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Introduction

Introduction

1. Why the Orthos Logos?'

The fundamental motivation behind my decision to focus on the orthos logos for my
dissertation project is the importance, despite the remaining ambiguity, of this concept
in Aristotle’s ethical context, particularly the teachings from Nicomachean Ethics.?
Said importance is characterized by Aristotle’s belief, as he says in the second book
of his Nicomachean Ethics, that the OL can determine the right action and that this
right action builds the characteristic state of ethical virtue. In other words, the right
action is in accordance with the OL; the virtuous state is formed by performing
virtue-like action, which is, I argue, one kind of right action. By virtue-like action, I
do not mean action that comes from a virtuous state, but rather action which comes
from imitating truly virtuous action. To this effect, the OL determines both right

action and also ethical virtue through determining the virtue-like action.

According to Aristotle, this ethical quandary aims at generating “good” people who
possess virtuous states and perform virtuous actions (EN II 2, 1103b26-34; 1I 6,
1106b36-1107a2). This makes the OL vital and decisive for his ethical framework as a
whole, but what the OL really is remains elusive—not only because the concept of
logos is ambiguous, but also because Aristotle seems to abandon the subject entirely

partway through the inquiry. In Book II 2, he raises the question of what the OL is and

' T use OL as an abbreviation for orthos logos in this paper, but the abbreviation of OL does not imply that OL is
an entity nor a thing. It seems also possible that orthos is simply a modification of logos. If the latter is the case,
it would be possible for Aristotle to qualify the same Jlogos differently in other passages: e.g., as alethé in
1139a22-6. The wording of line 1138b20, ho logos ho orthos, indicates that this latter interpretation is likely
correct.

2 In this project, I mainly focused on the Nichomachean Ethics, while other related passages in Eudeimian Ethics
and Magna Moralia are relatively briefly discussed. Throughout this paper, unless otherwise noted, “ethics”

refers to Nicomachean Ethics.
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mentions the moral function of the OL several times afterwards, paying considerable
attention to the concept. At the beginning of Book 6, there is a brief reiteration of the
function of the OL and again a question regarding its definition: he tells us that he will
discuss the OL, including its definition or limit (6pog) (EN VI 1, 1138b34), but goes
on to focus on intellectual virtue rather than the OL throughout the sixth Book, thus
failing to provide the complete definition of the OL as promised, (or at least failing to

provide it straight-forwardly.)

What is the OL? Why and how can the OL determine right action and ethical virtue?
To this day, the answers to these questions remain obscure. Indeed, if Aristotle
himself has not answered them, the soundness of his ethical framework is threatened
as it remains unclear how one can perform right action and build ethical virtue. If
Aristotle does have an answer but does not give it to us directly, (as is my argument,)
then it is our task not only to fully define the OL, but to determine why Aristotle did

not explicitly do so.

2. The State of Research: A Brief Overview

For centuries, commentators have disputed the nature and the content of the OL
without reaching a satisfactory solution. There are two basic standpoints from which
scholars typically address this problem: Some believe that Aristotle failed to present
us with the definition of the OL as he had originally planned, and so given the
importance of the OL, that he also failed to build a consistent ethical framework;® the
other standpoint, more optimistically, asserts that Aristotle does define the OL but

only insofar as it can be extracted and reconstructed from his ethics.

One of the most influential interpretations of the latter approach was presented by
Cook Wilson (1912). He classifies the OL under the faculty of reason, i.e., the
principle of the soul. In this sense, the OL can guide other faculties of the human soul
such as desire or feeling. Furthermore, through moral training, the OL shapes the

veracity of the faculty, i.e., “right” reasoning, through which moral learners are

3 Ackrill (1974), pp. 339-59, also in Rorty (1980), pp. 15-34; Tugendhat (1993), pp. 239-49. Thanks to Klaus

Corcilius for pointing this out.
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instructed in rationality. Lastly, the expression of the OL becomes the law that good
people obey. As Cook Wilson says, “[the law] is not here thought of as a mere rule,
but as a rule in which reason expresses itself, with the implied opposition of reason to
desire and appetite.”(1912, p. 116) Cook Wilson’s view is that reason, as a faculty of
the human soul, is the root of these other two meanings: namely, reasoning or the
activity of the faculty, and the law, or the expression or production of the faculty. His
view can as such be called the “faculty view” in general, (although his interpretation
of the OL contains a broader sense than the pure rational faculty by encompassing the

activity and product of the faculty, as well.)

Later commentators have developed multiple interpretations based on their critiques
of Cook Wilson’s view. There seems to be a general consensus among them that the
OL should be an activity or product of the rational faculty of the human soul, rather

than of the rational faculty itself.*

Nevertheless, this consensus contains intricate and complex differences within
varying interpretations of the OL. There are two opposing groups (which criticize
each other rather severely, in fact.) The first insists that OL is a correct exercise of the
rational faculty, i.e., right deliberation or reasoning which is the activity of the
rational faculty, which I refer to here as the “revised faculty view”. The other group
favors the OL as a universal formulation, i.e., a defining rule, moral principle, or law
that 1s the result or product of reasoning or deliberation, which I call the “rule view”.
In short, the revised faculty view takes the OL as the right reasoning or deliberation,
while the rule view takes the OL as a rule that results from the reasoning. Each group
contains many prominent thinkers: in the former group, there are Dirlmeier (richtige
Planung), Urmson (right reason), Ursula Wolf (richtige Uberlegung), Carlo Natali

(retta ragione), and Roger Crisp (right reason), while the latter group includes Grant

4 Actually, it is hard to find anyone who classifies the OL purely as a rational faculty. The first scholar to be
criticized as a faculty-view supporter was Cook Wilson, who considers the OL a combination of faculty,
exercise of faculty, and virtue of this faculty rather than a pure faculty. I discuss this point in detail later in this

thesis.
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(right law), Burnet (right rule), Ross (right rule or principle), Gauthier/Jolif (droite

regle), and Dorothea Frede (richtiges Prinzip), among others.’

Yet another interpretation has emerged within the past twenty years based on critique
of the two interpretations above: some scholars are not content with the OL being
conceptualized as a universal rule, and insist that the OL consists of the right
propositions about morally particular situations, e.g., “doing this thing today with

b

these friends is ‘generous’.” Goémez-Lobo (particular practical proposition or
particular proposition) and Sarah Broadie (right prescription) are particularly
representative of this view.® I call this the “particularist view,” and in later chapters
when referring to such a proposition about particular situation, I follow
Gomez-Lobo’s definition of “particular proposition.” (I also use “proposition view”
as a general term which integrates the rule view and particularist view.) Klaus
Corcilius has also supported this way of thinking in terms of the OL, by arguing that it
is simply a placeholder for a particular description of one’s action in given situation,
and delivers no normative information for the moral agent; he further states that his

interpretation does not preclude the function of the rule from the OL.” A detailed

analysis of these interpretations can be found in Chapter 2.

3. Outline by Chapters

My interpretation would express sympathy for the viewpoint that the OL is the right
reasoning or deliberation. Unfortunately, those who hold this view have given us
neither an adequate argument to support their interpretations, nor a strong response to
those who insist that the OL is propositional. I must point out that the proposition
view also plays a positive role in my interpretation, namely, I insist that we cannot
make good deliberation and decision for a concrete action without good

understanding and application of rule or proposition.

5 Irwin uses “right reason” in his translation, but later explains that he leaves it open to the reasoning or rule view.
See Irwin (1985), p. 423. This list is not comprehensive. Cf. Taylor (2006), pp. 65-6, Moss (2014), p. 182.

6 A similar interpretation had already been suggested by 1. M. Crombie (1962), pp. 539-40, Gémez-Lobo, 1995, p.
15-21; Sarah Broadie and Christopher Rowe translate it as “correct prescription”.

7 Special thanks to Corcilius for letting me read and draw inspiration from his unpublished paper on this topic.
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In order to more carefully examine the influence of different views on my own
interpretation, I will divide my research into an examination of different moral stages:
the virtue-acquiring stage (moral learning stage) and virtue-acquired stage (moral
learned stage or morally mature stage.) To defend this methodology, I argue that these
two moral stages exist in EN, and further, that because they exist, the OL might (or
might appear to) be different things for moral agents at different stages. This
established, it is reasonable that I probe the definition of OL according to these two

moral stages.

This work is structured as follows. In Chapter 1, I will analyze several texts related to
the OL taken from EN, Eudemian Ethics (EE), and Magna Moralia (MM)® in order to
present a general overview, (though as mentioned above, the discussion mainly
focuses on the texts from EN.) The textual analysis accomplishes two main tasks in
the first chapter: 1) Justifying my division of the two moral stages for inquiry into
what the OL is, and 2) sketching the moral features of the OL and problems within
possible interpretations of the OL. In respect to the first task, I will not only argue the
existence of the two stages and that the OL plays different roles in each stage, but also
argue that the OL appears to be different things for different moral agents in these two
different stages, even though it is one thing per se. In respect to the second task, I go
on to analyze the concept of the orthos logos as a whole as well as the logos related to
the context of the OL; I argue that according to the texts examined, the concept of
logos in the OL is philologically open to the interpretations of both the rule view and
the reasoning view rather than being limited only to the proposition view, as is
claimed by the scholars in the proposition group (both universal and particular). In

short, Chapter 1 focuses primarily on philological work and textual analysis.

8 The authenticity of these three books, especially the MM, has been very controversial. Here, because I focus my
discussion on EN alone, I will avoid this disputation. My basic standpoint is that I accept the currently popular
views that EN and EE are genuinely Aristotle’s work, and leave the problem of the authenticity of MM open.
My discussion on the texts from EE and MM supplies only supplementary and auxiliary functions to my study
of the OL in EN. For a more detailed discussion, the reader may refer to Schleiermacher (1835), Sprengel (1841;
1843), Susemihl (1884), Jaeger (1923), von Arnim (1925), Dirlmeier (1983; 1984), Rowe (1971; 1983), Kenny
(1978), and Cooper (1973).
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In Chapter 2, I focus on presenting the main interpretations of the OL in detail. To
better facilitate subsequent investigation, I present both the interpretations and the
arguments for them simultaneously. This chapter, similar to Chapter 1, serves a

preparatory and expository function in the dissertation.

The next task is to examine my interpretation in comparison with the two most
notable previous interpretations, right reasoning and proposition (again, both
universal and particular,) to weigh the advantages and disadvantages of each. I discuss
the two moral stages separately in Chapters 3 and 4, and ultimately argue that my
interpretation not only philosophically lends stronger interpretative force and merits
than the other two, but also contributes to a comprehensive and consistent reading of

Aristotle’s ethical framework.

In Chapter 3, I argue that the OL is, per se, one thing, i.e. rational deliberation or right
practical syllogism, but that in the virtue-acquiring stage (especially early on) it
appears as a series of propositions for the moral learner such as a set of rules,
commands, or orders; it also can appear a particular proposition, namely only a piece
of the syllogism (maybe the major premise or maybe the conclusion of syllogism of
virtuous people.) These propositions can tell moral learners explicitly what they
should do, as the learners are not capable initially of understanding the moral
reasoning of “the practically wise man” (phronimos);’ they have not grasped the
“why”. I will go on to argue that one’s ability for moral reasoning grows as moral
reasoning matures. By “the mature form of moral reasoning,” I mean the moral
reasoning of phronimos, or the man possessing practical wisdom. In the later phases
of moral learning, moral reasoning develops into a relatively mature state but does not
yet reach a fully virtuous state—moral reasoning becomes an important part of moral
decision and judgment as the learner better understands the phronimos concept, or, in
effect, the learner employs moral reasoning to make right decisions and judgments but
only occasionally. To this effect, I also define this relatively mature form of moral

reasoning in learners as the OL in a fairly loose sense.

% I use masculine gender only because it is a literal translation of the masculine Greek word phronimos; the

concept is fully gender-inclusive.
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I identify the OL in the virtue-acquired stage as the right deliberation generated by
phronesis in the last chapter (Chapter 4). Similarly to Jessica Moss (2014), I insist that
Aristotle’s identification of phronesis and the OL is an overstatement (or, again, a
loose expression). I argue that in the virtue-acquired stage, this identification refers in

actuality to the activity of phronesis and the OL.

First, Aristotle defines phronesis as an intellectual virtue which renders man capable
of “good” deliberation (euboulia) and as a state existing with true logos. The meaning
of true logos is obviously very close to the right logos, so I take this as a distinct sign

of the relationship between the OL and good deliberation.

Second, I argue that the function of deliberation, namely to find the means for the end,
is the same as the function of the OL: to determine virtuous actions in concrete
situations. Virtuous actions are the means to achieve the noble end of happiness, i.e.,
eudaimonia; these means are determined via deliberation under the guidance of the
ultimate end and are prescribed by the OL as well. The OL works also under the
guidance of this ultimate end in the form of a practical syllogism. The major premise
is the formulation of the noble end, while the minor premise is the perceived
particular elements (which share the middle term with the major premise.) The
conclusion is the action which should be done in a given situation. This action, for the
fully virtuous person, will actually and necessarily be done. The non-fully virtuous
person may only be aware that the action is correct, but not complete it. This practical
syllogism can be associated with good deliberation (at least in the virtue-acquired

stage.) Aristotle himself makes this identification several times, in fact.

The good deliberation or practical syllogism cannot only fit the function of the OL to
determine virtuous action, but also provide an explanatory account for the action. This
latter function is also the OL of the fully virtuous person. The rule view, I argue,
overemphasizes the major premise of the practical syllogism and pays insufficient
attention to the particular elements of concrete actions. The particularists fail to
provide an adequate explanation for why the correct action should be done. The major

premise of the syllogism provides us a final cause for the correct action, and the
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practical syllogism in its entirety also includes the importance of the particular

knowledge of correct actions.

Moral leaners may be unable to understand the reasoning of fully virtuous people,
because they do not yet understand the “why”. A command, a particular proposition,
or the conclusion of the syllogism is better candidates for the OL than the reasoning
form. Once reaching the point where they desire to know the “why”, then the
reasoning form begins to play a substantial role in their continuing moral education

process.

There are notable challenges I must address when identifying and associating good
deliberation with the practical syllogism. First, Aristotle also states several times that
the conclusion of the practical syllogism is the action itself, not the decision to act.
Second, deliberation, however, is likely not the (only) activity involved in particular
situations. To know how to act in a particular situation, one needs perception to
provide information. For this reason, the particularists would deny that deliberation
can be the OL. Moreover, the example given in EN III 8, 1117a 17-22 speaks of
courage when in sudden danger, which suggests that there is little time or space for
deliberation in certain situations. In view of these problems, I first argue that the
decision of fully virtuous people will actually and necessarily lead to an action. In the
sense the conclusion of practical syllogism and decision of good deliberation could be
identified. Then I argue that perception cannot simply be understood as sense
perception; rather, it is perception trained by deliberation and moral principles. This
perception, then, is influenced by reason. I call this kind of perception “moral
perception,” while Aristotle sometimes calls it “practical nous” (EN VI 8, 1142a24).
In short, I will prove that in the virtue-acquired stage, the OL is the right or good

deliberation generated by phronesis.
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Chapter 1: Textual Analysis

In this chapter, I analyze texts related to the OL in order to fulfill two tasks: 1)
justifying my division of two moral stages for the inquiry into the essential definition
of the OL, and 2) determining the moral features of the OL and problems with
possible interpretations of the OL. These two tasks cannot be undertaken completely
separately, as they are somewhat interwoven. I discuss several passages from EN, EE,
and MM in this chapter, but as discussed above, I mainly focus on EN. The
interpretation of each passage will unveil several unique features and questions
concerning the OL: The discussion of the first two passages justifies my division of
the investigation into two distinct moral stages, (which, again, I call the
“virtue-acquiring stage” and the “virtue-acquired” stage.) The discussion of the

remaining passages reinforces my argument.

1. The Division of Moral Stages

I would like to begin with some questions from the opening passage of EN II 2, where
Aristotle mentions for the first time in this work that we should perform our actions

according to the OL.

(Passage 1)°
To pév ovv katd TOV 0pOdOV AdYoV TPATTEWY KOOV Kai VrokeicOw—pndnceton &
votepov mepl anTod, Kol Tl €oTv 0 OpBOG AdYog, Kol TG Exel TPOG TOG BANOGC

ApeTAC.

10 Passages in this dissertation are marked numerically for ease of reference. The Greek text, unless otherwise

noted, is from Bywater’s Oxford Classical Text (OCT); Susemihl’s Text is also referenced.
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Now, that we must act according to the orthos logos is a common [principle] and
must be assumed—it will be discussed later, i.e., both what it is, and how it is

related to the other virtues.!!(1103b31-34)

This passage consists of two parts: In the first part, Aristotle tells us that acting
according to the OL is a common belief; the second part isthe promise Aristotle made
that he would inquire into the nature of the OL and its relationship to the other virtues,
(e.g., courage, justice, etc.). While the two parts are easily identified, the first contains
several unclear elements—for example, in what sense was acting according to the OL
a common belief accepted by the Greeks or the Academy at that time?'? Despite this
common belief, do they know exactly what the OL is? Action according to the OL
might simply be an action that follows a very general moral precept that was
commonly accepted, or the OL could be the moral reasoning process of moral agents
according to each particular moral situation, in which each agent’s purpose in acting
according to the OL could differ. Some would believe this kind of action worthy of
taking because it would profit them or bring them honor, while others would perform
the action in order to build a virtuous state, (such as performing courageous actions to

build bravery.)

These considerations raise two main questions: 1) what kind of action is Aristotle
talking about in the context of the quoted passage? 2) What is the OL? Aristotle
answers the first question in terms of acquiring ethical virtue, (which will be
discussed in detail later in this chapter,) but, as discussed above, he does not answer
the second very clearly; it would be fair to say that he recognizes the importance of
the investigation or need for clarification of the second question, however, as he does
indeed include it. The primary goal of this dissertation is to uncover the answer to this

second question.

1" All of the English translations in this thesis, unless otherwise noted, are from the Revised Oxford Text (ROT)
with occasional small revisions; for example, in translating this passage, as there is no Greek word for the
“principle®, I placed it in brackets. I also will make no attempt to translate the orthos logos into English.

12 Some scholars (e.g., Burnet and Broadie,) think that acting according to the OL was commonly accepted in the
Academy, but the use of the OL actually exists much earlier than the Academy (Herodotus II xvii 1; VI liii 2;
VI Ixviii 1; Thucydides II Ixi 2). Here, I consider the OL a widely accepted concept beyond the scope of the
Academy.
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In addition to these two questions, there is another unclear point in the second part of
the passage. Aristotle questions not only what the OL is, but also how it is related to
the other virtues (nd¢ &yel TpoOg T0g AAAAG dpeTdc.) We might then question the Greek
use of mpog tag dAlag dpetdc, leading us to a third question: Does the Greek
vocabulary, which Aristotle includes in his question, imply that the OL is also virtue,
or is he simply using the Greek phrase (tag dAAag dpetdc) in a loose, colloquial sense,

without suggesting that the OL is necessarily a virtue?

I’ll begin by addressing the first question: What action is in accordance with the OL?
In the larger context (and within the same page) of Passage 1, Aristotle discusses the
manner in which virtue is acquired, arguing that it is done through habituation; in
other words, that doing a good action frequently is the way to acquire the
corresponding virtue. By frequently doing just actions, moral learners acquire the
virtue of justice; by doing temperate actions, moral learners acquire the virtue of
temperance (1105b4ff). Aristotle thus concludes that the state of character of moral
learners arises from similar actions, and so that doing right actions is crucial for moral
learners. Examining the right way to act, which can lead to the corresponding states of
character, is necessary for moral growth. I call this kind of action “character-building
action”. In effect, the building of good states of character is indirectly, through the

right actions, determined by the OL (10 pév xotd tov 0p0ov Aoyov.)

As mentioned above, the answer to the second question—what is the OL?—is the
overarching aim of this thesis, but examining the third question may help to elucidate
the second question. The focus of the argument regarding the third question is
whether we can infer from the Greek phrase (npog tog dAhag dpetdq) that the OL is
also a virtue. Those who favor interpreting the OL as a virtue (Cook Wilson, for
example) connect any discussion on this third question with another passage, (which

is marked here as “Passage 2”.)

Analyzing Passage 2 at this point provides another important benefit: The analysis of
Passages 1 and 2, in fact, allowed me to organize this inquiry into what the OL is into
two sections according to each of the moral stages (again, the virtue-acquiring stage
and virtue-acquired stage.) Through analyzing Passage 1, I concluded that the

building of good states of character is done through right actions and determined by



Chapter 1: Textual Analysis

the OL (xata tov 0pOov Aoyov). If Passage 2 can inform us that the virtuous state is
also determined by the OL and that this determination departs somewhat from the

virtue-acquiring stage, then it would be reasonable to make two separate inquiries.

Passage 2, which is from EN VI 13, where Aristotle identifies the OL with phronesis

in the background to ethical virtue:

(Passage 2)
"Eott yap ov pdévov 1 katd tov 0pHov Adyov, GAA’ 1) petd tod opBod Adyou EEig

apet €otv: 0phog 8¢ Adyog TTEPL TV TOOVTMOV 1] PPOVNGIG EGTLV.

For it is not merely the state in accordance with the orthos logos, but the state
that implies the presence of the orthos logos, that is virtue; and practical wisdom

is orthos logos about such matters. (1144b26-28)"3

Aristotle emphasizes here that ethical virtue is a state that is not just in accordance
with the OL (xotd tOv 0pBOv Adyov), but also is present with the OL (petd tod 0pOod
Aoyov.) According to this perspective, Aristotle identifies the OL alongside the

phronesis.

Interpreting this passage comes with essentially two main challenges: First,
determining how to understand the different and progressive relationship between
Katd TOov 0pOov Adyov and petd tod dpBod Adyov; and second, determining how to

interpret the separate identification of OL and phronesis.

The main task in approaching the first challenge seems to be undertaking philological
work to explain the use of xatd and peta in Aristotle’s context. First, though, it is
important to note that in Passage 2, Aristotle describes virtue as a state—mnot only
Katd tOv 0pOov Adyov, but also petd 1od 0pBod Adyov. In Passage 1, Aristotle
emphasizes that character-building action, which occurs mainly in the
virtue-acquiring stage, is simply xotd tOv 0pOov Adyov. It is clear that the OL is

involved in two different moral stages, i.e., the virtue-acquiring stage and the

13 The ROT renders the sentence GAL’ 7 petd 10D 0pBod Adyov EEig Gpety dotv “the state that implies the

presence of right reason.” In the Greek text there is no word for “imply”, rather simply the verb éotw.
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virtue-acquired stage, and that the OL plays different roles in each moral stage (or has
a different relationship with the moral states in each stage.) Virtue-building action is
simply xatd tOv 0pOOv Adyov, while the virtuous state is not only katd tov dpOOV
Aoyov, but also petd tod 0pBod Adyov. This means that when moral learners have
acquired virtue, the OL is not only followed as a learner follows an order, but rather
the OL must be present, which suggests a closer relationship between the moral agent
and the OL than that of order-taker and order-giver. By this “close relationship”, the
OL likely does not function as an external imperative, but rather has been internalized
into the character of the moral agent. This observation may also shed light on the
second difficulty (i.e., the distinction between the OL and phronesis,) which I discuss

in detail in Chapter 4.

Here, however, I would like to focus on the philological clarification of the latter
sentence of Passage 2: 0pB0¢ d¢ Aoyog mepl 1dV oLtV 1 epdvnoic €otv. This

clarification will further justify my use of the two moral stages throughout this thesis.

The Revised Oxford Text (ROT) renders the sentence as, “practical wisdom is right
reason about such matters.” In this translation, the phrase nepi t@v Tol00T®V seems to
modify the word /logos. The translation seems to imply that there are logoi regarding
many different topics: logoi on mathematics, logoi on insects, logoi on stones, etc.
Not every correct logos constitutes practical wisdom, but only the correct logos about
certain things—presumably, the correct logos about human action.'* When applying
the OL to ethical matters, as I argued above, the prior sentence certainly implies two
moral stages: the virtue-acquiring stage (which is simply katd tov 0p0Ov Adyov,) and
virtue-acquired stage (which is also petd tod 0pBod Adyov.) If it is reasonable to think

that there are many /ogoi about different topics, it would also be reasonable to think

14 Thanks for Jacob Rosen for pointing this out to me. This reading is a very natural reading, and is similar to
those taken by other translators. I do not think this reading is incorrect, but it does create at least two
disadvantages for me: First, Passage 1 only mentions the OL generally, but not the ethical OL, i.e., it seems that
there is a “general” OL .If we apply the general OL to the mathematical domain, it becomes the OL on
mathematics; if we put the general OL toward insects, it becomes the OL on insects. Aristotle does not
explicitly give us this idea, however. Second, nepi t@v TowvTOV is the plural form, so if it refers to ethical
matters, it does not occur in the former sentence, rather only the singular form of &g or dpetri. We might as
such say that it refers to virtuous human actions, which also is most likely correct, but not made explicitly clear

by Aristotle himself.
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that there are different right /ogoi about human actions or states in the different moral
stages—namely, the OL on human actions and states in the virtue-acquiring stage and
that on the virtue-acquired stage. It might be that in the virtue-acquired stage, the OL
is identified with phronesis without qualification, while the same cannot be true of the
virtue-acquiring stage. Therefore, it is reasonable to focus this discussion on these two

moral stages.

In addition, éotwv in this passage does not necessarily imply identification without
qualification, even for the virtue-acquired stage; the OL and phronesis may be
identified simply due to their shared function in terms of the moral state in the
virtue-acquired stage, as both are the formal cause of virtue. If they were not
identified without qualification, we would continue to probe the exact definition of
the OL. Additionally, in the virtue-acquiring stage, it would be reasonable to ask
whether this identification still exists: If it does, would this identification exist in the
exact same sense as in the virtue-acquired stage, or would it be different? If there is
no identification at all in the virtue-acquiring stage, then what is the OL in the

virtue-acquiring stage?

If I am right so far, the above questions allow me to reasonably conduct my research
in the following manner: to provide an overview of the OL in the ethical context, to
determine what the OL could be, and then to examine the OL from the separate
contexts of the virtue-acquiring stage and the virtue-acquired stage. Aristotle’s
question—what is the OL?—can be re-formulated here, then, as the following
question: What is the OL in the virtue-acquiring stage and what is it in the

virtue-acquired stage?

2. Moral Features of the Orthos Logos

In the sections above, I established the motivation behind my research focus and
explained how I have organized this thesis according to analysis of Passages 1 and 2.
Now, we can proceed to gather as much information as possible about the OL to

identify what the OL exactly is and what kind of moral features the OL has.



Chapter 1: Textual Analysis

2.1. lIpog T0g GArac peTAg

The discussion on whether we can infer from the Greek phrase (mpdg t0c dAloC
apetac) that the OL is also a virtue (Section 1, p. 14), is a good place to begin, as
Passage 1, where said question arises, is the first in which Aristotle mentions the OL

and seems to give us essential information or implications about identifying the OL.

Cook Wilson and several eminent scholars!® are quite confident that the OL here is a
virtue, primarily because they think that the last portion of Passage 1 (koi md¢ &yxet
PO T0G dAlag apetdc) implies that the OL is itself a virtue; the nouns on both sides
of the “other” (&Alag) should be in the same category. Passage 2 then tells us that the
OL 1is identical to phronesis, which is a virtue. Accordingly, Cook Wilson and other

scholars identify the OL as a virtue, and that virtue is phronesis.

This conclusion is premature, however, and critics have been quick to respond to it.
Wilson’s arguments can be rather easily challenged in the context of the ancient world
in general, and in Aristotle’s texts in particular. First, this implication from language
cannot even be taken as a serious argument because it reflects linguistic habits. A. R.
Lord provides a few notable examples: “Homer speaks of Nausicaa and her ‘other’
serving maids, of Athena apart from the ‘other’ suitors; Xenophon says there was no
grass nor any ‘other’ tree; and Plato says that Socrates has been careless of business,
family affairs, military offices, public speaking and ‘other’ magistracies.”'® We often
place a noun from a different category than the previous nouns after the word “other”
as simply a colloquialism found in everyday speech. However, Lord is also aware that
in this case, dAhog is used without any article, while Aristotle uses tag dArac with an
article in Passage 1. Clearly, Lord does not find this an insuperable difficulty and
claims that the OL is the “right rule”, but unfortunately, does not give us any further

explanation.

Nevertheless, I think that Lord is quite correct. Variations in the “8AAoc” article

(accusative plural versus nominative singular,) with similar usage as that shown in

15 Cook Wilson (1914), p. 114; Dirlmeier (1956), p. 298. Burnet (1914) brackets the words after VmokeicOm in
Passage 1, in order to avoid the implication that the orthos logos is a virtue, pp. 79-80.

16 A.R. Lord (1914), p. 1.
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Lord’s examples are found in works by Plato and other Greek writers. For example,
Plato puts citizens and aliens together by phrasing it, “ed0doupovilopevoc KO TOV
TOMTAV Kol T®V GAwv EEvav” (Gorgia, 473 C); Xenophon puts hoplites together
with other cavalries by saying, “tovg &v @ kata AOy® O mAitag kol Tovg dALOLG
innéac” (Hellenica, 2. 4. 9).'7 It is also important to note that Aristotle himself does
not explicitly define the term /ogos in his ethical works as “virtue”, nor does he do so
with the OL. The only passage that could plausibly be argued to imply that the OL is a
virtue is Passage 2, where Aristotle identifies the OL with phronesis. This
identification is not without qualification, howeve, it may be made only because they
have the same function with regard to ethical virtue, as they make full virtue possible.
Therefore, it is still not fully possible to determine whether the OL is a kind of virtue
like phronesis, and as such, the two arguments that Cook Wilson provides are not
adequate to prove that the OL is a virtue. The possibility of the OL as virtue is still left
open, though, if we can prove that the use of 6 &ALog in Aristotle’s vocabulary

consistently connects to the same categories.

