kad ir egzistuodamas objektyviai, tam tikra
reik§me jgauna tik per asmeninj jos suvokimg. Sia nuostata
paaiskinamas muzikos kariniy tapsmas subjektyvios indi-
vidy patirties (pozitriy, i$gyvenimy, veiksmy ir kt.) dalimi.
Egzistencinés filosofijos idéjomis (M. Heidegger, 1992;
J. P. Sartre, 1974; K. Jaspers, 1989; ir kt.), kad realybé yra
kiekvieno zmogaus subjektyvusis pasaulis, jo egzistencijos
raiska, o ugdytojo paskirtis — suvokti ir jprasminti fenome-
nus, susijusius su individualios egzistencijos tapsmu.
Hermeneutinés filosofijos nuostatomis (M. Heidegger, 2003;
H. G. Gadamer, 1999; ir kt.), pagal kurias meno karinio
supratimas i§ esmés yra savipratos aktas, susijes su suvokéjo
patirtimi, kurig reikia perorientuoti pagal esmine¢ meno k-
rinio suteikiama patirtj.

Analitinés pakraipos estetika (P. Lamarque, S. H. Olsen,
2006; M. M. Eaton, 2001; Z. Jackiinas, 2004), analizuojancia
meno ir nemeninés tikrovés sasajas: prasmes, tiesos, iSrais-
kos, referencijos problemas mene, siejant $ig analize su kul-
tarine aplinka ir konkreciais meno kiiriniais.

Sugestionuoty meno teiginiy teorija (M. Weitz, 1980; J. Hos-
pers, 1960; M. C. Beardsley, 1982; ir kt.), isskiriancia in-
terpretacijos procese suvokiamg pirming (pavirs$ing) meno
karinio iSrai$kos priemoniy implikuojama prasme ir gilu-
mine, su suvokéjo patirtimi susietg kirinio prasme, turin-
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Cig pazintine reik$Sme, kuria i$rei$kiamos tikrovés procesus
atspindincios idéjos, teiginiai, apibendrinimai.

Defliacine meno kiriniy interpretavimo samprata (N. Car-
roll, 2001; ir kt.), kurioje estetiné patirtis, iSgyvenama per
formos, struktaros suvokimg, yra neatsiejama nuo meno
ktrinio esmés suvokimo. Kiariniy interpretacija, atsklei-
dzianti jy perduodamg informacijg kultariniame kontekste,
yra biitina meno kariniy supratimo salyga.

Asmenybés saviraiskos psichologine teorija (A. Maslow, 2006;
C. R. Rogers, 1995), teigiancia, kad pats Zzmogus akyvus savo
asmens individualybés kuréjas. Tai kryptingas pedagogo as-
menybés tobuléjimas, savirealizacijos siekis, gebéjimas uzsi-
imti saviugda. Ugdymo procese pirmenybé teikiama ugdyti-
nio asmenybei, sudarant salygas laisvai realizuoti savo galias.
Pedagogy rengimo nuostata (Pedagogy rengimo koncepcija,
2004), akcentuojancia bisimo muzikos pedagogo sékmin-
gam praktiniam darbui mokykloje batinos meninés indivi-
dualybés ugdyma(si). Muzikos dalyko mokymas (Bendro-
sios programos, 2003) vidurinéje mokykloje grindziamas
kompleksis$kumo principu ir apima $ias pagrindines muzi-
kinio ugdymo sritis: moksleiviy kirybiniy gebéjimy, muzi-
kinés raiskos jgudziy puoseléjima, asmens, kaip kultaringo
muzikos vertybiy vartotojo, ugdymg.

Darbo struktiira
Meninés individualybés raiskos skatinimo teoriniai pagrindai.