I hope I have now provided the reader with a satisfying answer to the third question
posed in Section 1 and a thorough discussion on Passage 1. Above, I also discussed
very briefly the second difficulty inherent to Passage 2, i.e., how to separately identify
the OL and phronesis. (Further discussion on this problem will be addressed in the
detailed investigation of the two moral stages.) The first challenge in Passage 2, how
to understand the difference and progressive relationship between xotd tov 0pOov

Adyov and petd Tod 0pOod Adyov, is the focus of the following subsection.

2.2. From katd T0v 0p0O0OV Adyov to petd t0d 0pBod Loyov
Koata tov 0pOov Adyov literally means “according to the OL,” and petd tod 0pOod

Adyov means, “along with the OL.” From the literal meaning alone, it is difficult to
determine if it is a progressive relationship from kot Tov 0pBOV Adyov to petd Tod
o0pOod Adyov, or, in other words, that petd Tod 6pOod Adyov has a stronger meaning
than kot tov 0pOov Adyov. However, according to the context of Passage 2 and the

above analysis of Passages 1 and 2, it is clear that petd tod 0pBod Adyov has a

17 Many other examples are given by Raphael Kuhner & Friedrich Blass. Ausfiihrliche Grammatik Der
Griechischen Sprache, 3. Auflage.1966, Teil 11, Erst Band, p. 275.
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stronger meaning than koatd TOv OpBOV Adyov, since Aristotle connects them
specifically with “ov puévov (not only)” and “éAla (but also)”. This is evident because
Aristotle seems to demand more from the petd tod dpBod Adyov than from katd TOV
0pBov Aoyov, because the katd tOv dpBOV Adyov represents the building of virtuous
character, but the state of ethical virtue requires not only kot Tov 6pOov Adyov, but
also peta tod 0pOod Adyov. The progressive relationship between these two phrases is
acceptable here;'® however, what does the progressive relationship of these two

phrases refer to exactly?

Most scholars basically agree on the interpretation of this progressive relationship,
with some slight differences; I agree with them. In terms of my specific argument,
Katd TOv OpBov Adyov refers to the virtue-acquiring stage in Passage 1. Moral learners
at this stage may merely have a basic idea of what is right and wrong (Burnyeat calls
this basic knowing “the that”,) without an understanding of what makes right and
wrong (Burnyeat calls this “the why”. I will discuss this distinction in detail in
Chapter 3.) If the learner does not know “the why”, he or she might perform
character-building actions purely through a set of traditional precepts, moral rules, or
any form of external instructions; the basic idea of right or wrong is not internalized.
These external, prescriptive instructions could be the OL, but we cannot yet confirm

that definition; this point will also be discussed further in Chapter 3.

It is essential to keep in mind, here, that moral learners perform their
character-building actions without their own judgment of moral situations if they do
not know “the that” or “the why” and only follow external instructions. Alternatively,
then, moral learners who have acquired the “that” and “why” can indeed make correct
decisions independently; but they may still perform wrong actions if their desires or
emotions obscure the OL. Individuals at later stages of moral learning, namely those
in the state petd tod dpHod Adyov, however, do not have this conflict between the OL

and desire because the OL has integrated into the moral state. The result of the

18 Tt is actually awidely accepted reading that petd 100 6pOod Adyov has a stronger meaning than kot TOv 6pOOV
Aoyov (Dirlmeier (1956), pp. 472-3; Broadie/Rowe (2002), p. 383; Walter (1874), p. 145; Gottlieb (1994), pp.
275-90), so I consider this the traditional reading. J.A. Smith (1920) provides a non-traditional, and in effect,
totally opposite reading of this point which was also accepted by Hardie (1968), pp. 236-9 and Irwin (1985), p.
349.
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integration is harmony between the OL and desire.!® In this harmonious state, a moral
agent not only knows what the right action is, but also does what they know to be
right without any inner conflict; by this I mean that the desireis to follow the OL,
which is the state of ethical virtue. As Aristotle says in EN VI 2, “Moral excellence is
a state concerned with choice, and choice is deliberate desire, therefore both the
reasoning must be true (te tév Adyov aAnbf]) and the desire right (xoi v Opev
opOnv), if the choice is to be good, and the latter must pursue just what the former

asserts.” (1139a22-6)

I will refrain from analyzing this complicated passage (or the concept of prohairesis)
here, but do intend to show that for Aristotle, the virtuous state requires both parts: the
logos and the desire to act in a right and consistent way. Aristotle thus admits that
“continent” and “incontinent” people (enkrates and akrates) share the OL (1102b15).
They know what is good and right, but their desire innately leads them toward doing
wrong; ultimately, akrates gives in and acts unethically because his desire overcomes
his reason, while enkrates acts ethically because his reason overcomes his desire.
Neither akrates nor enkrates can be called virtuous, however, due to this inner

conflict between right reason and unright desire.

I have now discussed the first difficulty of Passage 2, but the discussions above on
Passages both 1 and 2 have still not brought us closer to a precise definition of the
OL—it remains unclear whether the OL is a virtue, (i.e., phronesis,) or a set of moral
rules, or whether the OL is the same or different in the virtue-acquiring stage
compared to the virtue-acquired stage. It could be a set of moral rules in the
virtue-acquiring stage which are then internalized as one entity, virtue, in the
virtue-acquired stage. This possibility does not conflict with Aristotle’s distinction of
Katd TOV 0pOov Adyov and petda tod 0pOHod Adyov; and if this is right for Aristotle, the

OL is simply a placeholder for different things in different situations.

2.3. Qpopévn LOY®
Aristotle uses not only xatd tov 6pBov Adyov and petd tod dpbHod Adyov, but also

wplopévn Aoym, 6 Aoyog 6 0pBog Aéyet to express the fact that the OL determines the

19T provide a more comprehensive discussion on Aristotelian moral psychology in a Chapter 3, Section 2.
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state of moral character. We may be able to glean more information from the precise
usage of these phrases. In the definition of ethical virtue, for example, Aristotle more

specifically states the relationship between ethical virtue and the OL.

(Passage 3)
"Eotwv 8pa 1) dpetn £E1¢ mpoopeTikt], &V HEGOHTNTL 00O T TPOC HUAS, OPIGUEN

MOy Kod @ GV O PPOVILOG OpIGELEY.

Virtue, then, is a state concerned with choice, lying in a mean relative to us, this
being determined by reason and in the way in which the man of practical wisdom

would determine it. (1106b36-1107a2)

In Passage 3, Aristotle does not expressly refer to the orthos logos, but instead simply
to the logos; that said, it is widely accepted that logos here means orthos logos.
(Passage 4, which can be found below, further confirms the identification between the
logos in Passage 3 and the OL.) I will discuss this point later in this chapter in greater
detail, but this statement of the identification justifies my focus on Passage 3 though it

does not contain “the orthos logos™ explicitly.

Returning to Passage 3: Aristotle tells us that to find the “mean” and “intermediate” is
vital for ensuring virtuous states and virtuous actions; the /ogos determines the mean,
which phronimos determines via the logos. It is important to note, here, that this
interpretation is the result of two emendations of the manuscript from later
commentators: First, where opiopévn was emended as opiopévn, and second, g as

®.2° In the first emendation, if dpiouévn is utilized, the sentence means that state

(8&1¢) 1s determined by the logos; if we use mpiopévn, the sentence indicates that the
mean is (necotg). I would assert that either option may be correct, but that the
middle state (nesotnc) to which mpiopévn refers gives us more specific information
about virtue than the state in general (£€1c), so @piouévn seems to me better than

oplopévn. There is not much dispute about this emendation. The second emendation,

20 Both of these emendations were made by both Alexander and Aspasius, and adopted by Bywater.
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t.2! Taking ® here creates

®¢ as @, however, seems less persuasive than the firs
emphasis on the instrumental usage of the logos for phronimos, precisely, that
phronimos determines the mean through or by the /ogos. If we take @c, conversely,
the instrumental sense is much looser: phronimos determines the mean obliquely, or
that phronimos determines the mean in the way of the logos determining the mean.
According to this interpretation of ®g, the logos is not necessarily the instrument of
phronimos, but rather independent of the phronimos. Both options are reasonable.

However, that which is preferable seems dependent upon the as-established meaning

of the logos and the reader’s understanding of phronimos.

So, Passage 3 tells us that the ethical virtue is a mean state (Lecdtng) concerning
choice, and that the /ogos can determine the mean (pec6tng). This implies that the
logos serves as an ethical function for virtuous people, namely, that the /ogos can help
the moral agent aim for the intermediate (nécov) and avoid weakness in both actions
and feelings; the logos tells the moral agent what is right to do as well as what is the

appropriate reaction to his feelings.

In the remainder of this chapter, I address Aristotle’s words in Passage 3 which tell us
that the mean (uecdtg) is a consequence of the habitual choice of the intermediate
(néoov). A few lines before the Passage 3 Aristotle says: “Virtue (excellence) is a
kind of mean, since it aims at what is intermediate,” (1106b27-28). To be specific, it
is the intermediate that is determined by the logos.?> This creates two levels: 1) the
first where the OL initially determines the intermediate of particular actions and

feelings, and the mean state is built from frequently performing the right actions and

2l Bywater and Burnet accept the @ and Ross also brings this emendation into his translation, but many other
scholars (e.g., Gomez-Lobo, Corcilius, Wilson in his early work,) prefer the wg. In the quoted translation of
Passage 3, which is from Ross’s revised translation of the ROT, “...by that principle by which...” replaces
“...in the way in which...”.

22 Cf. Gomez-Lobo (1995), who asserts that both readings of ®piouévn and dpiopévy are unsatisfactory, claiming

instead that the Jogos determines “the object of our choice or the intermediate relative to us” (pp. 16-7). I insist

that it is more appropriate to say that the mean, rather than the intermediate, is determined by the /logos. In the
definition of “ethical virtue”, Aristotle emphasizes the state of said virtue rather than one specific action that
aims at the intermediate. The virtuous state is built by the frequent performance of good actions. Gomez-Lobo

is not wrong, though, because if only actions that aim at the intermediate are determined by the logos, then the

state of the mean that is built by these actions can yet be determined by the logos.

20
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appropriate reactions. (Therefore, the mean state is also somewhat determined by the
logos) and 2) a second after the mean state has been established, where the logos is
internalized and incorporated into this virtuous state. The logos “determining” the
intermediate means that the logos accompanies (or even is itself a part of) the virtuous
state which drives the agent’s particular actions and feelings in a given situation.
Indeed, these two levels exactly correspond to the distinction between kot OV 0pOOV
Adyov and peta Tod dpBod Adyov. In addition, the ethical function of the /ogos exists

throughout both the virtue-acquiring stage and the virtue-acquired stage.

According to this normative force of the logos, many scholars have insisted that the
logos should be translated und understood as a moral “rule”, “principle”, “norm”, or
even “plan”. There are many very renowned names in this group, including Burnet
(rule), Ross (rule or principle), Gauthier/Jolif (regle), Dirlmier (Planung), and others...
I call this group the “rule-group” and their view the “rule-view”. (I provide fairly
cursory definitions of these viewpoints here, but will come back to analyze the
rule-view and other varying interpretations in detail in Chapter 2.) In reference to the
moral rule, the intermediate action can be made and the mean can be built accordingly;
the moral rule is reached by the phronimos through deliberation, and then applied to a
particular situation. The ultimate goal of the human search for happinessis best

attained by virtuous actions, which aim for the intermediate between extremes, and

these virtuous actions should follow such a rule.??

This does seem to be a promising interpretation. First, according to many in the
rule-group and several other commentators,>* the rule-view avoids the unresolved
philological difficulty that continued to perplex Cook Wilson and others. (I will
address this point in Chapter 2, as well.) Second, proponents of this rule-view
(especially Ross and Gauthier/Jolif) are strongly influenced by Kantian moral theory,
(which indeed has sizable influence on the history of philosophy as a whole.) Within
such a wide and universal background, it seems rather easy to understand and accept

the rule-view. Third, the rule-view simply aligns with common sense—our growth in

23 Ross (1995), p. 229; plus a similar and even more subtle rule view espoused by Joachim (1951) in his
influential commentary, p. 167.

24 By “several other commentators,” I mean mainly Gomez-Lobo and Corcilius.
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moral capacity certainly takes place under the influence of many rules that have
existed throughout the whole of history and across the globe (e.g., do not steal, do not
kill.)

It is important to accept, before moving forward, that Aristotle’s view might not be
fully aligned with Kant’s nor even be in accordance with common sense. The
rule-view accordingly faces two major difficulties. First, Aristotle seems not to attach
much importance to universal knowledge in ethical matters. A universal rule stated
loosely is useless in a concrete moral situation (EN II 2, 1103b34-1104al1). Second,
Aristotle does not explicitly or implicitly define the OL in terms of the rule or
principle; rather, he defines it, (although with general lack of rigor,) as phronesis, an

intellectual virtue.

In addition to these two difficulties, another issue is posed if placing the rule-view
into question according to my two-stage theory. According to my argument, moral
rules take effect in two types of people, namely, the moral learner and the phronimos,
who has both ethical virtue and practical wisdom. The way that the rule takes effect in
a person differs depending on which of the two stages he has reached, however: moral
learners simply follow the rule, because they have neither yet developed
decision-making skills or a firm internal foundation for performing virtuous
actions—they are aware of “the that”, but remain unable to possess “the why”, and
thus cannot aim at the intermediate by themselves. They build the mean state only
according to consistently following the moral rule. Phronimos, on the contrary, does
indeed cognize moral rules and apply and adjust them according to particular
situations. According to this model, my question is how the moral learner can grow

into phronimos simply through following moral rules: I’ll call this the third difficulty.

Unfortunately, the rule-group seems to have failed to respond very effectively to these
three difficulties despite their serious importance. Even if they can explain away these
difficulties merely according to this normative force of the /ogos, it is still hasty to

conclude that the meaning of the logos is “rule”.
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2.4. The ca@ég Problem

We have now examined three important passages that inform us about the OL, but the
precise definition of the OL remains elusive, again, as Aristotle does not give us a
clear-cut definition. Another important passage, quoted at length below, can be found
at the beginning of the sixth Book of the Ethics, where Aristotle reconsiders the

question of the OL for the first time after posing it in EN II 2 (Passage 1).

(Passage 4)

‘Enel 8¢ toyyavouev mpdtepov gipnkoteg OtL 6el 10 péoov aipeicbar, pn v
VIEPPOAV un O€ TV EAAELYLY, TO 08 PéEGOV £0TIV MG 0 AOYOog O dpBoOg Aéyet, ToDTO
délmpev. éviacatg yop Toig sipnuévag €&eot, kabdmep kal &ml TV ALV, EoTl
TIG 6KOMOG TPOS OV AmoPAEénv O TOV Adyov Exwv €mt telvel kol Avinotv, Kol Tig
gottv 8pog TV pecotiTOv, O¢ peTalD @apev eivar TS VmepPorfic woi Tiig
M elyemc, ovoag katd TOv OpBov Adyov. Eott 6¢ TO pével melvo VT GANOEC pév,
000ev 08 capéc: Kol yap €v toilg dAloig Empeleiong, mepl 660G £0TIV EMOTHUN,
00T’ aAnBeg pev einelv, 611 ovte mheiw oVte EAATTO Ol TMOVETY 0VOE PobupEly,
AL TO péca Kol G O OpBOC AOYog: ToDTO O& povov Exmv dv TIg 0VOLV Gv €idein
nAéov, olov moia S&l Tpocpépeson mPOS TO odua, & TIC einelev dTL doa 1) iaTpikn
KeAeveL kol d¢ 0 TadTnV Eywv. 10 O&l kal mepl T TG Yoy €Eelg U povov
dAN0dC eivon TodT’ elpnuévov, dALA Kol Stopiopévov Tic £oTv 6 6pBdC AdYog Kai

00OV Tig OpOC.

Since we have previously said that one ought to choose that which is intermediate,
not the excess nor the defect, and that the intermediate is determined by the
dictates of (right) reason, let us discuss this. In all the states we have mentioned,
as in all other matters, there is a mark to which the man who possesses reason

26

looks, and heightens or relaxes (his activity) accordingly,”® and there is a standard

25 The ROT omits the translation of the word orthos, so I supplement it here.

26 There is no word exactly corresponding to “his activity” in the Greek text. Most commentators (e.g., Grant,

Burnet,) take this “activity” to be the kithara-player tuning the instrument; I agree that this is the most
appropriate. Gauthier/Jolif take it as an archer metaphor, and Corcilius thinks both options are possible. I would
apply Gomez-Lobo’s critique on this point, in which he says: “In aiming at a target the bowman pulls back the
string as far as possible whether the target lies close at hand or at a certain distance.... A weak shot is worthless”

(1995), pp. 24-5.
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Chapter 1: Textual Analysis

which determines the mean states which we say are intermediate between excess
and defect, being in accordance with right reason. But such a statement, though
true, is by no means illuminating; for in all other pursuits which are objects of
knowledge it is indeed true to say that we must not exert ourselves nor relax our
efforts too much nor too little, but to an intermediate extent and as right reason
dictates; but if a man had only this knowledge he would be none the wiser—e.g.
we should not know what sort of medicines to apply to our body if some one were
to say ‘all those which the medical art prescribes, and which agree with the
practice of one who possesses the art’. Hence it is necessary with regard to the
states of the soul also not only that this true statement should be made, but also
that it should be determined what right reason is and what is the standard that

fixes it. (EN VI 1, 1138b18-34)

This passage again addresses the definition of “ethical virtue”, as Aristotle tells us
explicitly that the intermediate is determined by the OL (6 Adyog 6 0pBO¢ Aéyel.) At
the same time, he emphasizes that just knowing to act according to the OL is a blank
formula which must be filled in by real, significant content by phronimos. Aristotle’s
most famous example of this tells us that a patient just following doctor’s orders does
not master the art of medicine. At the end of Passage 4, Aristotle raises the question
again, what is the OL and its horos?*’ This leads the reader to believe that Aristotle
will discuss the definition of the OL below Passage 4, but he does not do so (again, at
least not in any straight-forward manner,) instead leaping into the discussion of
intellectual virtue. Only at the end of Book 6 does he identify the OL (exactly once)
with phronesis in a limited sense. (I discussed this identification in Passage 2

as-quoted above.)

It is possible, I believe, to extend this question and answer to the entirety of Book 6 as
an arrangement carefully planned by Aristotle instead of as a gap in information; in
other words, Aristotle may precisely be delivering the answer to his question—what

the OL 1s?7—Dby insisting we understand what the phronesis is, and then by telling us

27 Translators have different opinions on the meaning of this word. Some translate it as “definition”, some as

“mark”. This will be discussed in Chapter 2, Section 3.
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that the OL is phronesis. Basically, the word placement here suggests rather strongly

that we should identify phronesis and OL.

Before we go so far, though, there are details in Passage 4 we should examine more
carefully. At first, through Passage 4, the reader can fairly readily justify the /ogos in
Passage 3 as the OL; to be specific, in Passage 4, the OL appears three times where
Aristotle tells us that the intermediate is determined by the OL and once in form of the
question, “what is the OL?” In addition to these instances, Aristotle also at one point
uses logos simply, without orthos, in the phrase “the man who has the logos” (6 Tov
Aoyov Exwv). It is reasonable to extrapolate the logos in the phrase 6 TOv Adyov Exmv
to mean the OL, as the man who has this logos is said to be able to hit the moral
“target” (Tig okomdg) through “heightening” or “relaxing”. This target is the mark of
the mean state (kai 11g €otv Opog T®V pecotnt®v), so this logos is related to the
intermediate, or even determines the intermediate in the same manner as the OL.
Indeed, the logos has the normative force that I called the “determining relationship”

in Passage 3, so we can further confirm that the logos in Passage 3 is actually the OL.

There are two other details strongly deserving of the reader’s attention in Passage 4 in
terms of establishing the precise definition of the OL: The first concerns why the
statement that knowing how to act according to the OL is a blank formula, i.e., that it
is “not illuminating” (0v0&v 6¢ capéc)—I will call this the capég problem—and the
second concerns the fact that Aristotle sometimes uses only logos to refer to the OL
but occasionally explicitly uses the full phrase orthos logos. Does Aristotle mean that
the logos itself contains the rightness, and that the OL is just a repetitive usage of the
logos? Perhaps the logos is used by Aristotle shorthand for the OL, where only the OL
has rightness while the logos itself is neutral (i.e., unable to determine right and
wrong on its own), which I call the normative /ogos problem. The cagég problem can
be addressed solely through the text in Passage 4, but the normative /ogos problem
can only be solved once we have determined the meaning of the /ogos in its ethical

context. (Further discussion on this problem can be found in Chapters 3 and 4.)

In respect to the capéc problem, let’s first look at what follows the cagpég sentence.

The yap indicates that Aristotle himself explains the lack of cagéc. He says:
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Chapter 1: Textual Analysis

Kol yap €v Taig GAAaig Empeleiong, mepi 6oag £0TIv EMOTNUN, TOVT AANOEC puev
elnelv, 611 oUte mheim oVTe ELATTO OET TOVETY 000 pabuvuEl, ALY TO péoa Kol
oc 6 0pBOg AdYog- TodTo 88 povov Exav &v Tic oVdEv dv eidein mhéov, olov moia
Oel Tpog pépecsbon TPoOc TO odua, €l TG eimelev dTL Goa 1) LLTPIKT) KEAEVEL KOl (OC

0 TavTV EYOV.

for in all other pursuits which are objects of knowledge it is indeed true to say
that we must not exert ourselves nor relax our efforts too much nor too little, but
to an intermediate extent and as right reason dictates; but if a man had only this
knowledge he would be none the wiser—e.g. we should not know what sort of
medicines to apply to our body if some one were to say ‘all those which the
medical art prescribes, and which agree with the practice of one who possesses

the art’.(1138a26-32)

Aristotle tells us here that in all other pursuits, not only in ethics, to say one is acting
according to the OL is an empty (i.e., blank) formula. Some scholars infer from this
capég problem that the OL must be a very specific proposition applied to any
particular situation.”® In the medicine example, as mentioned above, simply knowing
that the doctor’s orders are correct does not make one a doctor, though taking the
medicine prescribed will heal one’s illness; further, knowledge of medicine does not
make the doctor a healer, but only successful application of said knowledge to heal
patients. Other scholars believe that Aristotle does not tell us what the OL is, but
rather tell us that there are many kinds of OLs (e.g., OL in the medical arts, OL in the
theoretical domain, etc.,) that the ethical OL is but one of them,* and that the task of
Book 6 is merely to separate the ethical OL from the other kinds of OL. Aristotle does
not tell us what the ethical OL is, or maybe does not have to tell us, since we can or
must appeal to the phronimos to determine how to act; the advice that phronimos
provides is, then, the ethical OL. Similarly, within the medical domain, if one wants to
be healed correctly one must appeal to the doctor, and the prescription the doctor

gives is the medical OL.

28 See Gomez-Lobo (1995), p. 26.
2 E.g. Broadie/Rowe (2002), p. 359.
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I believe the options mentioned above are all plausible, but not all are necessarily and
directly supported by the passage. Consider the medical example again: for a patient,
a concrete and particular prescription is the best OL for recovering health. If strictly
interpreting the analogy between medical matters and ethical matters, then we can
infer that the ethical OL given by phronimos is also very concrete and particular for a
given moral situation. But we cannot ignore the fact that the prescription given by the
doctor can be generated only if the doctor has been well trained. This means,
presumably, that the doctor has possessed the systematic medical knowledge and
enough healing experience. So the OL might be a complex of deliberative process
which involves both universal and particular knowledge, when some patients would
ask why they should take certain medicine (or certain actions,) and the doctor must

give explanation why he gives such and such prescription.

By extension, moral learners might just simply follow a specific order of moral people.
But they are essentially different from most patients, since moral learners desire to
become moral people, while most patients do not want to be doctor at all. When moral
agents have the best possible and most mature reasoning capacity, they would ask
why they should perform such and such actions. The only way to convince them to
take a certain action is to tell them “the because”, not only “the that”. The OL for
them, then, is no longer the particular proposition preferable for describing the whole

reasoning process involving both universal and particular knowledge.

There do naturally are subtle differences between ethical matters and medical matters
that may influence the understanding of the ethical OL. We must, as such, keep asking
what the differences are to maintain the analogy between medical matters and ethical
matters and to distinguish the ethical OL from the medical OL appropriately. The text
does not provide us with these answers, in other words, the cagéc problem still does

not lead us to an accurate definition of the OL.

2.5. The OL in Akrates and Enkrates
In the seventh Book of the EN, the OL, sometimes only the /ogos, is set in opposition

to appetite and feelings (pleasure) in the discussion of the akrasia. Aristotle
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determines that in virtuous men, the OL and desire work harmoniously while in
enkrates, appetite struggles with the OL but ultimately obeys it, and in the akrates,

appetite disobeys the OL (mapd 1oV 0pOdv Adyov).*°

(Passage 5)

dtav odv N pév kaddrov &vii koivovso yedeshat, §i 8¢, 8t miv YAVKD 7SV,
TouTi 88 yAvkd (abtn 88 évepyel), toyn & Embvpia Evodoa, 1| uév ovv Aéyst
eevyey tobto, 1 & émbupia dys kwelv yap Ekactov dvvator TOV
popiov: dote cvpPaivel KO AdOyov TG Kol dOENG dkpatevesbatl, 0VK Evavtiag
0¢ kB’ avTv, GAAL Katd cupuPefnkdc— yap €mbopio Evavtio, AL’ ovy 1

30Ea—7T1® 0pOHD LOY®

The universal opinion is present in us restraining us from tasting, and there is
also the opinion that everything sweet is pleasant, and that this is sweet (now
this is the opinion that is active,) and when appetite happens to be present in us,
the one opinion bids us avoid the object, but appetite leads us towards it (for it
can move each of our bodily parts;) so that it turns out that a man behaves
incontinently under the influence (in a sense) of reason and opinion, and of
opinion not contrary in itself, but only incidentally—for the appetite is contrary

not the opinion—to right reason. (1147a31-b3)

It is very difficult to understand and interpret the content of this passage, but it is quite

clear that it provides the following set of syllogistic forms.

Form 1: We should restrain us from all sweet things,
This is sweset,

So I should not take this.

Form 2: All sweet things make us pleasant,
This is sweset,

So I want to take it.

30 For other texts related to the OL see 1147b31, 1151a12, and many places only with logos that have likely the
same meaning as OL (1145b14, 1151b10).

28



Chapter 1: Textual Analysis

Facing this particular situation, the individual may reason in one of two different ways
(potentially simultaneously,) namely “Form 1”” and “Form 2”. Form 1 involves loaded
rational and correct guidance for the moral agent, and Form 2 shows where desire can
force the agent to make the wrong decision. If one struggles to make the choice
between the correct guidance (Form 1) and the desire (Form 2), but ultimately acts
rationally, he is a “continent” person (enkrates) according to Aristotle; if he struggles
but ultimately gives in to desire, he is “incontinent” (akrates). If he has no struggle
(even though desire exists with the OL,) and directly and firmly follows the OL, he is
virtuous. If he has no such correct guidance, but rather thinks that all sweet things are

good to take and follows purely his desire, he is vicious.?!

Different interpreters take different parts of Form 1 as the OL. The rule-view group
assert that the universal rule is the OL; the particularists that the conclusion of Form 1
is the OL. Each standpoint has merits but also serious disadvantages, which I discuss
at length in Chapter 2. Further, I argue that the complete Form 1 is the OL (see
Chapters 3 and 4.)

2.6. Related Texts in EE
The general philosophical function of the OL in EE is the same as that in EN, namely,

that OL determines right actions and virtuous states. 1222a9 is the first occurrence of
the phrase in EE, where Aristotle defines virtue as state of character which causes
man to perform the best possible actions. The virtuous state is the best state, a middle
point between excess and deficiency relative to the agent and concerned with pleasure
and pain. This best state and the best action which is generated by this state are in
accordance with the OL (xatd tOv Adyov). We see this passage paralleled in the
virtue-definition passage in EN (Passage 3). A few lines later, in 1222b7, Aristotle
repeats this point: the virtuous state is the middle state concerned with emotions
neither in excess nor deficiency; this state is in accordance with the OL. In addition to
this, Aristotle also raises the questions of what the OL is exactly and what its limit

(6pog) is, which are essentially identical to the questions posed in Passage 4 from

31 See also EN VII 8, 1151a7 “6t1 uév odv kakio 1 dxpacio odx &ott, pavepdy (AL Tfi iomg) TO pév yap mapd

TPOAIPESLY TO O& KATA TNV TPoaipesiv EoTv”.
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EN.3? The apparent difference here is that the OL is not as directly identified with
phronesis as in the EN.

Other passages in EE are also quite deserving of our attention, particularly those
where Aristotle does not use the OL, but instead simply /ogos (though the meaning in
these cases is most likely the same as the OL,) as indeed these passages seem able to
shed light on the meaning of the OL. Below, I analyze two passages from EFE in effort
to further support my argument.

(Passage 6)
N HEV yap kivnoig cvveyés, 1 0& mTpasig kivnolg. €v ot 0& 10 uécov TO mPOg

NUag PéATIGTOV: ToDTO Yhp 0TIV OGN EMGTHUN KEAEVEL Kol O AOYOC.

For motion is continuous, and action is motion. In all cases the mean in relation

to us is the best; for this is as knowledge and reason direct us. (1220b27-29)

This passage tells us also that the mean (to meson) relative to us is directed by logos.
This information echoes the Passage 3 in EN discussed above, in that the logos here is
presumably the same as the OL. But here Aristotle makes an interesting point by
placing logos together with knowledge (Mémotun), suggesting that the logos and
knowledge have the same function—to direct us toward the intermediate. The usage
here implies that the logos is likely a product or deliverance of the reasoning process,
in the same way that knowledge is the product of the epismetikon of our soul. If the
function of reason is similar de facto to knowledge, we can expect that “reason”
demands an “explanation”. The entire syllogistic form can be perfectly loaded into
this explanatory function, but constitutes only speculation based on the juxtaposed
position of the concepts knowledge and logos in Passage 6. In short, we need further
evidence to prove that logos contains the explanation for reason in the form of

syllogistic process.

32 Another similar usage of the OL in EN and EE is connected to the concept of akrasia, where the OL is opposed
to the desire. In the virtuous man, the OL and the desire are in harmony, while in akrates and enkrates, desire
does not cooperate or even works against the OL (mopd tov 0pBov Adyov). See EN VII 1, 1145b14; 3, 1147b1; 4,
1147b31; 8, 1151al12; 9, 1151b10; EE 1227b14-20.
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The passage below also describes the OL’s function, this time only with the word
“logos”, which seems therein to mean an explanatory statement or articulated

formulation;

(P assage 7)
Ot pev yap ov ppovnoetl katophodat, dfjlov. ov yap droyog [1] epoévNoig, GAN

Exel Loyov d1d Ti obTmC TPATTEL, 01 8° 0VK AV Eyotev gimelv d1d Ti KatopHodot.

For that they do not succeed through wisdom is clear, for wisdom is not
irrational but can give a reason why it acts as it does; but they could not say

why they succeed. (1247a14-16)

This passage determines the phronesis is not irrational in contrasting with fortune (or
desire, or gain,) but rather it is Adyov &yetv; this logos is the reason the agent
completes the correct action at the present moment. Here, the phrase Adyov &xewv is
used to characterise phronesis, fairly similarly to Passage 2 in the EN, where
phronesis is identified with the OL. Phronesis in this EE passage contains the logos as
an explanatory statement in regard to the moral agent’s action.®* This explanation can
also exist in the form of a reasoning process or a syllogism, however, including

statements or propositions related to the action.>*

2.7. Related Text in MM

The way Aristotle characterizes the OL in MM seems somewhat different from that in
the EN and the EE. The OL in MM is also connected to virtue and virtuous action,
similar to the EN and EE, but it is not explicitly said to determine the intermediate
between excess and deficiency**and is also not any more directly identified as

belonging to the phronesis in relation to ethical virtue in MM.>°

33 Cf. Sandra Peterson (1988), pp. 240-1.

34 The parallel passage in MM 1207a2-5 seems to confirm the reasoning process view, where Aristotle uses nous
and the OL together to contrast against fortune.

35 Theseparallel passages are in MM 1 9 and EE 1222b7; in the latter the OL appears, while in the former the OL
does not appear.

36 Cf. Richard Walzer (1929); G.C. Amstrong (1947).
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There are, nevertheless, also many passages (most in Book II 6) which provide us
similar information as EE and EN. Before we proceed to the particularly striking
passages from MM, I’d like to briefly review the conceptual similarities in OL

between MM and the other two books of ethics.

In many places in MM 11 6, Aristotle discusses the OL in the context of pairs of
concepts: namely enkrates and akrates, akrates and akolastos, sophron and enkrates,
and phronimos and akrates. Both the enkrates and akrates have the OL, but only the
enkrates obeys the OL while the akrates does not (dkpatng Uev 0 T® TO10VT® AOY®
aneld®dv, £ykpatng 6¢ 0 melBopeVos Kal pun VIO TOV EmBLI®Y dyopevog-1202a10-14).
The akolastos (intemprate) does not possess the OL at all (§ott 01 VOV O pEV AKPATNG
ayaBov &ymv tov Adyov OpBov dvta: O 0¢ dkdiaotog ovk &xel.1203al3-15). Both
enkrates and the temperate have the OL, but the enkrates has a “bad appetite” (i.e.,
struggles with the OL,) while the intemperate does not (§otv 8¢ cOPpV O U Exwv
gmbupiog eavrog TV e Adyov TOV TEPt TadTa OpBOVY, 0 8° Eykpatng O Embupiog Exwv
Qavlag TOV 1€ Adyov 1OV Tepi Tadta 0pOGV-1203b16-19). The akrates knows the OL,
while the phronimos not only has knowledge of the OL but also uses it to understand
his particular situation (6 dxpatig Totodtoc [T1] olog £idévor kai pr SteyedcOar Td
MOY®, €otv ¢ kol O @pOVIHOG ToDTog O T AdY® T 0pHd E€kaota Oewpdv.
1204a5-8) and to take the best action indicated by the OL (§papev yop 1OV @pdviLov
givar ovy @ O 0pBOg Adyog LOVOV DILAPYEL, GAL @ Kod TO TPATTEWY TA KATA TOV AdyoV

eowvopevo Bértiota. 1204al1-12).

According to the discussion above, then, it is quite sensible to define the OL as “right
deliberation”, “right reasoning”, or even “right planning”. There are three main
reasons which justify this conclusion: 1) Aristotle also explicitly ascribes deliberation
to the incontinent (akrates) and the continent (enkrate) in EN in a way that functions
identically to the OL here (1151a7). 2) It is more reasonable to say that the OL is the
inner rational activity of soul, in contrast with the appetitive activity (i.e., desire)
existing in the akrates and enkrate (but not in the intemperate at all,) than as an
external principle or rule in these individuals, as the intemperate can also work under

any formulation of such external rules or principles. 3) The OL is an instrument
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phronimos uses to read particulars and prescribe best possible actions: A universal
rule or principle can also be applied to the particular, not directly as an instrument, but
rather through the instrument presumably via reasoning or deliberation. Accordingly,
the candidate definition for OL here is “right reasoning” or “deliberation”.3” This is
only a strong possibility, however, which cannot absolutely exclude other possible

interpretations (e.g., the proposition view).

Next, let’s examine someparticularly remarkable passages of MM which seem to say
something different. The first passage, in which the OL appears for the first time in

MM, puts the OL in contrast with natural impulse and natural virtue:

(Passage 8)

ai 82 31 petd Adyov odoar telémg dpetal eioty dmauvetod &mtyvopeval. 6Ty
0OV 1| UGIKY GpeTh abTn 1 dvev Adyov yoprlopuévn piv Tod Adyov piKpd Kai
amoleimopévn 100 €mouv €lcBai, mPOG 0& TOV AOYOV KO TNV TPOOIPECLY
npooTdepuévn Telelay TOLET TNV APETV. 10 Kol cLVEPYET T® AdY® Kal OVK EGTLV
&vev 10D Adyov 1) QUGIKT OpuT| TPOG GPETHV. 00S” ad O AdYoc Kai 1 TPoaipesic
00 mévy TeEreoDTon TG eivar Gpeth) &vev TS PLGIKTG Opufc. d10 odk dpOdG
Tokpdtng ELeyev, PACKOV Elvol TV Apetnv Adyov: ovd&v yap & gelog sivar
TPATTEWY TO AvOpeia Kol Ta dikoua, un €l dOTO Kol TPOoPOVUEVOV TG AdY®. 510
TV &petv &pn Adyov eivar, ovk opOdC, GAL’ ol VOV PEATIoV: TO Yap KaTd TOV
OpBOV Adyov mpdrtey T KoM, TODTO QOctv eivar GpeTHv: OpOdC pev ovd’
ovtot. TIpa&on p&v yap Evrig To dikouo TPoopEcet Pev ovd epd, 0VdE YvdoeL
TOV KOADV, GAL’ OpUf] Tvid AOY®, 0pOBdC ¢ TadTa Kol Kotd TOV OpBov Adyov
(Méym 08¢, @ v 0 Adyog O O0pBOC keAevoetey, oVTmg Empaev): GAL’ SUmc 1
oLt TPAELG OVK ExEl TO EMOVETOV. AAAA PEATIOV, (g MUETS dpopilopev, TO
LETE AOYOL Elvon TNV OpuNV TPOG TO KAAOGV: TO Yip TolodTOoV Kol Gpeth Kai

ETOLVETOV.

Now, this natural excellence which is unaccompanied by reason, so long as it

37 Another popular interpretation of the OL, namely the OL as the particular proposition of the practical syllogism,
is also possible here, though grammatically awkward. (In addition, I systematically refute this position in a later

chapter.)
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remains apart from reason, is of little account, and falls short of being praised,
but when added to reason and choice, it makes complete excellence. Hence also
the natural impulse to excellence co-operates with reason and is not apart from
reason. Nor, on the other hand, are reason and choice quite completed as

excellence without the natural impulse.

Hence Socrates was not speaking correctly when he said that excellence was
reason, thinking that it was no use doing brave and just acts, unless one did
them from knowledge and rational choice. This was why he said that excellence
was reason. Herein he was not right, but the men of the present day say better;
for they say that excellence is doing what is good in accordance with right
reason. Even they, indeed, are not right. For one might do what is just without
any choice at all or knowledge of the good, but from an irrational impulse, and
yet do this rightly and in accordance with right reason (I mean he may have
acted in the way that right reason would command); but all the same, this sort
of conduct does not merit praise. But it is better to say, according to our
definition, that it is the accompaniment by reason of the impulse to good. For

that is excellence and that is praiseworthy. (1198a4-a21)

Here, again, Aristotle connects the OL or logos to knowledge and rational choice,
which function to direct the natural impulse and create complete virtue with the
natural virtue. Indeed, logos, knowledge, and the rational choice are employed as
quasi-synonyms by Aristotle. He criticises the Socratic identification between /ogos
or knowledge and virtue, stating that /ogos and knowledge are necessary conditions
for complete virtue, but alone are not sufficient; virtuous actions must take place in
accordance with the OL (kxatd tov 0pOov Adyov). What is only katd tov 0pOOvV Adyov,
however, is likewise insufficient. Virtuous action must also be done willingly and
with rational choice (prohairesis) rather than simply from irrational impulse or

ignorance katd TOV 0pBOV AdYOV.

In summary, this passage insists that virtuous action can be done if and only if the

agent has knowledge (i.e., OL) of the action, as well as the relevant particulars about
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the situation, and choses to follow said knowledge/OL voluntarily or

“prohairetically”.

Within such context, the OL can be defined as the rational statement or explanation as
to why the action is right and virtuous, which serves to persuade the agent against his
irrational impulse. This statement or account very likely can exist in the form of a
reasoning process into which the explanatory element is loaded. The emphasis on
prohairesis tells us that moral agents understand the OL and deliberatively apply the
OL into their particular situations, in other words, that the propositional deliberation

on how and why to act itself is the OL.

The most salient formulation of the OL is articulated at the beginning of II 10:

(Passage 9)

Yrep 0& 100 kotd TaG ApeTdc OpBdg mpdttewy sipntor pév, ovy KoV OE.
Epapev yop 10 Katd Tov 0pBov Adyov mpdttev: AL’ Towg &v Tig adtd TOVTO
ayvo®dv €pmTnoegtey, 10 kot TOV 0pBov Adyov ti mot’ €oti, Kai mod otV O
0p0Og Adyog; E6Tiv ovV Kot TOV OpBOV Adyov mpdtety, Btov TO dAoyov pépog
TG WOYAS U KOAVT TO AOYIOTIKOV &VEPYEIV TNV aToD €vépyelav. TOTE Yop N

TPa&ic Eoton Kot TOV 0pHov Adyov.

But about acting rightly in accordance with the excellences something indeed
has been said, but not enough. For we said that it was acting in accordance with
right reason. But possibly one might be ignorant as to this very point, and might
ask, ‘What is acting in accordance with right reason? And where is right
reason’? To act, then, in accordance with right reason is when the irrational part
of the soul does not prevent the rational from displaying its own activity. For

then the action will be in accordance with right reason. (1208a5-a12)

After the OL is utilized to establish his theory of virtue at length in previous chapters,
questions regarding what acting in accordance with the OL is and where the OL is,
somewhat strangely, are reintroduced here by Aristotle. He seems to give an implicit

answer to this question with an adverbial, temporal (or conditional) clause: When the
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activity of the non-rational part of the soul does not impede rational activity, then the
action is in accordance with the OL. In Aristotle’s context, the action is issued by the
non-rational part of the soul (e.g., desire, feeling) in tandem with the rational part,
thought. When these two parts work in a right and harmonious condition, a virtuous
action can be accomplished; this condition is described here as the antecedent of

acting in accordance with the OL.

There are two possible readings of the definition of the OL as-provided in this passage:
First, that the harmonious condition itself is the OL, and second, that the OL is the
wider genus of this harmonious condition. The first is the most natural reading in this
context, as it reflects the answer directly given after the question of what it is to act in
accordance with the OL and where the OL is, i.e., acting in accordance with a
harmonious state in one’s soul. The second reading does not give an answer to this
question, but rather only exhibits the harmonious state as the part of the OL, leaving

no answer to the definition of the OL overall.

If the first reading is correct, the meaning of the OL in II 10 actually differs from the
meaning of the OL in 11 6.3 In II 6, as discussed at length above, it is most likely that
the OL means right reasoning or right deliberation standing in opposition to desire and
feeling. (It is possible, though less likely, that it means a proposition, and not at all
possible that it means any sort of state.) Yet in II 10, the OL is rather clearly defined
as a harmonious state which includes not only rational activity but also desire, feeling,
and obedience. If the entirety of this analysis is accurate, then we have created (at
least) two different meanings for the OL. One possible rationalization for this is that
these passages had different authors,® which is outside the scope of this thesis.
Another possibility is that the first reading is completely fallacious—that the OL is
something else in Aristotle’s mind. Because the primary concern of this thesis is the
OL problem in EN, and also due to the complexity of the authenticity and editorial
problems of MM, my discussion of what the OL is in MM, (and especially in MM 11

38 A very similar viewpoint is held by Karl Bérthlein (1963), who insists the meaning of the OL is different in
these two sources and defines the OL as an “objektiv richtiges (und daher: mafigebendes) Verhdltnis der
Seelenteile zueinander”. He goes on to argue that the logos encompasses the meaning of the harmonious
relationship between different parts of the soul, different classes of friends, polis, etc..

39 Birthlein (1963), for example, believes that 116 was written by another author.
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10,) must end here.

In this chapter, I analyzed several pieces of text directly related to the OL. During said
analysis, I also identified and justified my research method; namely, that I seek to
define the OL at it exists at two different stages: the virtue-acquiring stage and the
virtue-acquired stage. During the textual analysis, I also sketched the moral features
of the OL, most importantly that the OL determines right action and ethical virtue.
This definition reflects a two-fold demand in the moral agent: Finding, then reaching
the intermediate of the action and feelings. The OL instructs moral agents what or
how they ought to do in a given situation, while also regulating the agent’s desire and

feeling according to what is appropriate.

Aristotle’s general formulations, such as kotd tOv 0pBOv Adyov, petd tod O0pOod
Adyov, opopévn Adym, and 6 Adyog 0 d0pBog Aéyetl, do not make clear the manner in
which the moral agent must determine right action and ethical virtue. Moreover,
Aristotle himself emphasizes that merely knowing that one should act according to the
OL is not whatsoever illuminating. He seems to imply that the moral agent is tasked
with obtaining specialized knowledge for each particular situation; the question of
how to synthesize this specialized knowledge remains open. Does this specialized
knowledge exclude the reasoning view? Is this specialized knowledge a universal rule,
or should it be tailored precisely to individual situations, (e.g., pay back debt to some

particular person now and here, rather than pay back debt in general?)

It is a challenging endeavor indeed to determine whether OL is a virtue, a universal
rule, or a particular proposition based solely on textual analysis.There is no
satisfactory answer that will come readily. Scholars have kept the issue under debate
for some time, and hold fast to their respective points of view. In the next chapter, I
present the most notable interpretations of the OL and analyze various existing
arguments regarding said interpretations in detail to provide the reader with sufficient

background knowledge to understand my own interpretation.
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Chapter 2: Primary Interpretations

In this chapter, I will present and analyze the main interpretations of the OL. The
analysis of related texts in the first chapter should have effectively built a foundation
for further examining these various interpretations and their respective arguments. I
will focus on the four interpretations mentioned previously: 1) The OL as a rational
faculty, an interpretation proffered by Cook Wilson; 2) the OL as a (set of) universal
rule(s), which was developed based on criticism of Cook Wilson’s interpretation; 3)
the OL as a particular proposition, which was developed based on criticism of the rule
view and the faculty view; and 4) the OL as rational activity qua piratical reasoning or
deliberation, which is considered a revised version of the faculty view. These four
interpretations do not exhaust all possible readings of the OL, however, they are likely
the most influential interpretations (and further, they are the most closely related to

my own interpretation.)

My interpretation is highly sympathetic to the revised faculty view, which makes it all
the more important to carefully weigh the advantages and disadvantages of these four
interpretations. (I intend to ultimately prove that the revised faculty view is more
advantageous than the other three.) In this chapter, I mainly examine the arguments
dialectically to show the pros and cons of each argument and preliminarily establish
the basis for my own, though I avoid introducing my doctrinal commitment to this
examination too hastily; my own interpretation borrows several aspects of the

proposition view, as discussed in detail after sufficient explanation in later chapters.

1. Cook Wilson’s View

Wilson’s interpretation of the OL heavily influenced later researchers on this topic.
First, he asserts that the terms OL and logos refer to the same concept and that

Aristotle uses them interchangeably, thus, that the logos and the OL both have
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normative force. Cook Wilson explores three levels of meaning for the normative

force.

He first argues that the logos (i.e., OL) can regulate the appetite or feeling. In this
sense, the /ogos is the faculty of reason, which is the principle of the soul. The textual
support he relies on for this argument is two passages from 1 7, 13,* and especially
the seventh Book of the Nicomachean Ethics, where Aristotle uses the logos and OL
interchangeably.*! Also pertinent is the text at VI 2, 1139a32, npoatpécemg 8& dpetic
Kot Adyog 0 Evekd Tvog. 610 00T’ dvev vod Kkai dtavoiag, which, Cook Wilson believes
implicitly identifies logos with nous and dianoia. Second, in moral training, the
logos/OL delivers rational instruction to the moral learner. In this sense, /ogos/OL
means reasoning, or precisely, right reasoning, for which Cook Wilson cites EN X 9
as evidence.*? Third, the logos/OL is described as the ordinance of reason or the
expression of reason. We can call this “law”, but this law, Cook Wilson says, “is not
here thought of as a mere rule, but as a rule in which reason expresses itself, with the
implied opposition of reason to desire and appetite.” (1912, p. 116) The textual

evidence for this level of meaning comes from 1180a21.%

He hypostatizes /ogos into
reason and anthropomorphizes reason itself, then proposes translating the /ogos/OL as
personified Reason, which has the advantage of including all three levels of normative

meanings.

4017, 1098a4, dmmedeg Aoyw; 1 13, 1102b14, 10D yap éykpatods kai dxpoatodg Tov Adyov kai Tig yuyfig T Adyov
£xyov émovodpev: 0pOdg yop Kol €l T0 PEATIOTO TOPUKOAET.

4l For a few examples, see VII 3, 1147b1, Hote cvpPaiver vmd Adyov mwg kai §6Eng dxpatedecdat, ovk dvavtiog
8¢ ka0’ oV, GAAL Kot cvpPePnioc—n yop Embopio Evavtia, AL’ oy N 60E0—T@ OpODd Aoyw; 1145b14,
Kol O eV akpotng €10mg Ot eodAa Tpdttel S0 mhbog, 6 6’ Eykpartng €iddg 6Tt eadial ol émbupion ovk
GcoAov0ET S16 TOV Adyov; 1147b31,100¢ pev odv Tpdg TadTo mapd TOV OpOdY Adyov VrepPEALovTag TOV Evol
10ig AmAGC PEV ob Aéyopev dicpoteic; 1151al2, énel 8 & pév tolodtog oiog pm St 16 memeicOon Sbkevtég kod’
OmepPoMv kol mapd TOV OpBOV AdYoV COHOTIKAC HidovaS, O 88 mémerotar S1 TO To10DTOC £Vl 010G SIOKEY
avthc, éxeivog pdv obv &0 petdmelctog, ovtog 88 ob; 1151b10, ol 82 ovy Vmd Adyov, émel dmibupiog ye
happavovot, kot dyovtol modloi VO TV NSOVAV.

42 1179b3, &l uév odv foav oi Adyot adtdpkrelg Tpog To motficon émetkeic; 1179b16, todg 81 TotodTovg Tig fv Adyog
petappubuicar; b 23, 6 8¢ Adyog kai 1 dwdayn Wi mot’ ovk €v dmaow ioydey;, b26, oV yap dv dkovcele Adyov
dmotpémovrog 008’ ad cvvein O katd maBog C@v; 1180 ad, oi yap moAlol avéykn udriov i Adym nedapyodot
Kol {npiong i} @ KoAd; al0, Tov pev yop Emewkii Tpog 1o Kodov (dvta @ AdY® Telbopynoety.

46 8¢ vopog avaykaoTtikiy &xet Suvapy, Adyog AV 4o TIVOG PPOVAGENDS Koi voD.
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Cook Wilson goes on to argue that there are many passages providing evidence of the
use of personification, e.g., in VI 1, 1138b19 and VI 2, 1139a23, “logos or orthos
logos is represented as speaking (the voice of Reason in us)”**; in VII 6, 1149a25 and
X 9, 1179b26, “it is something listened to or disregarded”®; in 1 13, 1102b14, “logos
encourages like a person”; and in 111 5, 1114b29, 1119b11 and IV 5, 1125b33, “logos
is represented as issuing commands.”(1912, p. 114)*” He concludes that “in all the
passages reviewed logos means Reason in one of three senses: either 1) reason as the
faculty of reason, or principle of reason in the soul, or 2) reason as reasoning, or 3)
reason as what is reasonable, in the sense of the deliverance of reason—reason as
ordaining the moral law, reasoning as inculcating it, or the moral law itself as a form

of reason.”(1912, p. 117)

Cook Wilson’s argument is that reason qua faculty is a vehicle which interconnects
the three normative aspects. The rational faculty can generate exercise or activity
which creates a production, namely, an articulated formulation or expression of
reasoning. His position is generally labelled the “faculty view” accordingly, although
his interpretation certainly has a wider sense than the pure positing of a faculty. Based
on his hypothesis of the identity shared between the logos and the OL, he unifies all

three normative meanings of the logos/OL in his translation, the personified Reason.

This is very comprehensive and inclusive, but also very problematic thinking. As
mentioned above, many later interpretations were borne from criticism of Cook
Wilson’s view. Before we proceed to a discussion on these criticisms, I have questions

of my own regarding Cook Wilson’s interpretation.

It creates a weak argument to judge the /ogos and OL according to merely the

“ EN VI 1, 1138b19, 10 8¢ péoov otiv mdg 6 Adyog 6 dpBdg Aéyer. VI 2, 1139a23, S&i Sut tadta pév tov 18 Adyov
4An0f etvar kai Thv dpelv OpOny, eimep 1 mpoaipesic omovdaio, Kai o adTE TOV PV eévaL THV 58 Stdket.

4 VII 6, 1149225, gowce yap 6 Oupog dxovew pév Tt 1od Adyov, mapakovety 8¢; X 9, 1179626, 0b yap Gv dxovoeie
AOYoV dmotpémovtog 008’ od cuvein 6 katd wédog Ldv.

46 113, 1102b14, t0d yap &yxpatodc koi dkpatodg tov Adyov kai Thg Yuyfig T Adyov &xov émawvoduey: 6pddg yop
Koi éml T PEATIOTO TOPOKOAET.

47 111 5, 1114b29, xoi obrog dg v 6 0pddg Adyog mpootaén; 1T 12, 1119b17, obtw 88 tdrTel koi 6 Adyog; IV 5,
1125b35, aAL’ g av 6 Aoyog téén. See Cook Wilson (1912), p. 114.
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observation that Aristotle uses the terms interchangeably in several texts. Aristotle
does not explicitly say that the /ogos itself has the same normative meaning as the OL.
If they were the same, the phrase orthos logos would be redundant. Moreover, if they
were the same, Aristotle would not have to repeat the question “What is the OL?” in
the sixth book of the ethics, as he would have provided the answer beforehand by
application of the logos. If the logos and the OL are not the same, then the many
meanings specific to the /ogos cannot be directly ascribed to the OL; the OL would

possibly have much narrower or even entirely different meaning than the /ogos.

Putting this puzzle temporarily aside, let us first look at commentators’ criticism of
Cook Wilson’s view. It is important to note that these criticisms developed from

selecting and modifying the three meanings discussed above.

2. Rule View

Just one year after Cook Wilson’s paper was published many philological critiques of
his interpretation were advanced by A. R. Lord (1914), J. Burnet (1914), and J. L.
Stocks (1914). Among them, Stocks presented the most detailed argument against
Cook Wilson’s view, which he organized in two levels. First, he argues that the term
“logos” cannot be taken to stand for reason as a part of the soul. Aristotle’s expression
for the human rational faculty is not logos, rather the phrase 10 Adyov &yov, the part of
the soul that has /ogos. Stocks insists that the phrase 10 Adyov &yov implicitly denies
the /logos as a faculty, and further, that there is no list of “parts” or faculties of the soul
in the works of Aristotle that contains the term logos; the word that Aristotle uses to

refer to the rational faculty is nous rather than logos. (1914, p. 9)

Second, Stocks utilizes another piece of philological evidence to argue that the phrase
oplopévn Aoyo is the passive form of 0pilewv and that it is joined with a noun in the
dative form. Stocks argues that a noun in the dative is never the defining faculty,

judge, or legislator, but rather the standard, measure, or mark by which the definition
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is affected.”® Therefore, he concludes that logos in this context should be understood

as a universal formulation, such as a defining rule, moral principle, or law.

These philological arguments create quite an attack on the faculty view. The
arguments are also accepted by the proposition group, both universal and particular.
Based on these arguments, scholars generally find it appropriate to refute the faculty
view.*’ I agree that these are strong arguments from the philological standpoint, but I
have two main points to make, here: 1) These philological arguments only attack
Cook Wilson’s first-level meaning, i.e., the OL as rational faculty, which is a principle
of the soul, unrelated to the other two aspects of the meaning of the OL in his view.
We might still successfully defend the OL as reasoning with some modification, (a
point which will be further discussed in Section 5 of this Chapter.) 2) Though Lord
and Stocks raise strong arguments against the faculty view, they do not present

positive or systematic evidence to establish their position that the OL is a general rule.

Let us take a closer look at that second point, and explore a more systematic and
coherent argument that has been established by other proponents of the rule view.
Ross, the most well-known proponent of this view, states his position clearly and
assertively through his translation. He translates the OL as the right rule or right
principle, interchangeably. His translation remained influential for several decades in
the 20™ century, and thus merits discussion here. He emphasizes the OL as a universal
rule “which our reasonable nature grasps for itself.” (1923, p. 203) For Ross, every
reasonable creature endowed with this right rule can overcome or subjugate
inappropriate feelings and apply right rule to particular circumstances. A sense of duty
drives the moral learner to follow and apply the rule. As Ross says that feelings

should be thoroughly subjugated to the ‘right rule’ or to the sense of duty. It is obvious

4 There is actually a similar philological argument raised by Lord about mpdg t0g dMog dpetdg, which I
discussed in Chapter 1.1.

4 Gomez-Lobo: “I find it hard to believe that anyone would want to defend this position (Cook Wilson’ position)
today” p. 17; Corcilius: “This is unfortunate, since it seems to have been precisely (ignored) the insight into
untenability of the faculty view that made scholars adopt the rule view in the first place.” I will come back to

this point later in this chapter.
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that Ross’ position is strongly influenced by Kantian moral theory,’® in fact, this
influence is so strong that Kantian moral theory seems to Ross to be self-evident. He
does not make any effort to justify why Aristotle’s OL has the same meaning as the
Kantian sense, nor does he give us any detailed explanation as to why he translates the
OL as the “right rule”. Perhaps it is because he simply thinks that the Kantian
background is clear enough for every reasonable creature to accept, or possibly, the
rule view is the most consistent understanding for Ross of Aristotle’s ethics; although
he expresses awareness that Aristotle never explicitly defines the OL as a rule or
principle, (rather once as the term of virtue, i.e., phronesis) Ross concludes as

follows:

The question propounded at the beginning of Book VI. —‘what is the right
rule’—has not been answered in so many words, but Aristotle’s answer is now
clear. The right rule is a rule reached by the deliberative analysis of the
practically wise man, and telling him that the end of human life is to be best
attained by certain actions which are intermediate between extremes.

Obedience to such a rule is moral virtue. (1923, p. 229)

According to Ross, there are two crucial stages that the practically wise man must
reach by the end of his life: The right rule through deliberative analysis, and the
performance of virtuous actions through obedience to the rule. The logic would be
simple here: by the end of our lives, we must perform virtuous actions, and to perform
virtuous actions, we need the right rule to guide us. This right rule is reached through

deliberative analysis, which indeed sounds very Aristotelian.