1. Individualybés sampratos paieskos
1.1. Filosofiné individualybés samprata
1.2. Psichologinis individualybés sampratos aspektas
1.3. Pedagoginé individualybés sampratos traktuoté



2. Meninés individualybés apibréztis
2.1. Meninés individualybés samprata
2.2. Meninés individualybés ypatumai
2.3. Meninés individualybés turinys ir struktira
3. Muzikos karinio meninio vaizdo suvokimas kaip meninés
individualybés raiskos skatinimo salyga
3.1. Muzikos karinio meninio vaizdo supratimas
3.2. Muzikos kirinio meninio vaizdo rasys ir modeliavi-
mo buadai
II. Basimy muzikos mokytojy meninés individualybés tyrimo
metodologija
1. Bendroji tyrimo charakteristika
2. Zvalgomasis tyrimas
2.1. Tyrimo tikslas, metodai, imtis
2.2. Tyrimo rezultatai
3. Diagnostinis meninés individualybés raiskos tyrimas
3.1. Meninés individualybés raiskos modelis
3.2. Tyrimo paskirtis ir kryptis
3.3. Tyrimo metodai ir organizavimas
3.4. Tiriamyjy imties charakteristika
4. Veiksniy, daranciy poveikj meninés individualybés rais-
kai, tyrimas
5. Meninés individualybés raiskos plétojimo projektas
5.1. Projekto tikslas ir paskirtis
5.2. Projekto programa ir jo jgyvendinimas
III. Basimy muzikos mokytojy meninés individualybés raiskos
tyrimo rezultatai
1. Studenty meninés individualybés muzikinéje veikloje
raiska
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1.1. Studenty pozitris j muzikos mokytojy meninés indi-
vidualybés raiska

1.2. Savo meninés individualybés raiskos muzikinéje vei-
kloje vertinimas

1.3. Basimy muzikos mokytojy meninés individualybés
raiskos komponenty tarpusavio sasajos

Veiksniai, darantys jtaka studenty meninés individualybés

raiskai

2.1. Vidiniy veiksniy poveikis

2.2.18oriniy veiksniy jtaka

Meninés individualybés komponenty ir vidiniy veiksniy

$3sajos

IV. Busimy muzikos mokytojy meninés individualybés raiskos
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plétojimo strategijos

1.

Asmeninés prasmés metodo taikymas (praktiniy galimy-
biy panaudojimas)

Studenty karybinés saviraiskos poreikio stiprinimas
Prasmingesniy meniniy i$gyvenimy skatinimas muzikine
veikla

Gebéjimy interpretuoti muzika sociokultariniame kon-
tekste plétojimas

Meninés individualybés raiskos pokyciy jvertinimas



ISVADOS

1. Remiantis filosofijos, psichologijos, edukologijos mokslininky
jzvalgomis meniné individualybé $iame darbe apibréziama
kaip integralus asmenybés savitumas, muzikinéje veikloje be-
sireiskiantis muzikos interpretavimo, vertinimo ir isgyvenimy
refleksyvumu, kirybiskumu, meniskumu bei atsakingumu.

2. Sudarytg ir teoriskai pagrjstg busimy muzikos mokytojy me-
ninés individualybés raiskos modelj sudaro $ie komponentai:
refleksyvumas, iSreiskiamas muzikos interpretavimo autentis-
kumu, savo gebéjimy vertinimu ir savo orumo jautimu; kiiry-
biskumas, iSreiSkiamas muzikos interpretavimo originalumu,
vertinimy savitumu ir emociniy i§gyvenimy intensyvumu;
meniskumas, iSreiSkiamas muzikos interpretavimo harmonin-
gumu, vertinimy gilumu ir isgyvenimy estetiskumu; atsakin-
gumas, iSreiSkiamas prisiémimu atsakomybés uz interpretavi-
ma, vertinimy dorovingumu ir pareigos jautimu.

3. Faktorinés analizés rezultatai rodo, kad visy faktoriniy mo-
duliy komponentai yra glaudziai susije. Koreliaciné analizé
atskleidé meninés individualybés komponenty statistiskai
patikimus tarpusavio koreliacinius rysius. Todél galima teigti,
kad basimo muzikos mokytojo menine¢ individualybe galima
tobulinti tobulinant bet kurj komponentg.