Deliberative analysis plays a key though somewhat vague role in the system Ross’s
proposes. There are two ways to approach the “rule reached by deliberation”. The
right rule can be reached by deliberation as a process of induction, namely, the rule is

reached by amplified moral experience gained by living through concrete and

30 There are other famous commentators who support this universal rule view and who are also highly influenced
by Kantian moral theory, like the French commentators Gauthier and Jolif. They even endow this “rule” with
Kantian meaning of Authority, “La regle esta la fois ce quit permet de parvenir a la fin souhaitée et ce que
s’impose avec autoritée.” Il 1, p. 149. Their argument is similar enough to Ross’s that I will not discuss it

separately here.

43



Chapter 2: Primary Interpretations

particular situations. ‘“Rule reached by deliberation” could also mean that there are
rules already in place, but that the application of rules depends on a larger goal, i.e.,
what kind of life one chooses to live. The right rule is reached by determining how to
deftly and virtuously fulfil the larger goal, which takes place via deductive process. To

which of these approaches does Ross refer, then?

We could raise another question outside of Ross’s system, here. As both the acquiring
and the applying of the rule require deliberative analysis, deliberative analysis itself
would be sufficient for performing a virtuous action: So why do we need a rule at all?
What kind of role does the rule play in Aristotle’s ethics? Even if the rule view is an
accurate reflection of Aristotle’s mind, (or in a weaker sense, if Aristotle would
reluctantly accept this role of the rule,) Ross’s model should be further clarified to
explain the origin of the right rule and the manner in which it cooperates with
deliberation as-applied to particular situations. Basically, we need evidence that

Aristotle needs such a universal rule in his ethics.

The rule view faces two sizeable challenges in this regard: 1) Aristotle seems to play
down the role of the universal proposition since it cannot be precisely applied to
particular situations, and 2) Aristotle does not define the OL in terms of “rule,” rather
he does so in terms of “virtue.” If we take the rule view, we also risk an inconsistent
interpretation of the sixth book of the Ethics. At the end of the first chapter of EN VI,
Aristotle re-asks the question regarding the exact nature of the OL and its limit; in the
other chapters, he discusses intellectual virtue and defines the OL as one of the
intellectual virtues, i.e., phronesis in the last chapter. If we take the OL as a rule, there

would be a gap between the first chapter and the other chapters of Book Six.

In response to the second challenge, certain proponents of the rule view (e.g.,
Gauthier and Jolif) take the first chapter of Book Six as an insertion.”! This is quite a
radical treatment, since it is difficult to find evidence from the manuscript to support
it. Even if we take the first chapter as an insertion and consider the rule view to be

correct, we would still ask why Aristotle does not mention the terms of the “rule”

31 “Les sections 1138b14-34 et 1138b35-1139a3 sont juxtaposes sans qu’il y ait dans I’une un seul mot qui fasse

allusion a I’autre.” II 2, p. 440.
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while defining OL as phronesis in Book Six. Basically, forcing the rule view to
accommodate the identification between the OL and phronesis is a challenging

endeavor.

Despite the challenges, there are certain eminent scholars (e.g., Dorothea Frede) who
continue to defend the rule view as of today. My own interpretation does include
some defense of the rule view, as discussed in the next two chapters. Before I begin
defending the rule view in earnest, however, I would like to introduce other

interpretations of the OL.

Many other scholars have either returned to revise the faculty view to take the OL as
the exercise of the rational faculty, i.e., right reasoning or right deliberation, or have
modified the rule view to assert that the OL is not a universal statement but a correct
prescription or a particular proposition.’? In the former group, we have Urmson,
Pakaluk, Dirlmeier, Ursula Wolf, Carlo Natali, and Roger Crisp; the latter group,
which represents what I call the “paticularist view”, is associated with the names
Broadie, Rowe, and Gomez-Lobo. This latter group actually includes two different
interpretations, namely Broadie’s and Goémez-Lobo’s, which are highly complex and

somewhat challenging to explain.

A quick note as to why I merge the latter group into one category though they actually
contain very different interpretations: I do so simply on the grounds that they
mutually define the OL as a type of proposition, and that they reject the faculty view
for similar reasons. They accept the philological arguments used by the rule group to
attack Cook Wilson’s view, and yet are not satisfied with the positive proposals of the
rule view in general. I discuss Broadie’s and Gomez-Lobo’s arguments separately

below.

3. Particularist View

Broadie and Rowe translate the OL as a correct prescription; however, it is not

32 The criticism of the rule view, especially the Kantian deontological version, was initiated by Anscombe in the

late 1950s.
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obvious how we should understand this “prescription.” They claim that “rule is
inappropriate, since the orthos logos operates in particular situations, and Aristotle
does not think that knowing just what to do in a particular situation is given to us by
rules.” They also reject the translation “right reason,” which they find misleading;
instead, they assert that the logos here means “a product of reasoning such as a
formula or articulate declaration.”(2002, p. 297) We can thus determine that the
“prescription” is a formula or articulate declaration that should be relevant to
particular situations, but it remains unclear whether the universal rule has any relation
to (or even makes any active contribution to) generating this prescription applied to

any particular situation.

When Broadie and Rowe discuss the purpose of the first chapter of the sixth Book,
they find that the OL is used by Aristotle as a generic term; namely, there are many
orthoi logoi for different manner of domains, e.g., logoi for techne, logoi for Sophia,
logoi for ethical matters, and so on. They argue that the task of Book Six is not to
define the OL as something to guide us very specifically through particular situations,
but rather to single out the ethical OL among a number of ethical and non-ethical
logoi. According to this reading, the task of Book Six is simply to determine the
difference between phronesis (which is always associated with ethical virtue) and
other forms of intellectual virtue, e.g., fechne, sophia. This reading rather elegantly
solves the main problem the rule group grapples with, namely, the gap between the
first chapter and the other chapters of Book Six, while avoiding the philological
disadvantages of the faculty view. Despite these merits, however, there are two urgent
questions raised by this interpretation. 1) What really is the essence that Aristotle
intends to attribute to the OL in the sixth Book? And 2) how can we determine the
intermediate in a particular situation with such an ethical OL? These questions are not
totally independent of each other: the answer to the first question might imply
somewhat the answer to the second, namely to know what the OL is might also, more
or less, tell us its function, and the answer to the second might also shed light on what

the ethical OL is. Both questions concern our understanding of the sixth Book.

In respect to the first question, it might be correct that there are many sorts of OL,

although Aristotle does not say so explicitly. It is not fair to assume that Aristotle has
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placed the ethical OL into other kinds of OL in Book Six, however. First, the first
chapter of this Book leaves us with the impression that Aristotle connects the OL with
ethical virtue and probes the definition of this particular OL, therefore, this OL must
refer to the OL in the ethical field (or the ethical OL) rather than the OL in general.
Moreover, in this central book, Aristotle seems to endow phronesis with
overwhelming importance among other intellectual virtues. Book Six is rife with
discussion of the phronesis and Book Six is where Aristotle naturally bounds
phronesis only with ethical virtue. Indeed, the entirety of Book Six seems to focus on
the question of what the ethical OL is, and then states that the answer is phronesis or
something closely related to phronesis. Broadie and Rowe’s reading is not fair
considering the emphasis of the ethical OL and its relation to phronesis in the sixth

Book.

Broadie herself might be aware of the problematic nature of her argument, as she
seems to defend her interpretation by replying to the second question. In her
influential book Ethics with Aristotle, she tells us that in order to acquire the right
advice for the right action, a moral agent should appeal to the phronimos, a man who
possesses the practical wisdom, just as an ill person should refer to his physician in
order to cure his illness; that said, the type of physician a patient should appeal to
depends on what type of disease he has. A medical specialist can offer the right
treatment and right prescription only to treat a disease with which she is familiar.
Similarly, in ethical matters, there is a specific kind of person who can give the right
prescription to the moral agent according to every particular (type of) situation. This
person is the phronimos who has the right ethical type of orthoi logoi, and the moral

agent should consult phronimos for specific advice. Broadie says:

...if anyone seeks from the ethical philosopher advice about how to make
every decision, the latter is under no obligation to reply to him on this level (in
this case, not because it is not his business or he is not trained, but because, as
Aristotle has said, no one can give effective guidance of that sort); but he
ought to be able to say something informative about the kind of person one
should go to for advice—not about all decisions in the abstract, but about this

or that particular problem. The kind which the philosopher should be able to
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characterize is, of course, the person of practical wisdom, who is Aristotle's
subject in NE VI, being the embodiment of the uniquely ethical type of orthos
logos.(1994, p. 189)

We might understand why Broadie and Rowe translate the OL as “right prescription”
according to the argument that it is similar to a prescription handed down to an ill
person by a physician: In an ethical quandary, it is a prescription that phronimos gives
to the moral learner. When the moral learner has acquired the ethical virtue, he
becomes phronimos according to Aristotle. Phronimos can then issue himself

prescriptions as necessary.

Even armed with this definition of “ethical prescription”, the right prescription still
remains somewhat obscure. Is right ethical prescription relevant to a particular
situation itself articulated in the form of universal or particular proposition? Or what

is the form of the OL which is generated by phronimos for a particular situation?

In light of the physician-prescription analogy, the ethically right prescription that is
relevant to a particular situation might likewise be particular: Like a medical
prescription, it simply tells you what kind of medicine you should take for a particular
sickness at a particular time. In ethical matters, the prescription might just tell you to
do “this” or “that” at a particular time and place, without necessarily explaining to
you “why”. Instead, the why is grasped only by the phronimos, the one who can issue
the particular ethical prescription. Accordingly, the ethical OL is the general name for

numerous particular and concrete prescriptions.

But let us consider more details of this analogy between medical and ethical domain.
Assume that the doctor himself is sick and he wants and is aslo able to cure himself. Is
his medical OL is simply a particular prescription? Here we might agree that the
reasoning or deliberative form is probalbly involved in his prescription-given process.
This process would be a reasoning process combining the universal and particular
knowledge. In ancient medical society, both Hippocraticus and his opponents reached

the agreement that a general theory of human (body) nature is important and
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necessary for adapting the therapy to peculiar cases.’> So why could not the whole
reasoning process involving both universal and particular knowledge be the real
ethical OL for the doctor? It seems more reasonal to take the OL as the reasoning form
than other candidates in the doctor. In the practical domain, it is, on the one hand, the
same as the ancient medical domain, the OL of phronimos could also be proven as a
reasoning form involving both universal and particular knowledge. And moral
learners, on the other hand, in contrast with patients, might not only follow the
prescription of phronimos to do right action, but also want to be phronimoi. Most
patients follow the prescripiton of doctor only for the sake of being cured, but not for
the sake of being doctor. In order to become phronimoi, moral learners would
reflectively ask phronimos why they should do this or that. During the process of
seeking why, moral leaners would grasp the morally universal knowledge or rules, (I
will argue in next chapters that there are rules playing important role in Aristotle’s
ethical frame work), to help them to biuld their moral state. So even for moral learners,
there is reasoning form actively engaged in and even decisive for the performance of
moral action. Why could not we legitimately determine the OL as a right reasoning

form which involves both particular and universal knowledge?

So Broadie and Rowe’s reading requires some clarification despite its avoidance of
the problems inherent to both the faculty view and rule view. By contrast,
Goémez-Lobo does directly state that the OL is a particular proposition and that a
universal rule plays no role in determining the right action in a particular situation.

There are three main points to his argument which are worth examining separately.

1) Aristotle declares that the mean is relative to the agent and also to the time of the
action, the objects involved, the people affected, the motive adopted, the mode of the
action, and other factors (EN II 6, 1106b21-22). Aristotle seems to “have ruled out a
general principle or norm as the candidate of the OL.”>* One may react differently to

different circumstances, i.e., each individual agent handles the same circumstances in

33 For more on the disputes in ancient medical society, see Mark J. Schiefsky (2005), pp. 11-3.
3 From the relativity of mean to the agent, it seems to follow that Aristotle adopts some form of moral relativism
since different people would have different standards to make their decisions. But Gomez-Lobo does not think

that is so. Gomez-Lobo (1995), pp. 17-8.
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his or her own way. If there were rules for each set of circumstances, the rules would
be excessively complex as they would involve multiple quantifications over a larger
set of variables; they would thus be entirely useless in terms of particular actions.
Gomez-Lobo claims, “There are, at most, vague pieces of advice” which are helpful
to find the intermediate.’> He claims this practical advice, however, “can be applied
only after the intermediate has been determined. Hence, it cannot be taken as an
example of the logos used for its determination.”>® Because the intermediate
as-determined by the OL should be precise, and only the OL itself is a precisely
particular proposition, then the intermediate can also be precise. Therefore, the OL, in
Gomez-Lobo’s opinion, is a particular proposition. The supporting evidence for this

point is taken from Aristotle’s example of the intake of food:

If ten pounds are too much for a particular person to eat and two too little, it
does not follow that the trainer will order six pounds, for this also is perhaps too
much for the person who is to take it, or too little for Milo [the huge Sicilian

wrestler], too much for the beginner in athletic exercise. (EN 11 6, 1106a 36-b4)

It would be ineffective for a trainer to provide a range of choices to a particular person
in a particular set of circumstances; rather, he must give “only one correct amount or
reason for a given individual in the particular context of choice.” >’ Thus,
Goémez-Lobo suggests that the OL is a particular practical proposition that identifies
the means to be chosen for given circumstances. He gives us an illustration of this: In
the case of the trainer, the OL would say that “four pounds [for example] is the
appropriate amount for you given the circumstances, your physical constitution,

etc.”?

35 The text that Gomez-Lobo uses is the EN 11 9, 1109b1-7: “But we must consider the things towards which we
ourselves also are easily carried away; for some of us tend to one thing, some another; and this will be
recognizable from the pleasure and the pain we feel. We must drag ourselves away to the contrary extreme; for
we shall get into the intermediate state by drawing well away from error, as people do in straightening sticks
that are bent.”

36 Tbid., p. 18.

7 Tbid., p. 21.

8 Tbid., p. 21.
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2) His interpretation is strengthened through the discussion of the term &pog. In the
opening passage of Book Six (which I have quoted in Chapter 1 and marked “Passage
4”)) Aristotle connects this term with the question of what the OL is, i.e., Tig éoT1v 0
0pBO¢ Adyog Kai Tovtov Tig dpog. Literally, it is simply a genitive form, namely, the
Opoc of the OL. Scholars have made several different interpretations of this genitive
form, however. Ross takes it to be “the standard that fixes orthos logos”; Irwin
renders it the “definition” of the OL. Gdmez-Lobo argues that either the “standard” or
“definition” is a universal formulation that is useless to the particular situation, and
takes the original meaning of &pog (“limit” or “boundary mark”), which is particular.>
Moreover, he understands this genitive form not as “definition” or “standard” of the
OL, but rather that the OL determines the 8poc.®® He uses a similar argument as the
one described above. Because the 6pog is a particular mark that is determined by the
OL, only if the OL is a particular proposition can the particular 6pog be determined.
Therefore, the OL is a particular proposition. The examples of physical training and
medicine can again be applied here, where the OL uttered in the particular case by the
trainer or the physician establishes limitations beyond which or below which exercise
and food would be excessive or insufficient, respectively. The OL, the particular
practical proposition conceived by the trainer or physician, thus determines the 6pog
or boundary mark for a proper choice. Since the limit is strictly particular, it explains
why Aristotle says that ‘it is true, but not clear’ (1138b25-26). It is true that we should
look for the &poc, but it would be different in every particular case, so it is not clear

what it is.

3) The path of the third argument made by Gémez-Lobo is similar to the former, and
focuses on the passage where Aristotle mentions that practical wisdom is not only
concerned with the universal, but also with the particular (EN VI 7. 1141b15).
Gomez-Lobo asserts that the intermediate action is particular, and the task of practical
wisdom 1is to deal with particulars. Practical wisdom operates in ethical virtue to
identify the right action, and in order to do this, the practical wisdom must issue a

particular proposition: the OL.

59 A brief overview about the translation of this term: Grant renders it “law”; Gauthier and Jolif “standard”;
Broadie and Rowe “mark”; Dirlmeier “Grenzmark”; Rowe “criterion”; and Sandra Peterson “limit”.

0 This reading is also suggested by Sandra Peterson.
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Gomez-Lobo’s three arguments can be combined and summarized as follows: The
intermediate that is determined by the OL is particular, and only if the OL is a
particular proposition can the intermediate be precisely determined; thus the OL is a

particular proposition.

This argument is quite monotonous. Gémez-Lobo refuses the faculty view by making
his philological argument and rejects the rule view by insisting that the intermediate is
particular. The rule group also recognizes that the intermediate is particular, and they
also realize that the rule should be applied and adjusted for particular situations. Thus,
any critique of the rule view cannot simply focus on the particular intermediate, as
Gomez-Lobo does, but rather should focus on the shortages of the rule view itself,
namely, the two challenges I mentioned above: 1) Aristotle plays down the universal
knowledge many times, and 2) that Aristotle never defines the OL in terms of the

“rule,” rather in terms of virtue, (albeit in a weak sense.)

Basing his interpretation on the studies established by above mentioned particularlists,
Klaus Corcilius provides us much more insightful argument to support the

particularist view of the OL.

In view of the moral function of the OL, namely finding out the intermediate of the
feelings and actions in each given particular situation, Corcilius argues that if and
only if the OL is a right, particular proposition which can describe all the relevant
information in a given situation, then this particular proposition meets the conditions
that Aristotle endows to the OL. Moreover, he argues that in respect to such a
particular proposition, it is difficult accurately portray it according to any form or
content under Aristotle’s description of the OL. Therefore, the OL is “a placeholder
for a true proposition descriptive of the morally relevant particular circumstance of a
given situation.”®" Furthermore, he argues that this description of the OL leaves room
to articulate something more interesting for Aristotle’s moral philosophy in general;
with such a placeholder, moral virtue can directly connect to human feeling. Moral

virtue with such a placeholder brings the feelings under control as necessary, and

61 Corcilius (unpublished), p. 19.

52



Chapter 2: Primary Interpretations

allows reaction through said feeling in an appropriate manner when faced with a

particular situation.

This interpretation makes the clear-cut claim that “Aristotle is not interested in
making general normative statements. Nor is he interested in explaining to us why we
ought to do.”® I do agree that Aristotle’s main interest is not to propose general
statements in his ethical works, but I would not go so far as to deny the positive role
of the general statements in explaining that actions ought to fall under Aristotle’s
ethical teachings. If some sort of explanation is required by Aristotle, maybe the OL
simply qua a descriptive proposition would be open to dispute. I will discuss this
point in the final two chapters of this thesis, and express my own opinions (and

solutions to these problems) there.

The particularists’ critiques of the rule view attempt to solve problems with the rule
view, but said critiques are not entirely fair to the rule view. I believe that rules do
play an important role for Aristotle. In order to defend this position, I will re-examine
the particularists’ challenges to the value of general knowledge, namely, the lack of
exactness in particular situations. This does not mean that the universal rule is useless,
or less important than a particular proposition like “four pounds [for example] is the
appropriate amount for you given the circumstances, your physical constitution...” If
the trainer and physician do not provide any universal guidance, how can they possess
the knowledge that they impart in order to teach and prescribe? Admittedly, all
trainers and physicians are educated by means of general knowledge of human nature
even in antiquity; they apply this general knowledge to particular cases. The general
knowledge, while being adapted to particular cases, is also transferred into (a set of)
particular propositions or prescriptions, and only the particular proposition is directly
useful for the particular situation. If this is the case, what is the standard to determine
the universal rule or the particular proposition as the OL at all? Which argument

should be given priority? (I will come back to this point in Chapters Three and Four.)

With respect to the argument established by both the universal and particular

proposition groups, there is one main proposition to consider. The philological

6 Ibid., p. 20.
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argument that is established by the rule group is also accepted by the critics of the rule
view, and so it seems to the proposition group that philological arguments condemn
the faculty view to obsolescence. Many scholars have returned to the faculty view,

however, forming what I call the “revised faculty view”.

4. Revised Faculty View

So what exactly is the revised faculty view, and how does it differ from the faculty
view or Cook Wilson’s view? I would first like to explain my definition of “revised
faculty view”. Proponents of this view maintain a very similar position to Wilson’s
and adopt some of his philological arguments. Unlike Cook Wilson, however, this
group does not unify many different levels of meanings or functions in the OL; rather,
they focus on the sense of the OL as the exercise or activity of the rational faculty.
This group accordingly defends the faculty view, as they believe they have a better
philosophical explanation of the OL. The revised faculty group does not agree with
the rule view, mainly in the light of the two challenges discussed above (the
down-played role of the rule and the rule never meeting the definition of the OL.)
They share some arguments with the particularists, although they (the revised faculty
view) do not address the particularist view. The arguments they share are as follows: 1)
Aristotle does not even implicitly say that the intermediate is determined by rules, and
2) the intermediate action is determined with reference to a number of variables, such
as time, place, persons, and goals (1106b 21), and in particular situations, there is no
general rule by which the moral agent can make decisions but rather that decisions are
made according to perception (1109b 23).% The proponents of the revised faculty
position do not gravitate toward the particular proposition view; rather, they insist that
the OL is made right by using the faculty or power of deliberation or calculation to

reach a right end. This resembles Cook Wilson’s argument. In fact, they also adopt his

9 Urmson (1988, p. 85): “Aristotle is clearly saying that he is to examine how the intermediate, or mean, is to be
determined, but not at all clearly that the answer is to consist in a set of rules. Moreover, he has repeatedly told
us that the action which will exhibit the excellent or intermediate character has to be decided with reference to a
number of variables, such as time, place, persons and goals (1106b 21), and that in particular circumstances
there is no general rule by which we can decide. 'Judgment is in perception' (1109b 23) - that is, one can decide
only when faced with the concrete situation. No simple rule would be adequate to deal with the complexities of

real life.”
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precise philological arguments, e.g., 1) opiopévn Ady®, 60 Adyog O OpBOG Adyel
indicates the personification of the logos in such a way that it would be absurd to take
the logos as rule; and 2) the primary passages used as evidence are mainly our
Passages 1 and 2, where Aristotle seems to identify the OL with a virtue (phronesis)

and personifies logos.%*

There is no explicit identification made in the second argument, however; neither
does the linguistic implication in Passage 1 adequately identify OL as a virtue. Further,
the identification in Passage 2 is not without qualification, leaving us in need of other
evidence to identify the OL as a virtue. (This point is discussed at length in Chapter 1.)
The first argument is vulnerable to philological attack from both the rule group and
the particular proposition group, who understands the /ogos not as a faculty but rather
as a formulation or articulated declaration. At this point, I have introduced this
argument but not yet discussed any response to these philological attacks by anyone
from the revised faculty group—this is because I have yet to encounter any such
response. Perhaps the revised faculty group does not find these philological attacks

sufficiently decisive.

The advantages to the revised faculty view would be very clear if it were possible to
overcome the philological attack raised by the rule group. According to the revised
faculty view, there would be no gap between the first chapter and the other chapters in
the sixth Book; namely, where Aristotle raises the question of what the OL is in the
first chapter and answers it in the last chapter. When read this way, the sixth Book is a

coherent and consistent work.

This reading also seems to echo throughout the entirety of Nicomachean Ethics. In the

64 Pakaluk (2005, pp. 214-5) says: “But it is better to take the phrase [the OL] to refer principally to a power or
faculty (just as, aswe have seen, logos on its own typically indicates a power or faculty.) This is clear, first of all,
from Aristotle’s plain words. He says in 2.2, ‘Later we will discuss sound reason—what it is, and how it is
related to the other virtues’ (1103b32-34), implying that orthos logos is one of the virtues, and he says explicitly
in Book Six that orthos logos simply is the virtue of phronesis (1144b28). Moreover, he treats as equivalent the
expressions ‘as sound reason indicates’ and ‘as a person with phronesis indicates’ (cf. 1107al), and he regularly
speaks of orthos logos as something that commands (1114b30) and speaks (1138b20). And it would be absurd
to take a maxim or prescription to do these things, or to think that a maxim had the job of adjusting and refining

other maxims to suit particular circumstances.”
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first book, Aristotle presents us a psychological distinction of the human soul. The
rational faculty is the principle of the soul, thus, the rational part should inform the
non-rational part in the way a father imparts knowledge to his son. Furthermore,
human happiness is based on the activity of the rational faculty and thus the rational
part plays a dominant role in the human soul. Aristotle presents two kinds of rational
parts: the part having reason in itself and the part listening to the reason. We can
imagine that in the rest of the books, then, all the other activities discussed relate to
these two manners of rational parts. It is in fact so in the Nicomachean Ethics: the
second through the fifth Books correspond to the part listening to reason, while Book
Six corresponds to the part having reason in itself. The exercise of the rational faculty
plays an important role throughout these books. If we take the OL as the right use of
the rational faculty, it seems to cohere perfectly with the entire context of the ethics.
In order to make this advantage legitimate, it is necessary to first respond to the

philological attack made by the rule group.%

5. Author’s Revision of the Philological Attack

There two main philological attacks made by the rule group which have been fully
accepted by its followers as well as the particularists. The first argument is that
Aristotle uses the whole phrase 10 Adyov &yov to refer to the rational faculty of the
soul, not the logos alone; the second one is that the phrase opiopévn Aoyo is the
passive form of Opilewv, which is joined with a noun in the dative form of /ogos.
Stocks argues that a noun in the dative form plus the passive form of opilewv is never
the defining faculty, judge, or legislator, but rather the standard, measure, or mark by
which the definition is affected. I would like to further explain and/or expand these
two arguments in order to open an alternative to the understanding of the /ogos that

the rule view provides.

In respect to the first argument, the rule-group rightly observes that Aristotle uses the
phrase t0 Adyov &yov to refer to the rational faculty of the soul, but it is hasty to define

the logos as “rule”. It is possible to take the phrase 10 Adyov &yov as “the part which

% To solve the philological problems is sufficient to argue for more advantages than rule view, but not sufficient

for more advantages than particular view. I will establish other arguments accordingly.
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has rule,” as the rule group insists, but it is also possible to take this phrase as “the
part which has reasoning activity.” The whole phrase refers to the rational faculty that
possesses the use, exercise, or activity of the faculty, such as reasoning, calculation, or

deliberation.

There is another important phenomenon here that is worthy of notice, that is, it is
difficult to distinguish the same word referring to the mental state and elsewhere
referring to the activity or product of this faculty in Aristotle’s vocabulary. For
example, diavola refers usually to the mental state: In Rep. didvoa is a middle state of
nous and doxa (d1dvolay 0& KAAEV Ol OOKEIG TNV TOV YEMUETPIKAOV TE KOL TNV TOV
to00TmV EEv GAL’ ovvody, m¢ petald Tt d6ENG Te Kai vod TV Stévotay oboay. 511d);
and in Pol. 1270b40-1271a 1 the dudvoia grows old as well as the body (£ot1 yap,
domep Kol copatog, kol dwavoiog yripag). But somewhere else, oibvoia refers to the
thinking process: 1. divoid, 86&a, and pavtacia, each of which can be true or false
(d1dvord te kol 06&n kol Qavtacio, udv ovk fon ofAov 0Tt TadTA Yye Wevdi Te
KolAAN 0T whvd’ udv &v tailg yoyoic yylyveral. soph. 263d). 2. In Meta, didvoua is
either practical, productive, or theoretical (dote &l mloa dowdvola 7| TPAKTIKY T

momrtikn 1 Oewpnrikn, Meta.1025b25).

Aristotle also uses the phrase owdvolav €yetv. In DA 410b24, he states that many
animals do not possess the process of thinking (kai T®v {dwV T0 TOALYL dtdvolay ovK
&xew); in EN 1174a2, Aristotle says no one would choose to live their entire life with
a child’s level of intellect (00dgic T° v &lotto (fiv mandiov Siévotay Eymv dia Biov).®
Aristotle uses didvolav &yov in these passages, where o1dvowa is a thinking process
which refers to the rational activity of the human soul. In view of the close relation
between logos and dianoia, the possibility is also left open to take the logos in the
phrase 10 A0yov €yov as the rational activity. We could thus infer that the logos is the
same as, or at least partly similar to, the dianoia. The result of this inference is
potentially legitimate or at least not contrary to Aristotle’s thinking, e.g., EN VI 2,
1139a32, mpoapécemg ¢ Opeéic kol Adyog O &vekd Tvog. OO oVUT’ dvev vod koi

owvoiag, which naturally causes the reader to infer that the logos is identified with

% See also DPA 650b19, where Aristotle discusses certain animals that do possess intellect (copfoiver 8’ Evid ye

Kol yAapupo tépav ExEWV TNV ddvotay TdV To100TOV.)
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nous and dianoia. It is thus at least possible to determine the logos as a rational

activity, although it makes a relatively weak argument.

Regarding the second philological argument, (again, the proposition that 6piletv with
the dative use of /logos in the definition of the ethical virtue is never the defining
faculty, judge, or legislator but rather the standard, measure, or mark by which the
definition is affected) I am not as convinced as Stocks. He gives us some examples of
this use: opiletv with don (435b16), téher (1115b22), Epyo (1253a23)%7 where he is
indeed correct that the dative use of the noun is obviously a kind of standard, measure,
or mark to make distinctions. For example, touch is typical for animals; the purpose of
something is a mark of distinction, and ergon as an activity often identified with the end
by Aristotle, i.e., the mark for distinguishing types of living beings from each other. He
does not give us any other examples of the /ogos in dative use with the passive form
opiew, however, and if we determine the /ogos in the phrase 10 Adyov &yov as rational
activity, it could also be understood as a distinct mark. Rational activity is the mark to
distinguish rational animals and nonrational animals, just like the ergon of living

beings is the distinct mark to distinguish plants, animals and human beings.®

At this point, I have made my argument that if we take the logos as an activity of the
rational faculty, rather than the faculty itself, the revised faculty view could be spared
the philological attacks. The revised faculty view thus seems to be a very promising
interpretation due to this robustness against attack, but also because it brings us to a

coherent reading of Book Six (and perhaps even the whole Ethics.)

Despite the advantages of the revised faculty view, though, it remains inappropriate to

determine the OL as the right use of the rational faculty. How can the moral agent

7 The Bekker Number of this quotation is incorrect in Stocks’s paper.

% 1 respond only briefly to other argumentsthat Stocks raises, as other scholars do not give them much attention
either. Stocks claims that Jogos is not the faculty of soul, and its place is taken by nous because it is unlike
Aristotle to use the actual defining formula of one of the central terms of the treatise as an ambiguous synonym
for nous, without a word of explanation, instead of the unambiguous term nous itself. My response: If Stocks is
right to say that the logos is ambiguous, is not the t0 Adyov €xov also, or even more, ambiguous? Why does
Aristotle use this ambiguous formula at the beginning of the work (first in EN I 7, again in EN I 13) while the

unambiguous term nous is discussed in Book Six in detail?
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have and guarantee the right use of the rational faculty, exactly? One might say the
right use comes from virtue, since the rational faculty itself is probably neutral, in
other words, that it can be used for good but also for bad. Virtue, according to
Aristotle, is determined by the OL, which prima facie creates circular reasoning, i.e.,
the OL is guaranteed by virtue, while virtue is determined by the OL. We could insist
that the use of the rational faculty is not neutral, rather that rightness comes from the
rational faculty itself, but it does not seem obvious that this is Aristotelian thinking.
This claim is also challenged by the question of the normative question of logos, as
discussed in Chapter 1. If the revised faculty view is really the right candidate for the
OL, we have to examine whether using the rational faculty can determine the virtue or
the intermediate action. If so, how does the right use of rational faculty determine the

virtue? Further, how can be the right use guaranteed?

My position is sympathetic to the view of the OL as the use or activity of the rational
faculty, namely, that the OL is the right reasoning or right deliberation. But I will
emphasize that this rational activity is a kind of reasoning form which involves both
universal and particular knowledge. A new study on logos in Plato and Aristotle’s
ethical context from Jessica Moss is quite similar and highly supportive of my
argument, in fact.* Moss argues that the OL is a practical syllogism serving as an
explanatory account—an argument that served as a sound foundation upon which I
established my own interpretation. I present my argument with a different strategy,
but the most central and essential ground on which we rely is the same: That the OL is
indeed loaded with explanatory function in telling the moral agent not only what

should be done in each particular situation, but also why it is so done.

In the following chapters, I will examine whether and how the use of the rational
faculty can determine the virtue and intermediate action as the OL does. 1 have
organized this examination, (as I have argued in the Introduction and in Chapter 1,)
into two separate chapters that correspond to two moral stages: The virtue-acquiring

stage and the virtue-acquired stage. The role of the rule and particular proposition will

9 Jessica Moss (2014). I submitted my dissertation before Moss’s paper was published. I made a similar proposal
to Moss’s in that draft, but did so in a far less systematic or concise manner than she does. Her paper helped me

a great deal to organize and clarify my argument.
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also be discussed at length, as the particular proposition view does not do justice to
the rule view and the revised faculty view does not mention one word of the

particularist view.

6. A Brief Summary

Before we continue, let us briefly summarize the advantages and disadvantages of the

different interpretations discussed in this chapter.

Cook Wilson’s View

The advantage of Cook Wilson’s view (the faculty view): 1) It provides a coherent
and consistent reading of Book Six (and potentially of the whole Ethics); and 2) the
meaning of the OL can be applied to various contexts, i.e., faculty, reasoning, or law

according to necessity.

The disadvantages of Cook Wilson’s view: 1) It assumes equality between logos and
OL, which is never explicitly stated by Aristotle himself; (2) some meanings of the
OL, e.g., the OL as rational faculty, are vulnerable to philological attack; and 3) it
consists simply of a conglomeration of philological arguments while making no

precise philosophical arguments that the OL is “reason”.

Rule View
The advantages of the rule view: 1) It avoids the philological attacks faced by the
faculty view; and 2) it effectively applies to moral education. (By this I mean the OL

is teachable and universally applicable.)

The disadvantages of the rule view: 1) It causes Book Six to run the risk of
inconsistency; and 2) it seems contradictory towards Aristotle’s own opinion of
universal knowledge, since he seems to downplay universal knowledge in many

places in the Ethics.

Particular Proposition View

The advantages of the particular proposition view: 1) It avoids philological attack; 2)
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it likewise avoids all the disadvantages of the rule-view by reflecting consistency and
coherence among Book Six and the rest of the Ethics; and 3) it makes the OL highly
effective, i.e., allows a particular proposition to precisely and directly prescribe what

the right action is for the particular intermediate.

The disadvantages of the particular proposition view: 1) The explanation for the sake
of a consistent reading of Book Six is not especially intelligible and seems to
contradict the importance and emphasis of the OL Aristotle makes in Book Six, thus
weakening the systematic function of the OL altogether; and 2) it makes the OL
ineffective in the aspects of teaching and application. In other words, the particular

position is useful only once and rendered inapplicable to other cases.

Revised Faculty View

The advantages of the revised faculty view: 1) It shares the first advantage of Cook
Wilson’s view in terms of coherence and consistency in the Ethics; and 2) it avoids all
the disadvantages of Wilson’s view in that it is not necessary to assume the identity of
the logos and the OL. Accordingly, this view is free of philological attacks and
provides (or at least attempts to make) a sound philosophical argument. 3) It likewise
avoids all the disadvantages of the rule-view and the particular proposition view, as
the universal rule is not over-emphasized as it is under the rule view. It is more
intelligible than the particular proposition view, as well. Whether the revised faculty
view has the advantage of being teachable is not yet clear, however, (which I will

further discuss in a later chapter.)

The disadvantages of the revised faculty view: 1) The relationship between the OL
and ethical virtue is unclear, as there seems to be a vicious circle between them; and 2)
it might make the moral philosophy simpler than it should be namely, makes moral

training simply the training of a psychic faculty.

The revised faculty view is more advantageous than other views, however, it is not
quite appropriate to argue that the revised faculty view is the correct interpretation of
Aristotle’s meaning. In the following chapter, I will more closely examine the

disadvantages of this view. I will also further examine the original rule view,
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especially in terms of the second disadvantage listed above (and correspondingly, the
second advantage of the particular proposition view.) I will attempt to prove that the
rule should play a more important role than the particular proposition group or revised

faculty group ascribe to it.

Scholars in both of these groups do recognize the positive role of the rule for right
actions, but they do not recognize that the rule could be (a kind of) OL applied in
particular situations. For example, Urmson says:
There are important general principles to be discovered and applied by the
practically wise man; the whole of the Nicomachean Ethics is devoted to
determining some of the most ultimate of these principles, such as those that
tell us what activities are most worth pursuing in the quest for eudaemonia.
(1988, p. 86)
Urmson does not think the general principle can determine the final decision made in
a particular situation; however, as he goes on to say that “these are not principles by
which the mean can be determined on particular occasions.”(1988, p. 86) I do fully
agree with Urmson’s point, but refute the particularist tendency to ignore the fact that
the rule might play different roles or have different functions in the virtue-acquiring
stage from that in virtue-acquired stage. This is further discussed in Chapter 3, where

I primarily focus on examining whether the OL is the rule or moral reasoning.
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Chapter 3: The Orthos Logos in the
Virtue-Acquiring Stage

In this chapter, I will focus on the question of what the OL is in the virtue-acquiring
stage. As I argued in the first chapter, the orthos logos (abbreviated as “OL”) might be
different things in the virtue-acquiring stage (sometimes called “moral learning stage”
by scholars’®) and in the virtue-acquired stage (which is also called the “moral learned
stage” or “morally mature stage”.) Even though the OL is, per se, the same thing in
both stages, it will appear differently in moral learners than in fully virtuous people
due to the immature moral state of moral learners in the virtue-acquiring stage. Here, |

will argue for this interpretation.

In this virtue-acquiring stage, moral learners do not possess the OL in their own right,
but rather follow the OL qua external guidance. However, moral learners, as I will
show, will internalize the external guidance into their own OL qua their own
reasoning process during the virtue-acquiring process. Then, in the virtue-acquired
stage, when moral learners have grown into fully virtuous people, they have the OL in
their own right. This OL qua a reasoning process tells the moral agent not only what
should be done, but also the reason it should be done. In the virtue-acquiring process,
we will see that the different phases of moral education will influence the form and
content of the OL that the learners grasp since the different phases of moral education
bring different moral psychic states, namely how the rational faculty and desiderative
part of the soul relate to each other. This relationship will essentially influence the

form and content of the OL appearing to moral learners.

However, given that we have not yet determined what the OL is, per se, this will cause

difficulties in identifying the different ways OL appears for moral learners. On the one

70 For example, see Burnyeat (1974).
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hand, my research here will focus on the inner state of moral learners rather than the
OL itself, which is still an external thing for them; on the other hand, we have some
candidates for the OL, and these will aid my inquiry in this chapter. In the second
chapter, I analyzed the advantages and disadvantages of four different interpretations
of the OL: Cook Wilson’s view (the faculty view), the rule-view, the particularist view,
and the revised faculty view. According to my analysis, the revised faculty view has
more advantages than the other interpretations. However, the revised faculty view
itself also faces serious challenges. If the disadvantages of the revised faculty view
can be surmounted, the revised faculty view would be a promising interpretation of

the OL.

The unknown OL, per se, in spite of the difficulty it causes, will be expedient here.
We do not have to be confined to investigating what the OL really is, but the inquiry
into the moral learning process will show how fully virtuous people acquire their own
OL from the moral learning process. This inquiry will shed light on the content of the
OL. During this process, the practical reasoning of moral learners and the proposition
view will be reconsidered with reference to the moral function of the OL. Namely, I
ask which one would be best for moral learners to find the intermediate and
appropriately regulate their feelings in a particular situation. I will begin with the
difficulty of the revised faculty view since the difficulty is essentially related to the
moral function of rational faculty to acquire virtue. Then I will establish that the
different phases of the moral learning process will influence the form and content that
the OL takes. Finally, what the real OL is will also begin to emerge in the last phase of
the moral learning process. The conclusion to which my inquiry will lead here will
not only avoid all the disadvantages and meet all the requirements of the OL put forth

by Aristotle in the whole ethical context, but will also lead to defining the real OL.

1. The Disadvantages of the Revised Faculty View: A Review

In the second chapter, I listed the following two general disadvantages of the revised

faculty view:
(1) The revised faculty view would create a dilemma for the relationship between the
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OL and ethical virtue if the OL is the right deliberation of the rational faculty. One
horn of the dilemma is that there seems to be a vicious circle between them; the other
is the normative problem of the /ogos, as I call it in the first chapter. First, the vicious
circle: since ethical virtue is determined by the OL and the OL is the right use of the
rational faculty guaranteed by the ethical virtue, if we take the OL as the right use of
the rational faculty, there would be a vicious circle between ethical virtue and the OL.
Second, we must consider the normative problem of the logos: the only way to solve
the vicious circle problem in Aristotle’s ethical context is to determine that the use of
rational faculty is not neutral, but normative (i.e., being right is due to the rational
faculty itself, not ethical virtue.) This claim would address the question of the
normative problem of /ogos, which I mentioned in the first chapter. However, this
does not seem to be Aristotle’s way of thinking because it would be difficult to

explain how the use of rational faculty already contains the right thing to do.

(2) The revised faculty view might make Aristotelian moral philosophy simpler than it
should be; namely, the moral training would be simply the training of a psychic
faculty and not so much related to other elements, such as laws, concrete situations,

and so on.

These disadvantages in the virtue-acquiring stage should be precisely detailed as

follows:

(1°) If we take the OL as the right use of the rational faculty, we would determine that
moral learners do not possess the OL on their own since the reasoning of moral
learners cannot always be right without possession of the virtuous state, but they
simply act according to the OL of the practical wise man. If the OL of the practical
wise man is the right practical reasoning, moral learners should act in accordance with
this reasoning process. The reasoning process (e.g., the Aristotelian practical
syllogism) arguably involves propositional reasoning. However, it is unclear whether
the acting in accordance with the reasoning process for moral learners is the process
of reflectively following the reasoning or just mechanically following the conclusion,
like obedience following a command. If the former is true, moral learners understand

the reasoning process and know why it is reasonable; if the latter is true, moral
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learners, on the contrary, neither understand the reasoning process nor know why it is
reasonable. In this latter situation, the OL for this kind of moral learner would simply
reduce the reasoning process into a single proposition of the whole reasoning process,
like a command or order. In other words, the whole reasoning process is meaningless
for them. The latter situation seems like the right case from our daily experiences,
especially moral learners in the very early phase of the virtue-acquiring stage. With
respect to the former situation, assuming moral learners can understand the reasoning
process, or even possess the ability of reasoning, we would ask how it is possible.
Thus, what the case is for moral learners must be made clear in the virtue-acquiring

stage.

(2°) The training of a psychic faculty would be decisive for the whole process of the
moral training. However, in this training process, would many other important
elements (e.g., laws, traditional precepts, the concrete particular situation, and so on)

be ignored?

In order to figure out these issues, the following discussion will center on this
question: what is the most reasonable thing that plays the role of the OL for moral
learners to determine the intermediate and regulate their feelings in a particular
situation? In order to answer this, we must systematically examine the process of
acquiring ethical virtue to disclose how to achieve the virtuous state through
performing virtue-building action and regulating feelings. In the second and following
section, I will closely examine the doctrine of ethical virtue from the habituation
standpoint rather than considering human nature. Human nature contains the
reasoning capacity which will grow into the intellectual virtue phronesis along with
the virtue-acquiring process. And this growing reasoning capacity contributes to
building virtuous state through trying to prescribe and explain what should be done

and why it should be done.

In the third section, I will examine how the reasoning capacity can grow from a
human nature that is a mixture of rational and sensitive (or desiderative) activities. My
argument will be established on two premises. Namely, I will argue that imitation is

the natural tendency of human beings and that imitators will always feel pleasant from
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their imitating activity. Imitation with pleasure is able to stimulate the growth of
reasoning capacity if the pleasure is guided by the OL in the right way. I will examine
another special feeling, shame, to analyze the contribution of this feeling toward
growing reasoning capacity in the process of acquiring ethical virtue and, in turn, how
the reasoning activity trying to regulate the feelings. According to the analysis of this
section, I will conclude that there are basically two phases of the moral learning
process, and the OL will also appear differently for moral learners in these two phases

due to the limit of reasoning capacity in the beginning and the later phase.

From the above investigation, we will see that reasoning activity engages and grows
in the process of actively acquiring ethical virtue, but could this actively engaged
reasoning activity be the OL? In the last step (i.e., section four), I closely look at
whether the reasoning activity of moral learners (e.g., in the form of deliberation or
syllogism) can be the OL, especially in the later phase of the moral learning
process—that is, whether the deliberation of moral learners can be the guideline of
virtue-building action and the proper degree of feelings for themselves. The answer
that emerges here will not be an absolutely positive answer since the deliberation of
moral learners only partially functions as the OL. However, the answer is not
absolutely negative, either; rather, it will provide the hope to determine the practical

deliberation of phronimos as the OL.

2. Nature, Habit, and Virtue

In this section, I will examine what our human nature and habit do when acquiring
virtue. I will also investigate whether the nature of moral learners already contains the
affinity to virtue and whether the habituation is only a mechanical process or rational
reflective understanding involved in the habituation. If the latter is the case, how does

the rational ability of moral learners engage in the virtue-acquiring process?

2.1. Nature and Habituation
In the second book of Nicomachean Ethics, Aristotle discusses how to acquire ethical

virtue. He contrasts the contribution of human nature and habit to the acquisition of

ethical virtue. He says that no ethical virtue arises in us by nature; rather, it is formed
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from habit.”!

Meanwhile, however, Aristotle does not deny the positive role of our
nature, even though it seems to have a very limited function—namely, to receive virtue.
Habituation cannot change our nature but only perfect (or complete) it. He says the

following:

(Passage 10)

) 4 1 ~ er 5 e ~ 5 ~ 3 ~ 7 ¢~ ) s 5 M\
€€ oL kai dfjAov 8Tt ovdepia TV NOKAOY ApeTdV EHoeL NUIV €yyivetal: ovBEV
Yop TV @uost dviov GAAmc €0iletat... oDt Gpa eUGEL OVTE TOPd VOV
gyyivovtat ai apetai, GALA TeEQLKOGL pev NUIV 6¢€achat avTdg, TELEOVUEVOLS OE

oud Tod €Bovc.

From this it is also plain that none of the moral virtue arises in us by nature; for
nothing that exists by nature can form a habit contrary to its nature... Neither by
nature, then, nor contrary to nature do virtues arise in us; rather we are adapted

by nature to receive them, and are made perfect by habit.”> (1103a18-26)

Passage 10 clearly shows that we, by nature or naturally, have some basis upon which
ethical virtues could be established, but the acquisition of virtue does not happen
naturally. Rather, it is formed through habit. However, how much the nature of our
basis contributes to the reception of virtue perfected by the habit is unclear. Aristotle
not only says the acquisition of virtue is not by nature, but also says the acquisition is
not against nature. “Not by nature” seemingly implies that the “basis” has no principle
in itself to develop itself into virtue.” “Not against nature” seemingly implies that the
“basis” contains the basic character that has affinity with or inclination toward virtue,
but this affinity or inclination cannot develop on its own (that is, not by nature).

Rather, its development requires the aid of habit. Thus, what our nature can do for

71 Such a distinction is made at EN VII 4, 1148 b 29-31; X 9, 1179b18-31, and Pol. VII 13, 1332a38-b11. Also see
Plato, Laws 653b6-c4.

72 Translation is from ROT. I only substitute “virtue” here for “excellence.”

73 Aristotle's general discussion of nature is in Physics II 1. There, Aristotle discusses the nature by distinguishing
living beings from artifacts; the living beings and the parts of them that have, in themselves, a principle of
motion and stationeries exist by nature. The artifacts that have no such principle in themselves exist not by
nature. Thus, Aristotle defines the nature as “a principle or cause of being moved and of being at rest in that to

which it belongs primarily, in virtue of itself and not accidentally” (192b9-23).
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virtue is not very clear here. Moreover, it is also not yet clear whether nature has
anything to do with reasoning activity, which should be the central issue in this
chapter. Therefore, I must first clarify the meaning of the phrases “not by nature” and
“not against nature,” and clarify how the discussion of nature is related to reasoning

activity in this ethical writing.

2.2. By Nature, Against Nature, and According to Nature
We would infer from Passage 10, as well as other passages where Aristotle puts nature

and habit in contrast, that “nature” in his ethical writing implies something inside of
us that we have from birth on and endowed by something outside of us (e.g., “divine
cause”) that is out of our control.”® Habit, contrasted with nature, is something
formed after birth in a human community. The “basis”—which is endowed by divine

cause and can be developed into ethical virtue,”

according to Aristotle—could be
two things: (1) many abilities of feelings. Aristotle says, “We have the abilities by
nature, but we are not made good or bad by nature.”’® Virtue would then be a state
formed from the right reaction of feelings. (2) Some natural state of character. In EN
VI 13, Aristotle distinguishes “natural” and “full” (kuria) virtue. The natural virtue,
Aristotle thinks, is the character that everyone has (even animals) immediately after
birth. Some people are, by nature, to some extent brave, some others by nature just,
but we still seek the full virtue of braveness and justice. Full virtue is the full good
that develops from the natural virtue (1144b3-9). Either abilities or natural states,

according to Aristotle, can be made for good or bad. We need habit to cultivate the

nature to form a fully virtuous state.

Thus far, at least from Aristotle’s ethical work, the basis has no principle in itself to
develop itself into virtue, and we have not seen the inclination to virtue. However, one

passage in Physics might indicate the inclination to virtue that the “basis” contains.

74 1179b21-23, 10 pév obv tiig pvoeng SHAov dg odx £’ Huiv Vrdapyet, dAAd 16 Tvog Ogiog aitiog Toic M GANOGHC
g0TUYESLY DILAPYEL.

75 Aristotle also calls the virtuous state the second nature of human beings. Julia Annas (1993) distinguishes two
kinds of nature. The nature that I discuss here, Annas calls the “mere nature,” and the second nature, or the
virtuous state, simply “nature.” I agree with her distinction, but only use “nature”to refer to her “mere nature”
since I do not discuss the virtuous state in terms of the nature or second nature here.

76110629, &1 duvortol pév gopev eooel, dyadol 88 | kaxoi ov ywoueda @vcet. The translation is from ROT. I

revise “faculty” to “ability.”
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In Physics VII 3, Aristotle, in connection with the topic of alteration and coming into
being, determines that virtue is a perfection that is mostly according to nature. I quote

the passage here:

(Passage 11)

GALQ unv ovd’ ai &€eic o000’ ai Tod copatog ov0’ ai Thg Yuyic AAAOIOCELS. ai
peV yap apetal ai 6& Koakiot TdV €€V 0Ok 0Tt O€ 0UTE 1) ApeTr| 0VTE 1 KoKio
aAlolwolc, GAL’ 1 uev apet tedeimoic Tig (6tav yap AGPn v avtod apetny,
tOTE AéyeTan TéAEIOV EKAGTOV—TOTE YOap E0TL pdAota [10] Katd OcIv—®OGTEp
KOKAoG Téhelog, Otav pdotayévnrol kKokiog kol dtav BEATIOTOG), 1) 08 Kakia
P0Bopd ToVTOL Kal EKOTAGIS HoTEP 0DV 0VdE TO Thig oikiag Telsimpo Aéyopey
dALolwotv (dromov yap €l 0 BpryKog kal O kEpapog aAroimaotg, §j €l Optykovpévn
Kol KEPOUOVUEVT) AALOODTOL GAAL [T} TEAEODTOL 1] OiKia), TOV aTOV TpOTOV Kol
€Ml TAV APETAV Kol TOV KOKIDV Kol TdV EYOvTov 1| Aapfavoviov: ai pev yop

TEAEIDGEIS 0l 88 EkotdoelS eiolv, BoT’ ovk dAlowhoelg.”’ (246a10-b3)

Again, states, whether of the body or of the soul, are not alterations. For some
are virtues and others are vices, and neither virtue nor vice is an alteration:
virtue is a perfection (for when anything acquires its proper virtue we call it
perfect, since it is then really in its natural state: e.g. a circle is perfect when it
becomes really a circle and when it is best), while vice is a perishing of or
departure from this condition. So just as when speaking of a house we do not
call its arrival at perfection an alteration (for it would be absurd to suppose that
the coping or the tiling is an alteration or that in receiving its coping or its tiling
a house is altered and not perfected), the same also holds good in the case of
virtues and vices and of the things that possess or acquire them; for virtues are

perfections and vices are departures: consequently they are not alterations.”

77 The first three chapters of Physics VII have two versions. I quote the o version from Ross’ edition.
78 In order to conform to the discussion in the ethics, I revised the translations of aréte and kakia in ROT and
substitute “virtue” and “vice” for “excellence” and “defect.” Again, neither “virtue” nor “vice” is used here

necessarily in a restricted moral sense, but used quite generally.

70



Chapter 3: The Orthos Logos in the Virtue-Acquiring Stage

This passage suggests that the acquisition of virtue is not an alteration but rather
perfection, and this perfection is most in accordance with nature (&tav yap Aapn v
abTod apetnv, 1o1e Aéyetan TéAEOV E€KAGTOV—TOTE Yap €0TL pdAota [t0] Kotd
@vow.).” There are two questions about this claim: (1) What is alteration? (2) How
should we understand “the perfection is most in accordance with nature”? The first
question is related to my research, but not the main concern here. Thus, I will discuss

the first question very briefly and pay more attention to the second.

In Physics V 2, Aristotle defines the alteration as change with respect to quality.®® He
says, “Motion in respect of quality let us call alteration ... by quality I do not here
mean a property of substance ... but a passive quality in virtue of which a thing is said
to be acted on or to be incapable of being acted on” (Physics V 2, 226a26-30). In
Passage 11, Aristotle also gives two examples to explain that the acquisition of virtue
is not alteration, but rather perfection—namely, the examples of the circle and the
house. According to Aristotle, the virtue of the circle is to be as circular as possible, and
this is perfection not alteration. This claim seems to assume that there is also a
non-perfect circle, just as the house without coping stones or a tiled roof is a
non-perfect house. However, the move from a non-perfect circle or house to a perfect
circle or house is not an alteration since the basic quality is not changed. This is a very

brief explanation of the question of alteration.®!

The second question of how to understand that “the perfection is most in accordance
with nature” is more difficult. Why is virtue most (udAota) in accordance with nature
(xotd Vo) or in a natural state (Ross’ translation)? One possible answer is that the
virtue of something is the natural state it would be inclined to acquire; the thing has
the principle inside to move it to acquire virtue. If this is the case, there seems to be a
kind of tension between Passage 10, which tells us that virtue is formed from habit
rather than by nature, and Passage 11, which tells us that virtue is most in accordance

with nature. One would say that, if the thing has the principle in itself to move it to

7 1 will focus on the acquisition of virtue. In order to avoid the distraction, I intentionally ignore the case of vice
here.
80 The other two are change with respect to quantity and change with respect to place.

81 For a much more detailed discussion on this issue, see Morrison and Coope in Maso (2012), pp. 37-72.
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acquire virtue, it could also probably acquire virtue by nature. However, [ would say
here that, even though we admit that the thing has a principle inside itself, it could not

acquire virtue by nature. Another Aristotelian example helps illustrate this issue.

I have two reasons to replace the circle and the house examples from Passage 11 with
the new examples: (1) I think Aristotle’s example is not suitable because it is not
obvious that a circle and a house have nature.®? According to Physics 11 1, where
Aristotle tells us that only living beings and simple bodies (earth, fire, air, and water)
have nature and that nature is “a principle or cause of being moved and of being at
rest in that to which it belongs primarily, in virtue of itself and not accidentally,” the
production of craft (e.g., a bed or coat such like these things) does not have such
innate impulse to change (192b12-17). We might have many ways to defend
Aristotle’s use of this example in Passage 11, where he mentions nature,®® but I will
not undertake this defense here since it is not related to my concern in this work. We
can just assume that a circle or a house has nature in some sense and still have a
second reason to use another example here. (2) In the circle and house example,
Aristotle seems to assume that there are non-perfect circles and houses. A non-perfect
circle/house versus a perfect circle/house corresponds well to the case of natural
virtue versus full virtue—namely, the non-perfect state to perfect state. However, this
example might not correspond very well to the other case I mentioned above—namely,
the case of abilities versus virtue—since it is hard to determine the ability as the
non-perfect state. Thus, my example should avoid these two disadvantages—namely,
(1) the thing should obviously have nature, and (2) it should also fit the ethical

context.

I will take the example of a normal seed of a tree to explain why there is no tension
between “not by nature” and “most in accordance with nature.” By “normal” here, I

mean the seed has the ability to grow; it is living, not dead. Aristotle would agree that

82 Especially the example of the circle is not very clear about how to illuminate the process from the imperfect
state to the perfect one. Cf. Wardy (1990), p. 212.

8 One way to defend Aristotle is to say that the circle and house are simply analogies that do not need to have
nature in them; the other way to defend Aristotle is to say the nature of a house is not in a house, but rather in
the soul of the house-builder. However, to defend these is complicated and unnecessary here since we can find

easier examples to explain the relationship between “by nature” and “according to nature.”
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such a seed has a nature in itself since it has the principle inside itself to grow. We can
define the ability of growing as the nature of the seed, and no one would define the
ability of growing as an existing state of the tree. Aristotle would also agree that the
seed growing into a tree is perfection most according to nature since this perfection is
potentially contained already in the nature of the seed. Thus, this example shows that
the seed obviously has a nature and that it can perfectly correspond to the ability

versus virtue case.

Now, let us examine whether the seed would grow into a tree by nature or naturally
(Ross’ translation). The answer, I think, could also be negative from the point of view
of the need of external elements (e.g., nutrition, cultivation, and so on). The seed can
attain its perfection in accordance with nature, but still needs the external conditions
that could be favorable to this nature (e.g., soil, water, sunshine, and so on) in a
suitable condition. The seed cannot grow into a tree simply by nature even though the
nature of the seed is the ability to grow. This example clearly explains that there is no
tension between “by nature” and “most in accordance with nature.” From this
example, we could also conclude that there is no tension between “most in accordance
with nature” and “not by nature” in the acquisition of ethical virtue. Acquiring virtue
is mostly in accordance with our nature, but the virtuous state cannot be acquired by
nature or naturally; rather, it still needs suitable external conditions, such as

habituation.

Thus far, the term “by nature” is clarified. Now I will establish the relationship
between the nature and rational activity to show that the perfection most in
accordance with nature is mainly related to or promoted by the rational activity. In the
following section, I will argue for the connection between nature and reason in human

beings.

2.3. Nature and Reason
In Ethics, Aristotle seems to be conservative about the role of nature, but emphasizes

something else (i.e., habituation) when he discusses the acquisition of virtue. I would
admit that habit is more important than nature in the process of acquiring virtue.