4. Busimy muzikos mokytojy meninés individualybés diagnosti-
nio tyrimo duomenys atskleidé, kad:

4.1. Studentai labai svarbiomis meninés individualybés aprais-
komis nurodo: atsakingumg, pasireiSkiantj visomis i$galémis siekti
muzikos kirinio atlikimo kokybés (atsakomybés uz interpreta-
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vimag prisiémimu) (71,1 proc.) bei pareigos nuolat tobulinti savo
muzikine veiklg jautimu (pareigos jautimu) (65,3 proc.). Svarbis
muzikos mokytojo meninés individualybés rodikliai, studenty
nuomone, yra: refleksyvumas, pasireiskiantis gebéjimu jausti po-
reikj save iSreiks$ti muzikuojant (savo orumo jautimu) (54,2 proc.)
ir gebéjimu atskleisti atlieckamo muzikos kairinio asmeninj supra-
timg (interpretavimo autentiSkumu) (43,2 proc.); kirybiskumas,
pasireis$kiantis gebéjimu i$radingai panaudoti mimikos, Zvilgsnio,
judesio galimybes karinio meniniam vaizdui perteikti (interpreta-
vimo originalumu) (46,8 proc.) ir gebéjimu patirti kiirybinj polékj
(iSgyvenimy intensyvumu) (44,7 proc.); meniskumas, pasireiskian-
tis gebéjimu grozétis atliekamu kariniu (iSgyvenimy estetiskumu)
(51,1 proc.) ir gebéjimu jvardyti muzikos karinio grozj (vertinimy
gilumu) (46,8 proc.).

Studentai muzikos mokytojo meninés individualybés raiska
daugiau sieja su refleksyvumo, karybiskumo, meniskumo ir atsa-
kingumo i$gyvenimais bei interpretavimu, maziau su vertinimais.

Maziausiai svarbiomis muzikos mokytojo meninés indivi-
dualybés apraiskomis studentai laiko gebéjimag apibudinti savo
muzikinés veiklos savitumus (savo gebéjimy vertinimas), i§gyventi
karybines sékmes ir nesékmes (iSgyvenimy intensyvumas) ir
gebéjima jzvelgti muzikos kirinio dorovinj prasminguma (verti-
nimy dorovingumas). Tikétina, kad $iy gebéjimy lavinimas gali
turéti jtakos gilesnei basimy muzikos mokytojy meninés indivi-
dualybés raiskai.

4.2. Atskleista, kad basimy muzikos mokytojy meniné in-
dividualybé muzikinéje veikloje labiausiai reiskiasi meniskumu
(iSgyvenimy estetiSkumu - grozétis atliekamu kariniu (38,9 proc.)
ir vertinimy gilumu - nusakyti muzikos kirinio grozj (22,8 proc.),
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atsakingumu (pareigos jautimu - jausti pareiga nuolat tobulinti

savo muzikine veiklg (34,6 proc.) ir atsakingai dalyvauti bendroje

muzikinéje veikloje (30,3 proc.), taip pat refleksyvumu (savo oru-
mo jautimu - poreikiu save ireiksti muzikuojant (31,9 proc.) ir
muzikuojant jausti asmeninj vertingumg (21,1 proc.), kirybiskumu

(interpretavimo originalumu - savitai perteikti atliekamy muzi-

kos kariniy tempo, dinamikos, intonavimo niuansus (20,5 proc.).

Nustatyta, kad studenty meniné individualybé muzikinéje veikloje

labiausiai reiskiasi muzikos interpretavimo kokybe ir patiriamais

emociniais iSgyvenimais (pareigos ir savo orumo jautimu).
Paaiskéjo, kad sunkiausiai studentams sekasi harmoningai
interpretuoti muzika (atskleisti atliekamo muzikos kirinio atskiry
muzikiniy fraziy menine jungtj), apibudinti savo muzikinés veik-
los savitumus ir jzvelgti muzikos kirinio dorovinj prasminguma.

Ypac sudétinga veikla - originaliai apibudinti karinio meninj

vaizdg. Tyrimas parodé, kad basimy muzikos mokytojy meninés

individualybés raiskos muzikinéje veikloje lygis néra aukstas, nes
nustatytas nepakankamas interpretacinio ir vertinamojo meninés
individualybés raiskos komponenty lygmuo.

5. Diagnostinio tyrimo duomenimis nustatyta iSoriniy veiksniy
(aukstosios mokyklos tipo, kurso) jtaka busimo muzikos mo-
kytojo meninei individualybei.:

5.1. Universitety studenty meniné individualybé yra Siek tiek
brandesné nei kolegijy. Muzikos interpretavimo originalumo
svarbos pripazinimas dazniau pastebimas tarp universitety aukle-
tiniy. Jiems reik§mingesni ir savo orumo (asmeninio vertingumo)
jautimo motyvai. Vertinimy dorovingumas ir savo gebéjimy ver-
tinimas bei pareigos jautimas taip pat dazniau pastebimas tarp
universitety ugdytiniy. Kolegijy studentai palankiau vertina mu-
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zikos interpretavimo harmoningumg ir dazniau i§gyvena estetines

emocijas, t.y. grozisi atliekamu kariniu;

5.2. Daugiau pirmo kurso nei vyresniy kursy studenty pripa-
zista muzikos mokytojo meninés individualybés reik§minguma.
Taip pat pirmakursiams geriau sekasi harmoningai interpretuoti
muzika bei savitai ir dorovingai jg vertinti, kas laiduoja palankes-
nes galimybes jy meninés individualybés brandai.

6. Diagnostinio tyrimo duomenys patvirtino prielaida, kad vi-
diniai veiksniai (muzikiniai gebéjimai, meniniai i$gyvenimai
ir vertybinés orientacijos) gali daryti jtakg basimy muzikos
mokytojy meninei individualybei. Atskiry meninés individua-
lybés ir jos veiksniy parametry sgsajos atskleidé, kad:

6.1. Muzikiniai gebéjimai yra reik§mingai susije su visais me-
ninés individualybés komponenty empiriniais pozymiais. Dau-
giausia sgsajy rasta tarp karybiniy (improvizavimo, aranzavimo,
komponavimo) gebéjimy ir muzikos interpretavimo bei vertinimo
raiskos.

6.2. Reik$mingas ry$ys nustatytas tarp daugumos meninés
individualybés komponenty raiskos empiriniy pozymiy ir isgyveni-
my. Labai glaudus rysiai atskleisti tarp visy muzikos atlikimo metu
patiriamy i$gyvenimy ir savo gebéjimy vertinimo (r=0,218-0,380),
iSgyvenimy intensyvumo patiriant kiirybinj polékj (r=0,215-0,421),
vertinimo gilumo jvardijant muzikos karinio gozj (r=0,197-0,350)
ir muzikos interpretavimo harmoningumo jauciant atliekamo mu-
zikos kiirinio visumos derme (r=0,208-0,275). Tyrimo duomenimis
nustatyta, kad meninés individualybés raiskai jtakos gali turéti ir
neigiami iSgyvenimai.

6.3. Nustatytos reikSmingos sgsajos tarp instrumentiniy vaiz-
duotés, saziningumo, pazitry platumo, intelektualumo, savikon-
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trolés ir terminaliniy malonumy, iSganymo vertybiy (vertybiniy

orientacijy) pripazinimo ir meninés individualybés raiskos kom-

ponenty.

7.