However, the importance of habit should not overshadow the contribution of nature.
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Passage 11, which is from Physics VII 3, shows that virtue is most in accordance with
nature, and there is no tension or contradiction between “not by nature” and “most in
accordance with nature.” Thus, the claim that “virtue is most in accordance with
nature” should also be true in the ethical context. It also means that our nature itself
inclines to acquire virtue, just like the nature of the seed inclines to grow into a tree.
Although the inclination alone is not enough, and the proper external conditions are
also needed, nonetheless, the positive role of nature cannot be ignored here—but what

is our nature? How it is related to reasoning activity?

Aristotle’s ergon argument is widely deemed relevant to the question of our nature
and its relationship to the rational activity of the soul. First, the ergon argument could
be interpreted as an argument about human nature.®® Aristotle argues that humans
have a characteristic ergon, or function, that distinguishes them from other kinds of
living beings, such as plants and animals.®> Thus, we may say the characteristic ergon
reflects human nature. Second, since Aristotle defines this characteristic ergon as the
rational activity of the human soul, it implies that rational activity is contained in our

nature.

Another passage, which is located before the discussion of ethical virtue in the

Nicomachean Ethics by Aristotle, is important and helpful here:

(Passage 12)

Qoivetol o1 Kol T0 dA0YOoV SITTOV. TO PUEV YOP QLTIKOV OVIUUDE KOWVMVETL AdYOV,
70 & 8mOvunTicdv Kol SAmG OPEKTIKOV UETEXEL TG, 1| KOTHKOOV £6TIV aDTOD
Kol mefopyucov: obtw on kol o maTpdg Kol TdV Gidmv eapev Exewv Adyov, Kai
ovy Gomep TOV padnpatik®v. &t 08 meibetai g Ko Adyov 10 dAoyov, unviet

Kol 1] vouB€moig kol mioo EmTipuncic Te Kol mapakAnoic. €l 6& yp1 Kol ToDTo

8 As Julia Annas (1993) already pointed out, Aristotle himself does not identify the ergon as nature, nor use the
“nature” in the ergon argument, even though it can be considered relevant to human nature.

85 See also DA II 2-3, where Aristotle inquiries into the different psychic capacities in different kinds of living

beings and figures out what capacities are characteristic of plants, animals, and human beings—namely, the

nutritive capacity, the sensitive capacity, and the capacity of thought, respectively. By these characteristic

capacities, the different kinds of living beings can be distinguished from one another. Each lower capacity can be

separated from the higher, but each higher capacity depends on the lower (413b4-8, 414b20-415al1).
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eavor Adyov Exev, 01TTOV E6Tan Kol TO AOYoV Eyov, TO UEV Kuplmg Kol £V aOTd),

10 &’ domep 10D TATPOC AKOVGTIKOV TL.

Therefore the irrational element also appears to be two-fold. For the vegetative
element in no way shares in reason, but the appetitive and in general the
desiring element in a sense shares in it, in so far as it listens to and obeys it; this
is the sense in which we speak of paying heed to one’s father or one’s friends,
not that in which we speak of “the rational” in mathematics. That the irrational
element is in some sense persuaded by reason is indicated also by the giving of
advice and by all reproof and exhortation. And if this element also must be said
to have reason, that which has reason also will be two-fold, one subdivision
having it in the strict sense and in itself, and the other having a tendency to

obey as one does one’s Father. (1102b29-1103a3)

In this passage, Aristotle describes a basic division of the human soul, which includes
the rational part and non-rational part. Each of these parts could divide into two
additional parts—namely, the non-rational part into a vegetative part sharing no
reason and the desiderative part sharing reason and, correspondingly, the rational part
into the part having reason in itself, and the part itself is actually non-rational but can
only obey reason. This reason-obeying part in the rational part clearly refers to the
desiderative part in the non-rational part. Thus, we actually have three parts of the
soul according to Aristotle: the rational part, desiderative part, and vegetative part.
Human virtue, which Aristotle discusses in the whole Ethics, is distributed into the
former two parts. Putting the topic of virtue temporarily aside, we will instead focus

on the relationship of the rational part and desiderative part.

This picture is still too general and remains ambiguous, so a few points should be
clarified. First, rational activity characterizes human nature, but is not the whole of
human nature. Although rational activity is peculiar to human beings, it does not
exclude the nutritive activity, which is the ergon of plants, and the sensitive activity,
which is the ergon of animals. The high-level ergon, as the ergon of human beings,

requires the lower level as the nutrition of plants and sense perception of animals, and
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the lower-level ergon might also affect the higher level.® Second, rational activity in
the ergon argument seems neutral. By “neutral,” I mean it can be used for good or bad.
Since Aristotle says that human good is the performance of ergon in accordance with
virtue, it implies that, without virtue, the performance of ergon is not necessarily

good.

Therefore, from these two points, we can see that our nature is a mixture of rational
activity and sensitive activity, and the rational activity is neutral. However, since the
rational activity stands at the top of the psychic hierarchy in Aristotle’s moral
psychology, it is still more important than the sensitive activity. Even though it is
neutral, it is still able to persuade the desiderative part, but not in the moral sense. In
EN1 13 (the quoted Passage 12 above), Aristotle not only emphasizes, again, that the
rational part of the soul (10 Adyov &yov) is peculiar to human beings, but also divides
the “rational part” into two parts (i.e., (1) the part listening to the logos as a son listening
to his father and (2) the part having logos strictly in itself [61ttov €oton kol 10 Adyov
&yov, TO Pev Kuping kol &v ovTd, 10 8 Hhomep 10D TaTpdc dkovoticdy Ti. 1103a2-3]).87
He immediately connects the concept of virtue to these two kinds of 10 Adyov €xov. He
says that virtue, correspondingly, can be divided into the intellectual virtue and ethical
virtue (Stopileton 6& Kol 1 APETN KATO TV SOPOPAV TAVTNV: AEYOUEV VAP QDTDV TOG
pev dtavontikag tag o€ Nowdc. 1103aS). This distinction is made at the end of EN 1

and is then repeated immediately at the very beginning of EN II, where Aristotle

8 The feedback function of the lower level to the higher level is pointed out by Thomas Nagel in Rorty (1980).

87 EN113, 1102b 30-32 tells us that the part obedient to logos is 1O & émbvunTiKOV Kai dAmg dpektikov. Here, a
slight transformation might be detected if we compare this passage to the similar distinction in the ergon
argument. In the ergon argument, Aristotle does not mention the the term dpektikov explicitly. Reading the
ergon argument, we might be led to understand sense perception as the obedient part. However, if we read the
parallel distinction in EN I 13, where he excludes the ability shared with the plants, it is reasonable to confirm
that the desiderative part is the obedient part. Aristotle seems to use the sensitive part and desiderative part
interchangeably. On the relationship between sense perception and desire, see DA II 2, 413b22-24, where
Aristotle gives us a very general interpretation: he says, “ei 8’ aicOnowv, kai pavtociov kol dpe&v: dmov pev
yap aicbnoic, kai Avmn te kai 1dovn, 6mov 6¢ tadta, €& avaykng kol émbupia.” This seems to imply that the
desire always supervenes upon the sense perception. When we say “desire,” sense perception is involved—but
why has Aristotle done this slight transformation in the Ethics? One guess might be that Aristotle discusses
virtue after he makes this distinction, and one kind of virtue (i.e., ethical virtue) is relevant to the desiderative
part of the soul, so Aristotle announces which part of the soul is directly relevant to the virtue in order to pave

the way for the following discussion.
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opens the discussion of the ethical virtue.

According to the above analysis, then, the “virtue is most in accordance with nature”
can be explicated as “ethical virtue is most in accordance with the mixture of rational
activity and sensitive activity (or desiderative activity), but more in accordance with
rational activity.” Ethical virtue should already be potentially contained in this
mixture, but this mixture on its own cannot develop into virtue (not by nature). In the
process of acquiring ethical virtue, rational activity itself should mature after some
guidance. By “mature rational activity,” I mean the rational activity the phronimos
possesses. After rational activity matures, it can guide the sensitive activity. The
mature form of rational activity would ideally always pursue the right. Sensitive
activity would also pursue the right after the guidance of the rational activity, for they

are in a harmonious state.

This suggestion of growing rational activity from nature can be confirmed by one
passage in Politics, where Aristotle again discusses the contribution of nature, habit,
and reasoning to virtue, with reasoning peculiar to human beings and dominant

among the three. He says the following:

(Passage 13)

aALO pnv dyaBol ye kai omovddiot yiyvovtor S TpdV. @ Tpio 0€ TaDTA €0TL
@voi1g #00g AOyog. kol yap @dvol Sel mpdtov, olov 8vOpomov GAAGL pr TéV
AoV Tt {dov: obTo Koimowdv Tva TO o®dpo Kol TV WYoynv. &via 8¢ ovbev
dpelog @dvor T yop E0n petaPodelv molel: Evia yap giot, S TG PUGENC
gmappotepilovia, Sio TV £0dV &mi 1O Ygipov kai O PEATIOV. TG UEV 0DV HAAGL
v (Oov pdaota pevti] eovoet (R, pkpd 8° Evia kal toig €0eotv, dvBpmmog o0&
Kol AOY®: uovog yap €xel Aoyov: Mote Ol ToDTO GCUUPOVETV AAANAOLS. TOAANL
YOp Topd TOVG E01oUOVE Kol TV PUGLY TPATTOVGL i TOV AOYOV, £0V TEIGCODOY

dAlmg Exev PELTIOV.
There are three things which make men good and excellent; these are nature,

habit, reason. In the first place, everyone must be born a man and not some other

animal; so, too, he must have a certain character, both of body and soul. But
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some qualities there is no use in having at birth, for they are altered by habit,
and there are some gifts which by nature are made to be turned by habit to good
or bad. Animals lead for the most part a life of nature, although in lesser
particulars some are influenced by habit as well. Man has reason, in addition,
and man only. For this reason nature, habit, reason must be in harmony with one
another; for they do not always agree; men do many things against habit and

nature, if reason persuades them that they ought. (Pol. 1332a38-b10)

This passage makes three claims: (1) human nature, which is different from the nature
of non-rational animals, makes virtue possible; (2) habit establishes virtue; (3)
reasoning, which is peculiar to human beings, will guide nature and habit. According
to the ergon argument and claim (1), human nature is different from animal nature
because human nature is a mixture of rational activity and sensitive activity, but the
rational activity is neutral before being habituated. Claim (3) implies that the
reasoning has matured in some sense, even if not into the form of practical wisdom
since the reasoning can guide habit and nature.®® This means that the reasoning can
distinguish right from wrong. Therefore, the reasoning in claim (3) has grown from
nature, which is a mixture of rational activity and sensitive activity, into a normative

level.

According to my analysis, then, the connection between human nature and reasoning
activity can be established in Aristotle’s context. However, this is only a brief picture
of the connection of nature and reasoning activity in the process of acquiring ethical
virtue, which I sketch in section 2.2. The starting point of this process is the nature,
which is a mixture of rational activity and sensitive activity. During this process,

rational activity will grow into a dominant role to guide the sensitive activity. This

88 A similar view is held by Vasilou (1996). In his paper “The Role of Good Upbringing in Aristotle’s Ethics,”
which is influenced by Burnyeat and McDowell, he says, “Logos is what a human being possesses by virtue of
his nature as a human being. This is a fact ... which belongs to the area of ‘physics’ in Aristotle's sense-that is,
the study of nature. Phronesis, on the other hand, is the upshot of acquiring a ‘second nature’ or an ‘ethos’
(‘habit’). It is also defined as orthos logos (‘right reason’); that is, reason after it has been habituated in the
appropriate sort of way. In the Nicomachean Ethics ‘phronimos’ (the adjectival form of phronesis) is used in the
thick sense for someone who has acquired the sort of character that fits the substantive and detailed character

sketches that fill the middle books of the Ethics”, p. 779.
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brief picture has to be proven in detail, and the first problem here is to argue how the
rational activity can become dominant and normative from the mixed human nature;
the second problem is to argue how the growing rational activity can influence the
process of acquiring virtue. If these two problems can be proven, then we can finally
decide whether the growing rational activity can be the OL. Thus, in the following

section, [ will argue how rational activity becomes dominant.

3. Reasoning and Virtue-Acquiring

In section 2, I have argued that rational activity becomes dominant in our nature, which
is a mixture of rational activity and sensitive activity of soul in the process of acquiring
virtue. On the one hand, Aristotle seemingly implies that acquiring virtue needs no
rational reflective activity. He argues that acquiring virtue is a process of habituation,
just like learning a craft; the only important thing in the process is imitation and
repetition. On the other hand, Aristotle also emphasizes that the condition of virtue is to
make a decision that involves rational deliberation. Therefore, these two aspects must

be fairly considered.

3.1. Repeatedly Practicing and Making Decisions
Aristotle defines the process of acquiring virtue as a process of habituation. Habituation

seems to be simply a process of repetition. Aristotle’s analogy between acquiring virtue
and craft might prove that this virtue-acquiring process is simply a process of repetition
that does not need the involvement of rational reflective activity. Aristotle says the

following:

(Passage 14)

TG O’ dpeTic Aappdvopey évepynoavieg TpodtePov, AGOmEP Kol £nl TV GAA®V
tevév- & yop 081 podoviag moielv, tadta molodvieg povOdvouev, olov
oikodopodvteg oikodopot yivovtar kol kibapilovteg kibapiotai- obtm o1 Kol
To pev dikaia TpatTovteg dlkanol ywvoueba, ta 08 cOPEPOVU GOPPOVES, TO O

avopeia avopeiot.

But excellences we get by first exercising them, as also happen in the case of
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the arts as well. For the things we have to learn before we can do, we learn by
doing, e.g. men become builders by building and lyre-players by playing the
lyre; so too we become just by doing just acts, temperate by doing temperate

acts, brave by doing brave acts. (1103a31-1103b2)

According to Aristotle’s account, we acquire virtue just as we acquire crafts (domnep
Kol €ml T@v AoV texv@Vv). Like learning to build a house or play the lyre, through
performing those actions, namely, we become just through performing just actions,
temperate through temperate actions, brave through brave actions. I call this practice
of virtuous action “virtue-building action” to distinguish it from truly virtuous
action—namely, action according to the virtuous state. The craft analogy tells us that
the process of acquiring virtue involves a kind of imitation and practice. That is, the
agent imitates and practices virtuous actions just like the apprentice imitates and

practices the master’s craft. By repeating the practice, we form the habit.

This general picture of acquiring ethical virtue does not clearly show whether

reasoning activity is involved.® It would be open to two interpretations: either this

8 Sarah Broadie (1991) raises many ambiguities of the virtue-acquiring process in other ways, and some of them
are related to my concern here. I will make only a very brief introduction and response here. She says, “What he
does not make clear is zow by engaging in the behavior we come to develop the virtuous disposition expressed
by that sort of behavior. This means that his conception of the virtuous disposition is open to different
interpretations, depending on how we think he conceives of the process through which it arises. (1) Is it that by
doing brave things we get better and better at doing them, in the same way as we acquire skills—through
practicing? (2) Or is it that by doing brave things enough times, we acquire a habit of doing them automatically?
(3) In other words, is the brave man an expert, so to speak, at performing brave actions? (4) Or is it more as if
he is addicted to performing them?” I added the seriation within the quotation for clarity, pp. 72-3.

These questions are very difficult, and it is hard to get clear answers to them from Aristotle. Regarding question
(1), in the case of virtue acquisition, we might say we get a better and better virtuous state, but only from the
outward appearance, character-building actions and virtuous actions look alike; it is also hard to determine
which one is better except by reference to the inner state. Question (2) is more related to my concerns; Sarah
Broadie might assume that the acquisition of craft is a mode of “automatic acquisition.” In this “automatic
acquisition,” the imitation and practice play the most important role. When we practice enough (times and
ways), we succeed “automatically,” while reason, our rational faculty, or any reflective thinking plays a minor
role in this process. Now we can identify the “automatic acquisition” with the limited use of the rational faculty.
Thus, we get another question (2) here: namely, would Aristotle agree that the acquisition of virtue by habit

implies that it involves the limited use of the rational faculty? Questions (3) and (4) can be left aside here as, I
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virtue-acquiring process is a mechanical process in which no reasoning activity is
involved or it is a rational reflective process involving reasoning activity. By
“mechanical,” I mean that it is not an intentional, let alone rational, activity of a moral
learner. Rather, it is a matter of simply following guidance repeatedly, and the
virtuous state is automatically established. By “rational reflective,” I mean that there
is rational deliberation or reasoning, or even a decision to take character-building

action.

My position is sympathetic with the rational reflective view, which is becoming the
mainstream position on this issue today. However, it does not mean that the
mechanical view holds no persuasive and reasonable argument. Aristotle himself does
not give any clear-cut, comprehensive account as to which one is right, but seems to
alternate in his opinion. No matter which view one would take, he will face the

difficulties that many eminent scholars have faced for centuries.

The first of those I will discuss are the difficulties of the mechanical view: Aristotle
also realizes the differences between craft and virtue. He determines that the virtuous
actions should meet three conditions: namely, (1) performing them knowingly (€10&¢);
(2) deciding to perform these actions and deciding to perform them for themselves
(mpoatpoduevog, kai mpoarpoduevog S’ avtd);”® and (3) performing them from a firm

and unchanging character (BePoing kai dpetaxivitog &xov mpdrm).’!

The first condition is shared by both craft and virtue, and it is a less important
condition for virtuous action,”> while the other two are more important for virtuous

action and come to differentiate craft from virtue (1105b1-3). Aristotle does not use a

think, a virtuous person could be called an “expert” in virtue, and the phrase “is addicted to” itself implies
improper feelings, which Aristotle would not accept.
% T use “decide” or “choose” to refer to mpooipém interchangeably in my dissertation. However, “choose” or
“decide” cannot cover all the meanings of this Greek word. I will come back to this concept below.
91 1105a26-b1, &1 003 EpOOV doTv &mi 1€ TAV TEYVAV KOl TAY GPeT®dV ... TPHTOV PV &0V €iddg, Enerr’ Sav
TPOULPOVILEVOGC, KOl TPOULPOVLEVOS O a0Td, TO 8€ Tpitov Eav Kol Pefaimg Kol apeTakivTog &YV TPATT.
92 About the reasons that Aristotle plays down the importance of this condition, Lesley Brown (2009) makes a
plausible guess: “(1) to counter the well-known Socratic claim that virtue is nothing but knowledge (see VI 13,
1144b18), and (2) to stress the importance of the other conditions”. I prefer to think that the second reason is

Aristotle’s development based on the Socratic claim, p. 214.
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yap-clause (or something similar) to explicitly explain the reason these two conditions
are so important and distinct; he only says that both of them are the result of
frequently performing the just and temperate actions (fnep €k T0D TOAAAKIG TPATTEWY
0 olkowo kol ocdepova meptyivetar.1105b4-5). It seems that these two peculiar
conditions for virtue also result from frequent practice or from habituation. However, if
the virtue-acquiring process is just a mechanical process, how can condition (2)—the
decision-making (prohairesis), which involves rational deliberation—come into being?
Plus, if Aristotle does seriously envision decision-making as one important condition
for virtue, we will ask the following question: how do the rational activities penetrate

the mechanical process?

Furthermore, this kind of paradox is even sharper under the account of the
relationship between ethical virtue and practical wisdom (phronesis). Aristotle says
that ethical virtue is determined by phronimos, who possesses practical wisdom (EN 11
6, 1107al-2), and it is impossible to have ethical virtue without having practical
wisdom or to have practical wisdom without having ethical virtue (EN VI 13,
1144b30-32). Now we have the paradox: on the one hand, how can we acquire
practical wisdom if we are just mechanically habituated? On the other hand, how can
practical wisdom guide the mechanical process, or is practical wisdom even useful in

this mechanical process?

The second difficulties I will discuss are the difficulties of the rational reflection view:
Aristotle does not think people who are learning to be virtuous are capable of
consistently making good decisions on their own. Good decision-making (prohairesis)
is the distinct mark of fully virtuous people—but what could produce a transition
from incapability to the capability? Put another way, how can this immature rational
reflection establish the virtuous state? Moral learners must also calculate and make
choices when they face morally new situations (e.g., they would consider what they
ought to do, how to do it, and even why to do this way or that way). However, people
who possess the rational reflective view have to prove that this kind of calculation and

decision-making can help us establish the virtuous state.

Whether the mechanical or rational reflective view is right for virtue acquisitions is
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one of the most debatable issues in the study of the Ethics. In this paper, I will argue
for the rational reflective view, but my position is subtly different from the common
version of rational reflective view. I will use the similar argument that the main
rational reflective view has used, on the one hand; on the other, I will also make my
rational reflective view, to some extent, compatible with the mechanical view. Then,
so that this topic does not overwhelm, I will focus on this latter aim and briefly make

the regular argument for rational reflective view.

In the following section, I will briefly review the debate and analyze the arguments
the scholars have used. Then, with the help of this improved argument, I will argue
that, in the virtue-acquiring process, rational activity is not only engaged but also
becoming mature. In order to fulfil this aim, I will examine the imitation-practice
pattern (section 3.3.). I will argue that the rational ability grows from the nature of
imitation and the stimulation of accompanied pleasure. In section 3.4, I will do the
same work on the concept of shame to explore the ability of rational reflection
growing toward mature. Meanwhile I will argue that this growing rational activity is

one important factor for moral learners to build virtuous character.

3.2. Two Basic Positions
The mechanical view is actually a very traditional reading of Aristotelian moral

development. In the process of acquiring virtue, habituation is envisaged as
essentially separate from or an antecedent to the development of rational reflective

capacities. The well-known commentator, Grant, comments as follows:

A mechanical theory is here given both of the intellect and the moral character,
as if the one could be acquired by teaching, the other by a course of habits...
We need only compare the theory of virtue in this book with the discussions in
the Meno of Plato, to see how immensely moral philosophy has gained in
definiteness in the meantime. While becoming definite and systematic,
however, it had also to some extent become scholastic and mechanical. (1858,

pp. 480-1)
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Burnyeat (1974) has a developed, but still somewhat similar idea on this point. He
argues that Aristotle emphasizes the importance of beginnings and the gradual
development of good habits of feeling and that, in this earlier stage, the reasoning
plays no role if one lacks the appropriate starting point—*the that” ( 10 6tt). “The that”
is that which the moral agent knows or believes to be so. After he has firmly grasped
“the that,” then it is possible for him to understand the reason (tod 010t1) that the fact
is so—Burnyeat renders it “the because.” The passage on which Burnyeat relies is the

following:

(Passage 15)

GPKTEOV HEV YAP GO TOV YVOPIU®V, TODTO 08 SITTOG TO UV Yap MUV Ta &
amAdc. iomg 0OV NIV Ye ApKTEOV Gd TAV MUV Yvopinmy. 510 S&i toic 0soty
MOor KoAdG TOV mepl KaA®V Kol Sikaiov kol SAmg TAV TOMTIKGY
AKOLGOUEVOV 1KAVAC. Gpyn YOop TO Otl, Koi €l ToVT0 Qaivolrto apKoLVTMG,

000V TPocdeNTEL TOD JOTL O OE To10DTOG EXEL ) AdPot av apydg Padimg.

For, while we must begin with what is familiar, things are so in two
ways—some to us, some without qualification. Presumably, then, we must
begin with things familiar to us. Hence anyone who is to listen intelligently to
lectures about what is noble and just and, generally, about the subjects of
political science must have been brought up in good habits. For the facts are
the starting-point, and if they are sufficiently plain to him, he will not need the
reason as well; and the man who has been well brought up has or can easily

get starting-points. (EN 1 4, 1095b2-8)

This passage tells us that it is important to get the starting-point in the ethical matters
that are the facts familiar to us (“the that”). However, this passage does not tell us
explicitly the necessary transition from “the that” to “the because” as Burnyeat
describes. Arguably, we could also understand this passage, as the ROT indicates, to
be saying that “the that” would be sufficient for the ethical matters, and “the because”

is not necessary in many cases.”>

9 The translation of to 61t and tod d191t in ROT, as “the fact” and “the reason,” is more understandable than

Burnyeat’s. Burnyeat keeps his translation more literal, I guess, just for the sake of his interpretation. If we read
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Put aside first whether Burnyeat’s reading is the only correct way to interpret this
passage. According to his interpretation, the moral development must be less than a
fully rational process for a long time. On the other hand, Burnyeat is also aware of the
importance of rational reflection at a later stage. He admits that practice involves
cognitive powers. According to EN II 4, the ultimate goal toward which the beginner
is aiming is that of becoming the sort of person who does virtuous things in full
knowledge, choosing to do them for their own sake, and from a firmly established
state (1105a28-33). The beginner would hardly be on the way to this desirable
condition if he were not in the process of forming corresponding ideas as to the
goodness or justice of his actions. Thus, Burnyeat seems to envisage the process of
training as a combination of two different stages: first, the non-rational one where the
moral learners need to only follow the orders, instructions, or traditional precepts and,
secondly, a rational one where the learners have been equipped with the rational

reflective capacity. It is in this stage that the description and explanation are needed.

Burnyeat’s view is reinforced and developed with a significant step by Nancy
Sherman (1989). She points out the fundamental problem of the mechanical theory of

habituation and says the following:

It [mechanical theory] ultimately makes mysterious transition between
childhood and moral maturity. It leaves unexplained how the child with merely
‘habituated’ virtue can develop the capacities requisite for practical reason and

inseparable from full virtue. (p. 158)

She also argues against the mechanical view very radically, arguing that from the very
beginning of the habituation, moral learners should be exercising their judgment and
reason. At the very beginning, moral learners might make only a few spontaneous
choices, but through training these spontaneous choices, they grow into mature

reasoning. Moral learners become virtuous through virtuous action if it is always

the Greek or ROT translation, we might not divide the moral learning process as “the that” and “the because” of
these two stages as Burnyeat (1974) does. We can also read ovd¢v mpocdenoet tod 6ot as “the fact does not

need the explanation, or the reason.”
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accompanied by description and explanation. Sherman uses an example from our
daily experiences: “Aristotle would probably object to the practice of the parent, who
says, ‘Do this, don’t do that’ without further description or explanation. The child can
legitimately ask ‘why,” and some description and explanation will be in order.”(p. 172)
She adds an example from our psychological experiences: “Emotions cannot be
shaped without some simultaneous cultivation of discriminatory abilities. This is
included as a part of habituation.”(p. 173) “Habituation” is not meant to indicate
“manipulation,” but rather constitutes a gradually growing critical discrimination with

the guidance of an outside instructor.

However, Curzer rejects Burnyeat’s interpretation of Aristotelian habituation, which is
developed by Sherman.”* Curzer criticizes Burnyeat for having mixed the teaching
(description and explanation) and the habituation since there is no textual evidence to
support Burnyeat’s reading. In fact, Curzer argues, there are a few passages that prove
that there are no two such stages in habituation.””> Rather, teaching or argument is a
different, independent process that only works once moral learners have completed
the process of habituation. If the teaching in Burnyeat’s methodology is excluded
from the process of habituation, then the habituation, in Curzer’s view, seems to be
back to the mere mindless mechanical process, although Curzer himself does not say

so explicitly.

All of them, except Sherman, are convinced that Aristotle’s habituation (or, in
Burnyeat’s case, at least part of it) is a mechanical process, and only after this
mechanical process can we have the capacity for rational thought (e.g.,
decision-making and practical wisdom). However, all of them (including Burnyeat)
would have difficulty facing the problems that Sherman raises—namely, the
mysterious transition from the mechanical habituation to the right practical reasoning,

the transition from the mere “habituated” virtue to the true virtue, which can only be

% Curzer (2002, p. 146) mainly objects to Burnyeat’s view. Curzer only mentions Nancy Sherman once in a
footnote, saying briefly, “Sherman is quite right to maintain that ‘descriptions and explanations’ are crucial to
the process of moral development. But there is no reason to think that Aristotle would include them within the
notion of habituation. Description and explanation are teaching, and Aristotle insists that successful teaching
presupposes successful habituation.”

95 The passages that Curzer relies on are as follows: EN 1095b2-7, EN 1179b23-31, Pol. 1338b4-5.
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achieved through practical wisdom. This mysterious transition of mechanical view,
however, is not necessarily the fatal flaw in their theory—the mechanical theory could
still be correct if there is some mysterious transition in our cognitive state.”® When

considering Sherman’s theory carefully, we will also find a serious obscurity.

According to Sherman, the practical wisdom seems to grow smoothly from the
practice of rational capacity during the virtue-acquiring stage. However, we will ask
the same question to the rational reflective view as to the mechanical view: how does
the immature practical reasoning grow into mature reasoning, namely, into practical
wisdom? Sherman needs another element to make this transition happen. We know in
the virtue-acquiring stage, the rational activity of moral learners alone is not enough
to make this transition. The external guidance is still needed. How can we surely

exclude the element of mechanical repetition in this learning process?

Facing these serious questions, we should begin our inquiry with the most
fundamental questions; that is, how much do the mechanic view and the rational
reflective view differ from each other? Which one is right for Aristotle? Could we
find a middle way with the aid of the established argument by both camps to avoid the
difficulties they have?

I agree with Sherman that the rational ability is already engaged and coming into use,
but because it is very weak, I determine the very beginning phase of the moral
learning stage mechanical (following Burnyeat), though the rational activity somehow
exists in it. Recall Sherman’s interpretation; she determines the capacity of
discriminating moral situations at the very beginning of moral training might be too
weak to tell right from wrong. During the training of virtue, discrimination is trained
and developed. Having experience in dealing with different moral situations gives us
an eye to judge what is right to do. However, here are two obscure points deserving
more attention: (1) how can we distinguish the weak discrimination so that it does not

mechanically follow the guidance? (2) How does the weak discriminating ability

% Tt is somewhat like the epistemological process—namely, the transition from the collection of the sense-data to
knowing the principle. Habituation is like collecting sense-data, and practical wisdom is like having acquired

the principle.
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grow into the strong, if not mechanically?

With respect to the first one, for instance, from our experiences, when a child (as a
moral learner) wonders why he should do this, but not that, the reason that the
instructor gives is also another “the that,” or any excuse at all, and is by no means the
real “the because.” For example, a young girl, S, wants a toy of her elder brother’s, B
(also very young), but B does not it give her. As a result, S is so sad that she starts a
“war.” Out of the natural reaction, B would beat S. Fortunately, the parents, P (as
phronimos), stopped them and told them that they are doing wrong. Probably both of
them, or especially B, would ask why; P would answer, “Because she is your sister
[another “the that”], and beating your sister is not right [seems to be a universal rule:
beating is not right].” S would launch this wrong war first, and B would follow his
anger rather than the rule at that moment. P could also answer with, “Beating is not
allowed [an order].” B would not get the real reason that he cannot beat his sister, but
neither would S get a reason that she cannot have the toy. In the absence of the real
reason for action, we, with good reason, determine that he does the acts mechanically.
Thus, in this early stage, moral learners might already have reasoning capacity since
they are already inclined to ask why. However, since this reasoning capacity is either
too weak or not in use at all, we still can call this a stage in the mechanical process.

After moral learners have acquired “the that,” the reasoing capacity grows and is

useful for making choices—but how could this growing happen non-mechanically?

Consider another hypothetical situation involving B and S. S wants the funny toy
again but cannot reach it by herself. B is the only person available to help her out.
Thus, S asks B for his help. Because of an unhappy affair (S broke the toy once), B
refuses to help, but S’ desire for the toy is not extinguished by the refusal. In order to
fulfil her goal, she figures out all the possibilities to persuade B rather than resort to a
“war.” Finally, she succeeds by trading, and it is a win-win ending. In this case, they
have made a reasoning process exactly the same as the Aristotelian practical
deliberation, even though the P is absent. The reasoning activity in this example is
much more complex than the first case above, but these are just the speculative

experiences we might encounter in our daily lives. Further, they might be in

accordance with Aristotle’s doctrine. In the following section, I will expose Aristotle’s
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original source to flesh out these thinking experiments.

A small conclusion for this section should be made first. My basic view follows
Burnyeat’s—namely, the very beginning stage of the virtue-acquiring process is a
mechanical process. After acquiring “the that,” moral learners can use their rational
faculty actively to make moral judgments on their own, although they cannot make
them always rightly. However, in order to avoid the criticism of the “mystery
transition,” I will argue, different from Burnyeat, that the reasoning capacity grows
already in the mechanical stage, but not enough to allow independent moral judgment.
In order to make my position more transparent, I will examine the growing process of
reasoning capacity in detail in the perspective of Aristotle’s doctrine of imitation and

pleasure.

3.3. Imitation, Pleasure, and Reasoning
Since, in the learning process, moral learners have to imitate the virtuous person and

keep practicing, I call this virtue-acquiring process the imitation-practice pattern. In
this imitation-practice pattern, the moral learner imitates the virtuous person, and the
virtuous person guides the moral learner. However, neither the cause of imitation nor
the form of guidance is clearly explained by Aristotle. First, with respect to the form
of the guidance by the virtuous person, the guidance could probably be the OL, while
the moral learner by no means possesses the OL on its own. A few lines below
Passage 7, Aristotle states that the action should be done in accordance with the OL
(xatd TOV O0pBOV Adyov mpdartewv. 1103b32), which I have quoted and marked as
Passage 1 in Chapter 1. The form of the guidance, though, which could probably be
the meaning of the OL, is not clear. (1) The guidance could be in the form of virtuous
action, which is an expression of the virtuous state, but not a systematically articulate
formulation. (2) The guidance also could be some habitual or conventional principle
or rule since the context of a particular society (social, political, and so on) will more
or less influence the moral learner during the process of habituation. We cannot
exclude the necessity and importance of the articulate formulation, which might not

even be so systematic as a rule or principle (e.g., simply a command or a claim).

As previously noted, the guidance is from the virtuous person. The moral learner does
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not possess any (mature) form of the guidance on his own; rather, he learns the OL
from the virtuous person. However, this imitation-practice pattern, which seems to be
a mechanical process, could entail the growing rational activity. Let us go back to the
question of the cause of the moral learner’s imitation. The cause of imitation might be
a request or a command from the virtuous person; the moral learner simply follows
the command to perform his character-building action. In this way, the learning
process is simply a mechanical process and totally under the manipulation of the
virtuous person. The cause of imitation, however, also could be the inner desire that
the moral learner possesses from birth on. The external guidance is not necessary in
the form of command or request, but rather in the form of inductive or illuminating
explanation. If the latter is the case, the moral education might stimulate the growing

rational activity.

The growing rational activity begins with the imitation, which Aristotle determines is
a natural tendency of human beings. Imitation at the very beginning might not be an
intentional activity, but rather merely a natural tendency, and it might be unconscious.
However, I propose here that, during the moral learning process, the moral learner
would develop the natural tendency into the intentional activity and from the
intentional activity into the rational activity. Moral learners have this natural tendency
to imitate from birth on, then to intentionally imitate for the sake of learning
something, and finally, reasoning is developed from the intentional learning. I call this

the proposal of the growing of rational activity. Now I will argue for this proposal.

The first step to argue for this imitation-reasoning proposal is to introduce Aristotle’s
acknowledgment that imitation is a natural tendency of human beings in the learning
process. Aristotle does not discuss much about imitation in the Ethics, but in his other

works, we can find the relevant passages. In Poet.4, Aristotle says the following:

(Passage 16)
16 1€ yop ppeicBoar cvpeutov Toig AvOpOTOlG €k TaldwV €0Ti Kol TOOT®
dpEPovot TV ALV (dmv 6Tt LUNTIKOTUTOV £0TL Kol TOG padnoelg moteitan

Ol UM CEMG TAG TPMTOC, Kol TO YOUPELWY TOTG LU ULAGT TAVTOG.
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Imitation is natural to man from childhood, one of his advantages over the lower
animals being this, that he is the most imitative creature in the world, and learns
at first by imitation. And it is also natural for all to delight in works of imitation.

(1448b5-9)

There are three claims noticeable in this passage: (1) imitation is natural for man from
childhood; (2) imitation is the first act of learning; and (3) imitation accompanies
pleasure for everyone.”” Claim (1) proves that Aristotle admits the imitation as the
natural tendency born with human beings. Thus, the first step of the argument is
clearly provided by Aristotle, but the development from this natural tendency into
rational activity is not explicitly reported in this passage. With aid of claims (2) and

(3), however, the argument can be reasonably established.

According to claims (2) and (3), imitation is a first step in learning and accompanies
pleasure. Following Burnyeat’s argument, when one tastes the pleasure by learning,
the delightful feeling would encourage him to continue learning. Then, in order to
taste the pleasure further or fulfill his desire to know, he would intentionally keep
learning, which involves using and practicing, especially in the practical domain. In
other words, imitation grows from the natural tendency into rational activity because
of the desire for pleasure (or for knowledge.) The rational activity becomes active

during the learning process.

However, one would say that pleasure does not accompany all kinds of imitation.
Especially in the ethical domain, it would be possibly unpleasant for moral learners to
imitate the noble things since the imitation and practice would be tough and boring.
Further, our feelings might push us to the base and easy things. Aristotle must also
have realized this possibility, so he emphasizes the importance of cultivating the true

pleasure and pain in moral education. By “true pleasure and pain,” I mean, in

97 Why is imitation always pleasant? Aristotle’s logic maybe like this: because the learning is pleasant and
imitation is a part of learning, imitation is, therefore, pleasant. It might be clearer to see this logic in Rhet. I 11,
where Aristotle says, “Since learning and wondering are pleasant, it follows that such things as acts of imitation
must be pleasant—for instance, painting, sculpture, poetry—and every product of skilful imitation...” (Rhet. 1
11, 1371b4ff). This kind of syllogism is presumably working under wider series Aristotelian premises—namely,

people desire to know, leaning is able to fulfil desire, and fulfilment of desire is pleasant.
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Aristotle’s words, one would feel pleasure when he does right actions and feel pain
when he does wrong. In EN II 3, Aristotle realizes that, in the practical life, pleasure
causes us to do bad things, and pain makes us abstain from the good ones. The
character-building actions are difficult to perform if our primitive feelings (mainly

pleasure and pain) hinder us.

Thus, Aristotle, following Plato, insists that true pleasure and pain should be built into
the moral learning process. He says, “We ought to have been brought up in a
particular way from our very youth, as Plato says,”® so as both to delight in and to be
pained by the things that we ought” (1104b10-13). The appropriate moral education
aims first at the right feelings of pleasure and pain at the right action. That is to say,
we should be educated to have appropriate pleasure and pain at the character-building
actions; namely, the pleasure and pain should cooperate with action for building virtue,
rather than function as the hindrance of achieving virtue. It is one of very important
steps to regulate the feeling into the middle state in the moral education.To achieve
the middle state of feeling is, first of all, to bring up the appropriate pleasure and pain.
In other words, moral education should make the pleasure and pain not be the
hindrance of virtue, but rather be the motivation for the action that helps us acquire
the stable character state. The appropriate pleasure and pain are the necessary
conditions for virtue. If we do the right action always accompanying the appropriate
pleasure and pain, then we can confirm that we have such a state. If we do the right
action with inappropriate pleasure and pain (in the long stage), then it proves that we
still have not achieved the state since, in this case, pleasure and pain are still hinder
the right action. In this sense, pleasure and pain are not only important for the
beginning phase of moral training, but they are also the sign of having achieved the

virtuous state.

However, this pleasure and pain training theory does not tell us explicitly either how
we can train our natural feeling of pleasure and pain into the true pleasure and pain, or
whether and how a rational activity is involved in this training process. Thus, the
question seems to draw back to the place where we set out in this inquiry. However,

elsewhere, Aristotle seems to provide us enough textual evidence to help us get out

8 Plato, Laws, 653a ff., Rep. 401e-402a.
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from this difficulty and convince us the reasoning can (try to) persuade the desire or
appetite. In the seventh book of Nicomachean Ethics, we find the logos, sometimes
with orthos added, which plays the role of guiding or persuading the appetite.”® In the
virtuous man, /ogos and appetite work harmoniously, while in the enkrates and
akrates, they struggle back and forth. Accordingly, then, it seems that the reasoning

can also persuade us to overcome the apparent pain and experience the true pleasure.

However, the case of akrates and enkrates indicates a phase that comes close to the
virtuous state. Akrates and Enkrates can also, to some extent, share reason and make
decisions. But moral learners at the very beginning stage cannot understand the
practically wise guide. How could they turn painful feeling into pleasant feeling by
rational advice? Rather, it is possible and reasonable that the appetite or feelings are
also mechanically formed by certain opinions of a moral guider who instills in moral
learners that such and such is pleasant and such and such is painful. Also, after moral
learners having acquired “the that,” their feeling or appetite can listen to and be
persuaded by reasoning. From that point on, then, the contribution of reasoning

becomes active and significant.

When moral learners love to taste true pleasure and use it to improve their character
state, it proves that the reasoning activity has begun to play a positive role in moral
education. True pleasure and pain accompanying the right action assumes that the
moral learner has a basic idea of what is right and noble and that he has acquired “the
that.” When he feels pain at boring and tough imitation and practice, his reason would
(try to) persuade him that he would acquire the true pleasure after he builds the
virtuous state, and this pleasure is steadier and long lasting. The persistent learning is
not only because the moral learner is afraid of the punishment of the moral guide, but
also because his rational ability grows in this process and begins to work for the noble

and right.!%

% ENVII 1, 1145b14; 3, 1147b1; 4, 1147b31; 8, 1151a12; 9, 1151b10; similar formulation in other books of EN I
13, 1102b16-30; 11112, 1119b11.

100 Here, it is not necessary to emphasize radically either pleasure or pain, as to which one plays a more important
role in moral education, as much as some people do. Burnyeat and Sherman think pleasure provides the
motivation for learning, while Curzer insists that it is pain that motivates people to learn. However, Aristotle

seems to have arranged the role of pleasure and pain as equal. In Pol., he says, “Learning is no amusement, but
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Thus far, we have examined two basic phases of moral learning. In the very beginning
phase of the virtue-acquiring stage, moral learners acquire “the that” purely
mechanically through an external practical wise guide—whether in the form of the
gentle promptings of parents or physical punishment, or many kinds of description
and explanation. A capacity for rational reasoning may already exist, but is not yet
strong enough to understand the rational form of guidance. In order to acquire “the
that,” moral learners practice repetitively what instructors tell or teach them. In this
phase, the moral learners cannot really understand the OL, regardless of whether the
OL is in the form of practical reasoning or proposition. Instead, they would take the
OL simply as a command to obey, although they have very limited reasoning ability to
pursue the why. After they have acquired a basic idea of what is just or good with the
aid of experience, their rational thought becomes active and makes significant

contributions to acquiring virtue.

In this later phase, we might occasionally be able to make the right decisions to take
the right action according to our own reasoning. However, we might still sometimes
submit to our feelings and, in the end, be swayed by our feelings into taking the
wrong (or rather, intemperate) action. Therefore, we still need repetitive practice to
habituate our feelings and to create a harmonious character state between reason and
feelings. The point here, though, is that moral learners can and are willing to
understand the OL. If the OL is a rule (or set of rules), moral learners will try to
deliberatively adapt this rule (or rules) into a particular situation. If it is simply a
particular proposition that concretely commands what to do, moral learners would ask
why, trying to determine the reason. If the OL is in the form of practical syllogism, it
will not only fit well with the demand of moral learners in the later phase; namely, the
right practical syllogism tells the why to moral learners who, in the later phase, are
urgent to ask why in the particular moral situation. This interpretation also has very
good textual evidence to support it—namely, the text of akrates and enkrates, where
the OL appears many times in contrast with desire and feelings. The position of

enkrates and akrates is similar to moral learners in the later phase, just in the

is accompanied with pain.” 1139a29-30. A few lines later, though, he also says, “Education is a rattle or toy

for children of a larger growth.” 1340b30.
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perspective of the rational ability. It is highly possible, then, that the OL in this text, as

stated before, could be used in the same meaning of deliberation.

This interpretation will be enhanced in my following inquiry.

3.4. Shame (0id®c) and Reasoning
In this section, I will argue that the ability of rational reflection grows to maturity

through one of our feelings (i.e., shame). Shame (aid®g) is portrayed not as a virtue,

but as a semi-virtue in Aristotle’s theory. It is agreed that shame plays a special

role—that is, it can help moral learners achieve virtue. It is implied that shame can

push moral learners toward making the right decisions. I wonder whether moral

learners in the shame-phase could understand and follow the right practical reasoning

of phronimos, whether their rational ability is still too immature to understand it, or

whether their rational ability is already mature enough to make the right decisions on

their own, even if just occasionally.

What exactly can shame do for virtue? Aristotle says the following:

(Passage 17)

[Tepi 0¢ aidoDe B¢ TIvog apetig oL Tpoonkel Ayswv: mdbel yap pHaAlov Eotkev
N €Eel. opiletar yodv @Ofog Tig ddoiag, kal dmoteleltor T@ mePl TG JEWVA
QOP® mopamAnclov... oL whon & MAKie 10 mabog Gapuoletr, dAAL T VéQ.
0i6peda yop deiv todg TmAkovTovg eidfuovac eivar S 1O mhder {dvtag
TOAAGL AOPTAVELY, VIO TG 0idoD¢ 6 KoAveshar Kol Emovoduey TdV PeV
vémv TovC aidnuovag, mpeoPovtepov &’ ovdelg v €mouvéoelev  OTL

aioyuvTnAOG: 00SEY Yap 0idueda Setv oTov mpaTTay 8¢’ 0lg 6TV ooV,

Shame should not be described as a virtue; for it is more like a feeling than a
state. It is defined, at any rate, as a kind of fear of disrepute and produces an
effect similar to that produced by fear of danger... The feeling is not becoming
to every age, but only to youth. For we think young people should be prone to
shame because they live by feeling and therefore commit many errors, but are

restrained by shame; and we praise young people who are prone to this feeling,
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but an older person no one would praise for being prone to the sense of
disgrace, since we think he should not do anything that need cause this

sense.!”" (ENIV 9, 1128b10-21)

Aristotle defines shame as being more like a feeling than a virtue. Nonetheless, shame
is useful for young people in acquiring virtue since shame can help them refrain from
error. “Young people” refers here to moral learners, but their stage of learning is
difficult to determine. As stated previously, in the very beginning of the moral
learning stage, even if we have the rational capacity, it is still not useful to moral
learning. In this stage, moral learners have to acquire “the that” first, and this is
mainly a mechanical process. If shame works in this stage, we will not expect that the
rational faculty could do much for acquiring virtue. However, if the young have
already acquired “the that,” the rational faculty is activated. Under the stimulation of
shame, rational activity might grow mature enough to make the right decisions and be
helpful in acquiring virtue. Thus, let us first determine which stage the young are in

and whether their rational activity is mature enough to make moral judgments.

Another important passage on which scholars have different opinions on the

conception of “the young” is in EN X 9. Aristotle writes the following:

(Passage 18)

el u&v ovv foav oi Adyor aTapkelg TPOG TO mowjoon EmEKeElc, TOAOVS GV
pioBovg Kol peydAovg dtkoimg Epepov kata TOV OLoyviy, kai €det v ToHTOVG
nopicactatl: viv 0¢ @aivovtal mpotpéyacOot pev kol mapopuficol TV véwv
ToVg €Aevdepiong ioyvety, OO T edyeveg Koi M¢ aANOdE ehdkalov motficat
v KOTOKOYLWOV €K THC OGpetilg, TOLG Of TOAAOVG Advvatelv TPOg
KoAokayadiov tpotpéyachot oV yap TePLKACLY aidol meapyelv AALL POP®,
000’ anéyechot TV EavA®V S TO aicypOV AALL O1d TG TIH®piag: Thbel yop

{@vteg Tag oikelog NSovag Sidrovot kai St @V avTon EGovTal, PEVYOVSL 38 TG

101 Aristotle uses 0id®¢ and oicydvn interchangeably. This is also present in Passage 10. Here, I will not discuss
whether there is any difference between these two words. Here, I follow Gauthier/Jolif (1958) and consider
them the same, “les deux concepts sont en effet pour lui identiques”. In this section, I will focus only on the

whether the rational activity can grow from the stimulation of shame.
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o

AVTIKEUEVOG AVTTAG, TOD O& KahoD Kol MG aANO®dS 11060 00d° Evvolav Exovcty,

ayevotol Ovieg.

Now if arguments were in themselves enough to make men good, they would
justly, as Theognis says, have won very great rewards, and such rewards
should have been provided; but as things are, while they seem to have power
to encourage and stimulate the generous-minded among the young, and to
make a character which is gently born, and a true lover of what is noble, ready
to be possessed by excellence, they are not able to encourage the many to
nobility and goodness. For these do not by nature obey the sense of shame, but
only fear, and do not abstain from bad acts because of their baseness but
through fear of punishment; living by passion they pursue their own pleasures
and the means to them, and avoid the opposite pains, and have not even a
conception of what is noble and truly pleasant, since they have never tasted

it.'92 (1179b4-17)

This passage informs us that the arguments (oi Adyot) can encourage and stimulate the
generous-minded of the young (t@v véwv tovg éhevBepiovg), who are ready to be
possessed by virtue. The generous-minded have been gently born and are true lovers
of what is noble. They are a subset and a minority of the young. Conversely, most of
the young (tovg 6¢ moAAovg) have no such character, and the arguments cannot drive
them toward the noble and good because they do not obey the sense of shame and

have no idea of the noble and true pleasure.

Notably, in the passage, the word logoi means clearly explanatory accounts,
persuasive speeches, or even arguments. It cannot be the rational faculty because it is
in the plural and is being contrasted with nature. One may wonder whether this /ogos
has the same or similar meaning of the /ogos in the OL. If they are same, then it tells
us that the OL has no effect on moral learners who have no noble nature and who

have not accepted virtue in the early phase of the virtue-acquiring stage. On this

102 See EN X 9, 1179b4-31, where Aristotle reviews the contribution of nature, argument, and habit to the virtue.
He also argues that the argument is only useful for the moral learner who has already acquired the basic idea

of what is good or noble. Habit is the universal method of achieving virtue.
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ground, we might be inclined to consider the two logos as possessing different

meanings.

This contrast between the generous-minded and the many seems to imply that the
generous-minded can be encouraged by arguments because they can obey the feeling
of shame and understand the ideas of noble and true pleasure. Burnyeat, in light of
Passage 12, argues that a young person who can obey the promptings of shame has
already acquired “the that,” which means that he can begin to use his rational activity

to acquire virtue going forward. Burnyeat says the following:

He has acquired a taste for, a capacity to enjoy for their own sake, things that
are noble and enjoyable for their own sake. He has learned, really learned, that
they are noble and enjoyable, but as yet does not understand why they are so.
He does not have the good man’s unqualified knowledge or practical wisdom,
although he does have “the that” which is the necessary starting point for

acquiring the practical wisdom and full virtue.'®

Thus, according to Burnyeat and Passage 18, the ability to obey shame does not come
at the very beginning of moral education, but rather comes after having acquired “the
that” and once one already knows what is noble and good. These kinds of young
people are distinguished from “the many,” who have not learned what is noble and

good. “The many” do not heed shame, only fear of punishment.

Following Burnyeat, Curzer divides those who can heed shame and those who cannot
into two different stages of moral development. In addition, in light of Passage 18,
Curzer determines more specifically that the generous-minded are the moral learners

in the second stage of moral development. He claims that

the many (hoi polloi) are moral beginners who have the potential for virtue,
but as yet possess none of the components of virtue. The generous-minded

(eleutherios) are the people at the second stage of moral development. They

13 Burnyeat, in Rorty (1980), p. 78.

98



Chapter 3: The Orthos Logos in the Virtue-Acquiring Stage

have chosen to lead the virtuous life, but are confused about what virtue is.'%*

He also claims that

the many come to choose virtuous actions for their own sake through
habituation motivated by punishment and threat of punishment, and the
generous-minded become able to identify virtuous acts through habituation

motivated by the pain of retrospective and prospective aidos.'%

Comparing the claims of Burnyeat and Curzer, we see that they both agree that shame
is useful for the moral learner in a late stage, but they differ from each other in many
other substantial aspects. First, Burnyeat thinks that they have acquired “the that” in
this stage, but not yet “the because” since they have not acquired practical wisdom.
Conversely, Curzer argues that this is their second stage of moral development, but
they have not yet acquired “the that,” let alone “the because,” and thus, they are still
far from genuine virtue. They have committed to be virtuous, but still have no ability
to identify real virtue. Burnyeat does not explicitly say at which stage shame begins to
work during the process of moral development, nor how far this stage is from real
virtue, while Curzer argues his interpretation at length.!° Another big difference is
that Burnyeat thinks that the generous-minded are those who take pleasure in acting

nobly, '%7

while Curzer insists that the generous-minded are those who have
experienced the pain of punishment at the beginning of moral education. I will not
discuss the latter difference here, but I will pay some attention to the former to see

whether Curzer’s argument is reasonable.

In the Ethics, there is clearly a stage in which shame plays a special role. We can

temporarily call it the “second stage,” as Curzer does. However, arguing, as Curzer

104" Curzer (2002), p. 154. He emphasizes here that “the many” is not necessarily meant for children or adults,

rather all people with childish character.
105 Tbid., p. 158.

106 Tbid., Again, Curzer reclaims here that young people refer to the young character rather than young age, p. 156.

197 Burnyeat does not use the word “generous-minded” to refer to the people in the second stage of moral
development particularly. I just borrow this term from Curzer for the easy expression. He develops this idea

from the passage in EN X 9.
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does, that the moral learner in this second stage has not acquired “the that” is
problematic. Curzer argues that the character of the young is far removed from the
character of virtue in light of passage EN I 3, 1095a2-7, where Aristotle claims that
young people are not proper listeners to lectures on political science.'® Curzer
identifies improper listeners as those who have not yet acquired the starting points of
lectures and discussions on political science—namely, they lack “the that.” In order to
make the generous-minded who are true lovers of what is noble, encouraged, and
stimulated by the power of argument also be improper listeners to political lectures,
Curzer makes the following suggestion to distinguish between “proper hearers” and

“people encouraged and stimulated by arguments”:

Proper hearers are persuaded by the facts and logic of lectures or arguments.
But people who are encouraged and stimulated, listen to an argument or a
lecture about what to do, and without really understanding it, they become

excited and inspired.'?”

However, Curzer’s argument is not convincing, either. First, it is hard to determine
whether “young people” in passage 1095a2-7 refers to moral learners at the initial
stage (the many) or generally to all moral learners, including the subset—namely,
those who feel shame (the generous-minded). It is absolutely possible that it might
mean the youth at a very early stage, where shame has no function yet. If so, no such
distinctions are needed between the “proper hearer” and “the young encouraged and
stimulated by the power of arguments” since they refer to two essentially different
groups of young people. Secondly, it is unreasonable to say that a “true lover” of
virtue is just in love with the idea of virtue without knowing what virtue really
consists of or means. If one’s love stays at such a superficial level, how can Aristotle
call this being a true lover of virtue (dAn0dc eAokarov)? Thirdly, the interpretation
of the distinction between the “proper listener” and “those young encouraged and

stimulated by the power of arguments” is far-fetched. There is no additional evidence

108 ENT 3, 810 tfig moAtikfig 00k Eottv oikelog dxpoatig 6 véog: dmelpog yap TV xotd tov Blov nphéewv, oi Adyot
&’ €k ToVT®V Kol mepl ToVTOV: £T1 8¢ T0lg TABeov dolovONTIKOG BV pato ig AKkoVoEToL Kol AVOQEADS, el
31 10 Téhog &otiv 00 YVdGIC dALL TPALLS. Alopépel §” 0DSEV vEog TV Hluciay | 10 T00g veapoc.

109 Tbid., p. 157.
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to back up Curzer’s claim that proper listeners are those who can be persuaded by the
facts and logic of arguments, while people who are encouraged and stimulated by the
power of arguments are just excited and inspired by them without really
understanding the arguments themselves. The very nature of an argument is such that
the only way in which it can inspire or excite the listener is if the listener can follow
the argument and understand it.'' With this theory, then, Curzer is giving false
support to his argument. He might be confused between the persuasive tone of the
argument, which plays on the emotions, and the argument itself, as is stated clearly in
Aristotle’s Rhetoric.''! Fourthly, in EN I 3, Aristotle talks about the improper hearers
of political staff, while in X 9, nothing political is mentioned. We can suppose that, in
Aristotle’s mind, the generous-minded encouraged and stimulated by arguments are
still not mature enough for political staff since political activity involves much more
than true love of the noble and the understanding of arguments. In other words,

having acquired “the that” is not enough for the political activity.

Thus, Curzer is right to distinguish the generous-minded from “the many”, but wrong
to place them too far from virtue. Curzer admits that the generous-minded are those
who have been brought up well and have formed good habits, but does not allow that
they have acquired “the that.” He emphasizes that the standard of having acquired
“the that” is having the concrete ability to identify what would be the virtuous act in
particular situations. However, I would argue that this ability is only acquired after we
have attained practical wisdom. Burnyeat uses a relatively loose concept—namely,
“knowing or believing something so”—to refer to someone who has acquired “the

that.” Here, 1 follow Burnyeat that the generous-minded are those who have acquired

110 Aristotle divides argument into two types—namely, deduction and induction. About deduction see An. Post. 1 1,
24b18-20, cf. Top. 11, 100a25-27; Soph. el. 1, 165alff; about induction, see Top. 1 12, 105a13ff.

1T Rhet. 1356a2-21. Of the modes of persuasion furnished by the spoken word, there are three kinds. The first
kind depends on the personal character of the speaker; the second on putting the audience into a certain frame
of mind; and the third on the proof, or apparent proof, provided by the words of the speech itself. Secondly,
persuasion may come through the hearers when the speech stirs their emotions. Our judgments, when we are
pleased and friendly, are not the same as when we are pained and hostile. It is toward producing these effects,
as we maintain, that present-day writers on rhetoric direct the whole of their efforts. I will address this subject
in detail when I return to the discussion on emotions. Thirdly, persuasion is affected through the speech itself
when we have proven a truth or an apparent truth by means of the persuasive arguments suitable to the case in

question.
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“the that” and the starting point of using rational activity to acquire virtue.

Moreover, if we read Curzer’s brilliant analysis on shame, we would be even more
surprised by his having put the generous-minded so far from the virtuous. According
to Curzer, shame is formed by internalizing the punishment, and this is the way for the
many to proceed to generous-mindedness. Thus, it is a way guided by pain rather than
by pleasure, as Burnyeat maintains. I think that Curzer goes too far in objecting to
Burnyeat, but both of them agree that feeling shame makes further moral progress
possible for the generous-minded. I also agree here that the stage of the
generous-minded heeding shame is a necessary stage in the process of acquiring
virtue. Plus, “the many” are those even “younger” in character than the
generous-minded. They (the many) would also have to step to the generous-mind
stage under the guidance of both pleasure and pain, I think, not necessarily merely by

pain (Curzer) or merely by pleasure (Burnyeat).!'?