Atskleistos meninés individualybés raiskos ir jos veiksniy
sasajos leido numatyti svarbiausias meninés individualybés
ugdymo strategijas: 1) asmeninés prasmés metodo taikymas
(praktiniy galimybiy panaudojimas); 2) studenty kiirybinés
saviraiskos poreikio stiprinimas; 3) prasmingesniy meniniy is-
gyvenimy skatinimas muzikine veikla; 4) gebéjimy interpretuoti
muzikqg sociokultiiriniame kontekste plétoté.

Ugdymo projekto metu pritaikius minétas meninés individu-
alybés raiskos plétojimo strategijas, nustatyti statistiskai reiks-
mingi basimy muzikos mokytojy meninés individualybés rais-
kos poky¢iai, liudijantys aukstesnj studenty meninés individu-
alybés meniskumo (vertinimy gilumo (X2:34.32, p=0,000), is-
gyvenimy estetiSkumo () *219,55, p=0.007), atsakingumo (pri-
siémimo atsakomybés uz interpretavima () ?=27,35, p=0,000),
vertinimy dorovingumo (X2=25,55, p=0,003), kitrybiskumo
(muzikos interpretavimo originalumo () ’= 18,24, p=0,002),
refleksyvumo (savo gebéjimy vertinimo () ?=12,89, p=0,005) ir
orumo jautimo ( ’=10,21, p=0,037) raigkos lygmenj. Sie poky-
¢iai padéjo patvirtinti hipoteze, kad bisimy muzikos mokytojy
meninei individualybei gali turéti jtakos numatyty ugdymo
strategijy taikymas muzikinéje veikloje.
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REKOMENDACIJOS

Remiantis mokslinio tyrimo duomenimis rekomenduojamos
svarbiausios meninés individualybés ugdymo muzikine veikla
strategijos:

1) asmeninés prasmés metodo taikymas (praktiniy galimybiy
panaudojimas): visose muzikinés veiklos srityse stiprinti démesj
studenty emocijoms, skatinti jy meninius i§gyvenimus, emocioge-
niniy vaizdiniy karima, sudaryti studentams galimybes isreiksti
individualy santykj su kariniu, jo lyriniais herojais, jy veikimo
aplinkybémis, o taip pat pajausti muzikos israiskos priemoniy
(formos, melodijos, ritmo, harmonijos ir kt.) jtakq meniniam ka-
rinio vaizdui.

2) studenty kurybinés saviraiskos poreikio stiprinimas: didinti
sitlomos kuarybinés veiklos patraukluma: savo mintis, idéjas, jaus-
mus jprasminant muzikine projektine veikla, pasirenkant jaunimo
gyvenimo aktualijas atitinkancias temas ir karinius, kuriant ir
aranzuojant chorines kompozicijas, projektuojant ir aprasant pro-
jekto programos idéja, panaudojant jvairius garso $altinius, kary-
bos procesus ir technologijas.

3) prasmingesniy meniniy iSgyvenimy skatinimas muzikine
veikla: skatinti studentus atrasti asmeninj karinio prasminguma
interpretuojant muzika, lavinti jy gebéjima jzvelgti gilumine kari-
nio prasme, pajausti sasajas tarp asmeninés patirties ir kompozito-
riaus sumanymo, pratinti jzvelgti muzikos vertybes, jomis Zavétis.
Tuo tikslu interpretuoti parinktini meniskai vertingi muzikos
kariniai, pasiZzymintys iSrais$kingomis intonacijomis, dideliu eks-

presyvumu, turtingais vaizdiniais ir asociacijomis.
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4) gebéjimy interpretuoti muzikq sociokultiriniame kontekste
plétoté: suteikti turtingg, visaverte ir jvairiapuse muzikine patirtj
visose muzikinés veiklos srityse, sudaryti salygas meninei (muzi-
kinei) koncertinei veiklai, efektyvinti interpretacinius mokymo
proceso pradus: estetiniy vertybiy iSgyvenima bei jy interpretacija
sociokultiirinio gyvenimo ir asmens vertybiy sistemos kontekste.
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