Passage 18 tells us that the generous-minded heed shame, are true lovers of what is
noble, and are also encouraged and stimulated by arguments (oi logoi). If I am right
on the analysis of the conception of “true lover” and “people encouraged and
stimulated by logoi,” this statement implies that rational faculty is activated already in
this stage and is helpful to acquire virtue, “to make men good” (1179b4). Under the
stimulation of shame, moral learners would practice their rational faculty frequently
so that the rational faculty would be developed through this frequent practice. Curzer
develops a very detailed, and reasonable, theory of the practice of rational faculty in
the shame stage in his inquiry. Here is what he says about this (I added the numbers

for better readability):

(1) When a generous-minded person feels aidos, the act’s viciousness is
impressed upon her mind. The aidos vividly brings to the foreground the

fact that the aidos producing act is wrong...

2 In my opinion, both pleasure and pain play an important role in moral development, but I will not discuss this
point in detail here. Briefly, Burnyeat does mention merely the function of pleasure, but he, I think, does not
exclude the contribution of pain. Aristotle just says that shame works among the youth who are brought up
well with good habits (good family, good surroundings), but not necessarily only with the aid of punishment;

the moral learner can acquire “the that” or the feeling of shame.
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(2) Aidos does not tell us that an act is wrong; we must already recognize that
the act is wrong in order to feel aidos. So what information does aidos
provide? Aidos emphasizes and makes us internalize the judgment that the
act is wrong...

(3) Aidos sets us thinking what should have been done. It also provides
context clues to the alternatives within the situation...

(4) Aidos develops the learner’s ability to judge acts in new situations, too.
First, one person can feel aidos for another person’s act if the former
identifies somehow with the latter. Fiction and friendship allow people to
feel aidos for the acts of others. Thus, through vicarious aidos people
come to recognize that certain acts are wrong and discover which acts are
right without actually performing any of these acts. Second, aidos has a
prospective as well as a retrospective sense. One can feel aidos with

respect to an act that one is considering, but has not yet performed.'!?

It is very clear that the rational faculty is involved and developed in the stage of
shame. Feeling shame presupposes the general knowledge of what is right or wrong.
Shame enables people to identify the characteristics of wrong action and internalize
the judgment of the wrong action; it stimulates moral learners to consider and find the
right alternatives. Gradually, then, moral learners promote their judgments of both
what is right and what is wrong with the eye of experience.''* They will also apply
the ability to judging acts in new situations. The experience of friends as “the other
self in mirror” and the phantasia of the similar action will develop the ability to

identify increasingly more new situations. At last, Curzer concludes that, “Prompted

113 Curzer (2002), pp. 160-1.

114 Curzer emphasizes here that, unlike Burnyeat’s account of moral development, the shame-account need not fall
back on “learning” and “really learning” what is noble or which is wrong. He claims that the moral learner
himself or herself (rather than a teacher), pushed by shame, identifies (or intends to identify) virtuous acts.
However, I think that Curzer misfires again here. Burnyeat emphasizes the very early stage in which the
learner should learn what is noble, and then he can feel shame for the wrong actions. Curzer himself also
admits that the shame-feeler presupposes the judgment of right or wrong, and this kind of judgment should be
made upon a very early basis—namely, he should learn what is right or wrong in a minimal sense. This does

not contradict Burnyeat.
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by aidos the generous-minded gradually come to choose, not just the acts they think

are virtuous, but the acts that really are virtuous. They make the right choices.”!!>

According the above picture, moral learners in this stage could have integrated the OL
into their own understanding since they can make the right choices with the aid of
shame, even in a new situation. They will apply the general knowledge into a
particular situation to make a moral judgment or moral decision. Although they might
still feel or act wrongly, this would just be due to their passions, which lead them to
act wrongly despite their making the right decisions. It is only because we lack
training that we are still sometimes slaves to our passions.!'® In this picture, the
generous-minded are able to make the right choices on the grounds of grasping, at
least partially, “the because,” which can tell moral learners which feeling or desire is
right. However, due to lack of a stable state, they would still act wrongly. From this
phase onward, moral learners can not only understand the OL, but also can generate
the OL on their own occasionally. Here, the OL is determined as the right practical

reasoning or the right practical calculation.

It is fairly clear that calculative activity is involved and developed in
shame-producing actions—that is, rational activity is also involved in and contributes
to the process of acquiring virtue. However, whether it is adequate in this stage to
make the right decisions, as Curzer claims, is so far very questionable. In what sense
do we understand “right decisions”? How does this process of “making right decisions”
work exactly? In addition, in this process, how does general knowledge, such as rules

or principles, become involved in “making the right decisions™?

Before I proceed to these questions, I will make one small conclusion to clarify my
position. I accept Curzer’s basic idea of his analysis of shame, but I do not accept
either his view of the origin of shame or the stage of moral development where shame

works. Firstly, as I have argued above, I believe that the moral learner in the stage

115 Curzer (2002), p. 161.
116" Curzer thinks the lack of an understanding of why virtuous actions are virtuous is also a reason that we yield to
passion. However, I do not think that understanding will be helpful to persuade the passion, but it is right to

say that understanding “the because” is the standard to distinguish between generous-minded and akrasia.
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where shame comes into play has already acquired “the that.” Secondly, Curzer thinks
of shame as the painful internalization of punishment, while I believe this view is just
one possibility among many. For those who are born into good, virtuous families and
are brought up well, it is not necessary to have the process of the internalization of
punishment. They would acquire “the that” in such circumstances through the gentle

promptings of parents rather than through punishment.

According to my analysis, the acquisition of “the that” is still kind of mechanical.
“The that” is not, however, purely mechanical like a machine receiving an order and
putting out an act. The capacity for rational reasoning exists already, but is not yet
developed usefully for moral learning. I call this stage “habituation 1.” In order to
acquire “the that,” learners of morality should experience as many different situations
as possible and just follow what the instructor tells them—the main task in
habituation 1 is to follow the guidance to gather the basic idea of what is just or good,
not to understand why.!!'” In this stage, if the OL were one form of practical reasoning,
it would be meaningless for moral learners, for they cannot understand this inference
sequence. They would just follow the conclusion that the inference made or, at most,

get some part of this inference (indication of trying to get “the why”).

After moral learners have acquired a basic idea of what is just or good, they will
automatically gain the feeling of shame. In the stage of shame, we are beginning to
use our capacity for rational thought and to make choices for ourselves about acting
virtuously. However, in this stage, even if we could make some right choices
according to our own rational capacity, we might submit to our feelings and, in the
end, be swayed by our feelings to take the wrong (or rather, intemperate) action.
Therefore, we still need habituation to create harmony between reason and passion. I
call this stage ‘“habituation 2,” where we need much repetition of the right action,
which the practical reasoning tells us in order to form the firm and stable state. In this
stage, even if our feelings make us act intemperately, the shame we experience later
will remind us that we have acted wrongly and can be used to stop us from repeating

our wrongdoing. Thus, shame can reinforce habituation 2. Therefore, the rational

17 T will not exclude practice in this stage at all, rather only emphasize that to achieve the basic idea of what is

noble or good is the sufficient condition to have “the that.”
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reasoning process that always follows shame will also reinforce habituation 2.

However, even though shame and rational thought perform perfectly in this stage, we
will face many new situations where we have to figure out the right thing to do. In
other words, we need to learn to make decisions by ourselves. However, in this stage
in which we understand that we are making the right decisions, the criteria according
to which we are making decisions is still not clear. We might gain a rough idea,
though, if we consider the fact that the capacity to recognize right decisions is
developed by practical reasoning from the shame stage onward, and this practical
reasoning can reinforce habituation 2. Therefore, we can conclude that these two
conditions, deciding to act rightly and attaining a firm state of goodness, are very
closely interrelated!!®since both of them actually need the contribution of the rational
calculation. If we take the right reasoning or even deliberation in Aristotle’s strict
meaning, as the OL here, it would be clear how the OL builds up the virtuous state
through doing virtuous action, which is prohairetic. This interpretation will also put
us one step nearer to another important Aristotelian doctrine, namely that the ethical
virtue needs phronesis, and vice versa. I will explain this in the beginning of the next

chapter.

Now, we must account for prohairesis, which involves deliberation, in order to
explore the contribution of this deliberation-prohairesis process to the
virtue-acquiring stage and virtue-acquired stage. I consider the deliberation as a form
of the reasoning process here, since Aristotle, first of all, confines this term in the
structure of means-end in EN III. The job of deliberation is to calculatively find the
means to fulfil the end of agent. Outside this means-end structure, we may have many
other forms of the reasoning process. But in the following section, I will argue that the
deliberation in this structure can be a promising candidate of the OL for moral
learners from the later stage onward. I will also hold the opinion that the deliberation
in this means-end form of reasoning process is not necessary to preclude that other
forms of the reasoning process will also be involved in this structure. I will argue this
point in detail in the next chapter—namely, that the Aristotelian deliberation in the

means-end structure can also contain the syllogistic form of the reasoning process.

118 Cf. Sarah Broadie/Rowe (2002), pp. 300-1.
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The syllogism or deductive form, which involves universal rules in its premise,
actually functions behind the means-end structure, and only this whole picture can
provide an explanatory account for action. Now let us first grasp the basic means-end

structure of deliberation process in the following section.

4. Deliberation and Prohairesis

Aristotle claims that being able to make right choices or decisions (prohairesis) is
most proper to virtue and the distinguishing mark of the virtuous man.!'” Aristotle
defines moral virtue as a "hexis prohairetike," that is, a state that is prohairetic.'*° He
places the discussion of prohairesis after his analysis of the voluntary in EN III 2 and
tells us that prohairesis is different from a voluntary choice. Prohairesis seems to
need more rational calculation than voluntary.'?! Aristotle envisages prohairesis as
one of the conditions of virtue. In addition, he also considers it as an important factor
for the best kind of friendship, ethike philia.'** Aristotle also says this when he
argues that we decide on good or bad things and that people sometimes choose what
they should not choose. We can compare this conception with his discussion of
akrates and enkrates; the enkrates act on decision, while akrates do not.'>* The
beginning of EN VI seems to tell us that prohairesis also takes part in the intellectual
virtue.'** Prohairesis appears almost everywhere and definitely stays a very central

part in all these important issues—but what is prohairesis?

Here, I will not propose any new interpretation of this concept; rather, I will provide a
basic analysis in order to identify whether moral learners can contain the OL in
themselves or, precisely, whether the prohairesis of moral learners can indicate the
function of the OL. In EN III 3, Aristotle defines prohairesis as deliberative desire

(BovAevtiky dpe€ic).'® From this definition, we can see that two elements are

119 ENTI 4, 1105a31-32; 11 5, 1106a2-4; 111 2, 1111b5; VIII 13, 1163a22-23; Rhet. 19, 1367b22-23.
120 EN 16, 1106b36-a2; EE 11 10, 1227b5-11.

21 ENTII 2, 1111b6-10.

122 EN VIII 5, 1157B30-31; EE VII 10, 1243B9-10.

123 ENTI 2, 1112a1-3, 7-11; 1111b14-15.

124 EN VI 2, 1139a25fT.

125 ENTI1 3, 1113a10-11; see also EN V 12, 1139a22-26.
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required for prohairesis, namely, deliberation and desire. Prohairesis is a sort of
desire—not simply irrational desire, but rather desire that is always combined with
rational calculation. However, here we can have at least two different readings of
prohairesis: the first I call “basic reading,” the second one “advanced reading.” The
basic reading defines orexis, the desire in prohairesis, as the outcome of the
deliberation, while the end is set by a wish, boulesis. For example, I have an end, E,
which is set by my wish. In order to fulfill E, my deliberation tells me that I should do

a, b, and c. Then I have a prohairesis—namely, the decision to do a, b, and c.

This basic reading is surely not wrong, but neither is it complete. We still need the
advanced reading. The advanced reading determines the prohairesis, and deliberation
can also affect the end, which is set by a wish. Prohairesis is not only deciding to do a,
b, and ¢, but also will effectively adjust the end that the wish originally sets. The basic
reading is only to characterize the motivational aspect of reasoning and deliberation,
while the advanced reading also emphasizes the normative or evaluative aspect of the
reasoning and deliberation. The motivational function of deliberation is generated by
the first-order end, while the normative function can second-orderly regulate the
first-order end. If we have only the basic reading here, it would lead us to the Humean
position on this issue. However, the Humean Position is reluctant to label Aristotle.
Thus, 1 will argue that the advanced reading has to be engaged in the

deliberation-prohairesis process.

As briefly mentioned, there are basically two kinds of interpretations of the
relationship between the end and deliberation. (1) We might take a Humean reading
(i.e., that reason can only be the slave of the passions, that it serves and obeys the
passions).'?® The end is set by one kind of desire (i.e., boulesis) according to Aristotle.
Reason is merely an instrument to calculate how the end can be achieved. Such
calculation is neutral, merely searching for the most effective way to fulfil the end; the
effective way is the best way. Thus, under this interpretation, it seems unnecessary to
determine this reading in a strict moral sense. Whether the end is good or bad depends
on the character of the agent, but means are said to be effective or ineffective. (2) We

can envisage the rational calculation itself as a constitutive part of the ends rather than

126 Treqgtise 11. iii. 3.
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just instrumental means. Fulfilling and evaluating the end depends on fulfilling and
evaluating the constitutive parts. Constituents themselves, unlike the instrumental

means, should dictate the ethical value.

4.1. The Means-End or the Constituents-End
The Humean reading does not contradict the meaning of EN III3. In EN III,

deliberation is just technically determined to find the means for the end. We first
determine the end and then examine how and by what means to achieve it. The
deliberator should find the most effective way to achieve the end (1112b12-17).
However, the end is determined by our wish (boulesis) (1111b26-31, 1113a15). Wish,

as one kind of desire (orexis),'*’

is sometimes branded as rational by Aristotle, but
sometimes as irrational.!?® In the EN III 3, it seems to be irrational desire since
Aristotle says there that the wish itself can be for what is impossible or something
unachievable (1111b22-26). The rational desire should be called prohairesis in his
ethics since it is defined as deliberative desire (PovAgvtikn Opeéic). The irrational
desire should be restrained by the rational deliberation. However, this restriction is
only for whether there are any means to achieve the end, not whether the action will

have a right or just outcome.

This Humean interpretation places desire in the most important position, and reason
just provides the means to the end. It would be hard, though, to label it as

Aristotelian.'” EN 1 13 seems to have already established the inverse of Hume’s

127 De. Motu. 700b22, BodAnoig 8¢ xoi Boudg kol émbvpia mévra Spefic; however, a few lines later, Aristotle
seems to put boulesis together with orexis as contrasts with epithumia and thumos. 0 pév 6U émbopiav
Bopov 10 6¢ S Ope&wv 1j BovAnow (701a37-bl). Here, I take orexis as genus of the epithumia, thumos, and
boulesis.

128 Boulesis as irrational: Pol. 1334b21, Gonep 62 10 odue npdTEPOV i YEVESEL THig Woxdig, obTtm Kol 10 droyov

0D Adyov €xovtoc. @avepov 6¢ kol Tobto: Ouuog yap kol PovAnotg, £tt 8¢ émbupia, Kol yevouévolg €00vg

VIhpyet Toig madiotg, O 8¢ Aoylopog Kai O vodg mpoioloty £yyiyvechot TEQUKEY.

As rational: Top. 126al3, ndca yap BodAnoig €v @ Aoyiotik®d; Rhet. 1369 al-2, ta puévod Aoyotikny dpe&v

160 82 81’ Bhoyov- Eotv 87 1) pudvPovinaig dyabod pekig (ovdeig yap Bovreton GAL’ | Stav oindf eivar dyadov),

dAoyol &’ opéLetg Opyn Kol Embopia.

129 Before the first decade of the 19 century, this Humean reading was favored by some great commentators; see

Walter, Zeller, and Burnet. Nowadays, however, very few people still stick to this standpoint (e.g.,

Fotenbaugh).
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metaphor; it tells us that desire should obey reason.'’’ Aristotle describes the
desiderative part sharing reason as a son listening to or obeying his father or one
friend listening to or obeying another friend. In order to reach the purpose of this
“listening to” and “obeying,” there are many ways or means introduced by Aristotle
here in this passage—namely, persuading, giving advice, warning or reproofing, and
exhorting. We see some of these ways—such as persuading and
advice-giving—demand the ability of understanding of the persuaded. This is the
analogical description of the relationship of the desiderative part to the rational part.
Meanwhile, this naturally provides a clue that, in the virtue-acquiring process, moral
learners probably also actively use the rational ability to understand and consider the
OL given by the practical wise man rather than a simply mechanical obeying-process.
However, this is only a clue from the analogical description of this passage. In order
to prove that rational activity works in this virtue-acquiring stage, I must closely

examine how moral learners make moral decisions.

Several other passages show that reason and desire should have at least the same
importance in prohairesis.'>! The Humean understanding of prohairesis seems not to
be the correct one, and the account of deliberation in EN III, which is understood as a
means to an end, is not complete. As recent research indicates, “The things promoting
the end (ta pros to telos)” could be the instrumental means leading to an end, but also
could be the parts that constitute the end.'*?> In the means-end mode, the emphasis is
placed more on the end than on the means. On the other hand, if the realization of the
end is made up of the things leading to the end, the importance moves to the
constituents rather than to the end itself. In the latter case, the end could only be a
rubric concept that guides the agent to deliberate about the concrete actions to fulfil it,
but figuring out the concrete action is the most difficult and important part in this
process. In EN 111, Aristotle might loosely include these two readings in his usage of

“the things promoting to the end,” or perhaps Aristotle is attempting to use the

130 'What Aristotle says in his Metaphysics can also give us a general guide: “Desire is grounded by opinion, rather

than opinion by desire; for thinking is the starting point.” (Meta. 12.7, 1072a29-30)
B EN VI 2, 1139b4-5, 810 §| dpektikodg vode 1y mpoaipeoic §| dpekig Stavontikn, xoi 1 towadtn dpyny GvOpwmog. DA
111 10, 433 a21-22, &i yap dvo, volg kai 8pekig, éxivovy, Kotd Kooy &v Tt éxivouy gidog. De. Motu. 6, 700b23,
1 0¢& mpoaipeoig KooV davoiag Kol 0pé&emc.

132 See Sorabji, in Rorty (1980), p. 202; Wiggins, in Rorty (1980), p. 224.
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means-end mode to illuminate the obscurities of the constituents-end mode, as
Wiggins argues. !** In this case, we should focus more on deliberating what
constitutes eudaemonia (i.e., in a given context, which of several possible courses of
action would conform most closely to the ideal they hold up for themselves, or the
kind of life they want to lead). The end merely functions, in this case, as a rubric or

compass to guide the deliberative process.

Most contemporary scholars accept the constituents-end model. In this mode, since
we deliberate about the constituents, we also, in a loose sense, deliberate about the
ends themselves.'** However, we do not deliberate about eudaemonia since it cannot
be the constituent of any further end.!* Anything promoting eudaemonia can be the
object of deliberation (i.e., the means or the constituents of eudaemonia). The moral
learners in the shame stage have decided to accept virtue; they have a basic idea of
what is good, but they have not acquired “the why” and still have difficulties reading
the different particular situations. Is it possible to also say that they have the idea of
the right end already? On the one hand, the answer might be yes because they have
decided to live a good and virtuous life, which is envisaged as the ultimate goal. A
happy life (eudaemonia) is their right and ultimate end. On the other hand, the answer
might be no because a good or virtuous life is made up of all the individual concrete
situations—merely having grasped the general concept of virtue is not enough.
However, it is hard for a moral learner to have already learned the virtuous choices for
all subordinate situations. In EN VI, Aristotle tells us that the capacity to read a
particular situation belongs to phronimos: the one who possess the practical wisdom
actually possesses full virtue. Thus, for moral learners, having only general ideas of
the ultimate end might not be a guarantee for knowing the concrete good end in
particular situations. Even though they can deliberate in this stage, they cannot always
control their desires. Thus, they would find it difficult to make the right decision on
these concrete constituents. Further, even if they can make the right decision, they do

not always do the right actions since they have not acquired a firm, stable state. They

133 Wiggins in Rorty (1980), p. 224.

134 Another sense of deliberating about ends is that what is a means to an end in this chain of deliberation can, in
another chain, be an end. However, both of these cases of deliberating ends are not in the strict sense.

135 Cf. Nussbaum (1986), she claims that Aristotle “does not hold that ultimate ends cannot be the objects of

rational deliberation.” This claim is not correct according the doctrine of EN 1113, p. 162.
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can make the right decisions occasionally when they meet familiar situations, and
they can make right actions when they have a consistent state between reason and

desires.

Does deliberation make some contribution to recognizing the new situation and to
forming the firm state, though? According my analysis of shame, the deliberation or,
reasoning activity in general, is developed by the stimulation of shame, and this
deliberation also, in turn, helps moral learners to control feelings to an appropriate
degree. In addition, according to the constituents-end reading, constituents are
important and can affect the end. Further, the production of deliberation, namely
prohairesis in the basic reading, is the starting point of the constituents for the end. In
this model, deliberation has to make a very decisive contribution to the end. In other
words, the end, to some extent, depends on the deliberation and the prohairesis in the
advanced reading. Thus, the function of prohairesis is reasonably enlarged.
Deliberation can influence the end. The end is not only set up by the irrational desire,
but also from the reasoning activity. The firm state is also built through training the

harmony of reason and desire. This explains the advanced reading of prohairesis.

4.2. Deliberation and the Orthos Logos
If the means-end model is right for Aristotle, it seems that the moral learners can

achieve their ultimate end through deliberation. They have a correct end; the job of
deliberation is only to find the means to fulfil that end. It seems very
doable—Arristotle calls it the “starting point of deliberation”—to find the means, step
by step, starting from the end. For instance, moral learner L, who is already in the
shame stage, decides to accept virtue and pursue his eudaemonia. He thinks that, as a
doctor, he will achieve the eudaemonia (having the ultimate end) since he would be
able to help other people (becoming virtuous) and would, therefore, feel absolutely
happy. Thus, he studies hard, applies to medical school, and so on (deliberating about
the means). Finally, he graduates and receives a license to practice medicine. Thus,
we could say that he has achieved his eudaemonia. In this model, when the ultimate
end is set, every action is done well according to the right deliberation or the correct
planning of a good life in order to achieve the end. The deliberation seems to play the

role of the OL well in this model.
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However, as we discussed before, the means-end model is not complete for Aristotle,
for his doctrine of deliberation has another aspect: constituents-end. From this point
of view, we can diagnose a few problems in the process of deliberation for moral
learners. The main problem here might be that, for the moral learner, L, to achieve
eudaemonia, he should achieve the virtuous state before or right after he becomes a
doctor since virtue is one of the main constituents of the ultimate end, eudaemonia.
He does not achieve the virtuous state during this process if he cannot resist
temptation (e.g., money). For instance, if he is still continent (enkratic, e.g., wanting
to earn more money through providing unnecessary treatments, yet not acting on his
desire) or is incontinent (akratic, e.g., wanting to earn more money through providing
unnecessary treatments and doing so). Even worse, the process becomes a vice (e.g.,
pursuing medicine not for health, but rather for the money). In any of these cases,
Aristotle would definitely not define L as a happy person. For moral learners, and
even for enkratics and akratics, their deliberation functions exactly as the OL, which
guides them to build virtuous character, although the right deliberation and decision
cannot guarantee they will perform the right action before achieving the virtuous state.
However, in the case of vice, we may confirm that there is also deliberation at work
there, but only for the vicious end. Thus, we will not determine the deliberation there
as the OL. Therefore, deliberation can be determined as the OL only if moral learners

have acquired “the that” and are ready to be possessed by virtue.

The second problem would be that L might not be able to reason out all the other
necessary conditions and constituents of eudaemonia (e.g., wealth, health, friendship,
and so on) besides virtue. L wants to be a good doctor and a virtuous person, but he
does not care much about his own health and has no time to take care of family and
friends. Finally, he becomes a good and virtuous doctor; however, his own health has
become a very serious problem, and he is absolutely isolated from society. Could we
say that he has achieved his eudaemonia? We could not, and Aristotle would agree
since L should be responsible for his own health and social status. In this case, the OL
qua deliberation seems to work only for part of, not the whole constituents of the
ultimate end. What determines how moral learners deliberate to choose this or that

among many other good things, all of which are important for their ends, after all?
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Could we determine one would be happy, if he only achieved one of the most

important constituent elements?

From the first problem, it is clear that moral learners cannot ensure that they will
achieve the ultimate end, even though they have decided to accept virtue and to lead
happy lives. They should first grow to be truly virtuous people. This case also seems
to confirm that habituation is more important than rational calculation. From the
earlier example, L can deliberate well, but he seems to need more habituation
(especially what I call habituation 2) to build a firm state. From the second problem, it
is clear that, even though deliberation can help L be virtuous, only deliberation seems

to make it difficult for him achieve the full eudaemonia.

However, according to my analysis of prohairesis, the over-simplified judgment that
habituation is more important than rational calculation is not fair for L. Of course, as a
moral learner, L needs habituation (both habituation 1 and 2) even though he is a
moral learner in the shame stage. However, in the shame stage, he has already
acquired “the that.” If he wants to be a doctor, he must have acquired the basic idea of
what a good doctor should do (he might acquire “the that” through education,
traditional precepts, or something else). Thus, when he faces, for example, temptation,
he can tell right from wrong; he will deliberatively make a choice. He might struggle
and think, “If I earn money in this way, it is wrong. It would not help me to be
virtuous, and it would damage my happiness. However, if I do not accept money, I
will be poorer than other doctors, and it might keep me from finding a wife.” This
struggle, though, is a kind of rational calculation, some of the pieces of which even
amount to deliberation. This rational calculation helps make clear which choice is, in

fact, right.

The rational calculation also helps him obtain an even clearer and sounder idea of
what is right and wrong than he had before. Based on this clearer idea, he might still
chose to do wrong. However, the right choice is also based on this clearer idea, and
the good, firm state is based on the repetition of making the right choices (habituation
2). From this point of view, the incontinent and the continent states can be overcome

using the right deliberation and repeatedly fulfilling the right prohairesis; then, the
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continent and incontinent states can transform to the virtuous state. More importantly,
rational calculation, at least from the shame stage onward, is actually more
fundamental than habituation since the latter relies on the former in the later phase of

the moral learning stage, especially in the face of a new moral situation.

In the second problem, we cannot deny the role of deliberation, either. We determine
that L, as a moral learner, acquired “the that,” so he must have realized that health is
also a very important constituent he should seriously deal with—but why has L
chosen to lose his health? His deliberation probably told him that a virtuous and good
doctor is more important than health and his own social life. If he could get the former,

the latter would not be indispensable.

It is true that L surely cannot become a virtuous person solely by aiming to achieve
the ultimate end. It is also true that L surely cannot achieve the ultimate end purely
through deliberation. He needs habituation to build his virtue, and he needs virtue to
guarantee that his deliberation tends in the right direction toward the ultimate end.
However, before he achieves virtue, rational calculation or deliberation contributes to
making the right choices and is helpful in building the virtuous state through
habituation. The end of habituation is to make our feelings and desires harmonize
with the right reason. Thus, our feelings and desires are guided and habituated in this
deliberative process. Rational calculation or deliberation is effectively directing the
feelings and desires in the moral learning stage (especially from the shame stage

onward).

Now we can determine whether deliberation is the OL or, at least, a kind of OL. Let us
recall the basic characteristics of the OL: (1) the OL determines the intermediate for
the right action in a particular situation and (2) the OL regulates the feeling into an
appropriate degree in a given situation. According to my analysis above, the action of
moral learners is virtue-building action; and deliberation seems to be very important
(or even decisive) for this kind of action in the later stage of the moral learning
process. Right virtue-building action aims to build the firm state, implying the
agreement of feelings and reason. Deliberation is the main contributor in the later

stage of the moral learning process leading to this agreement. The task of deliberation
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is to identify this intermediate for action and regulate the feelings in a given moral
situation for moral learners. Thus, we seem to be able to conclude here that
deliberation is the OL in the moral learning stage (from the shame stage on). However,
at the same time, we might not rightly deliberate every constituent to achieve the

ultimate end. The OL qua deliberation seems to be valid only occasionally.

However, we should not have ignored one point I mentioned earlier in this chapter.
We cannot ignore the role of proposition, both conventionally universal rules and a
particular prescription, such as a concrete command from parents in shaping moral
learners. As I showed above, acquiring “the that” is a very mechanical process in the
first stage. Moral learners would only be able to follow the particular prescription.
Even in this stage, moral learners often ask why, and empirical observation tells us
that the instructor’s explanations usually appeal to a moral general formulation (e.g.,
Question: Why shouldn’t I beat him? Answer: Because beating is not right. /Question:
Why shouldn’t I pick fruit from my neighbor’s garden? Answer: We should not take
things from other people). Moreover, there are some universal rules (e.g., “do not kill,”
“do not steal,” and so on) that are also important guides of our actions. In the shame
stage, having acquired “the that,” moral learners begin to use their rational faculty to
calculate and deliberate. They reflect on these rules and justify, modify, or even reject

these rules through calculation and deliberation.

However, moral learners in this earlier stage cannot issue a complete reasoning
process or syllogism by themselves or cannot understand the reasoning process of the
practical wise man to explain why this or that action should be done. Meanwhile for
them, though, taking action does not simply mean to follow the particular proposition,
such as a command or order, since the rational reflective ability would naturally have
more or less reaction to the command and ask why. Therefore, we cannot determine
the deliberation as the OL in this earlier stage without any qualification since moral
learners can only follow the particular proposition with limited ability of rational
reflection. We cannot resist the guidance of the function of universal rules and
particular prescription. Thus, even though the OL is, per se, the deliberation or
syllogism, in the moral leaning stage, especially in the earlier phase, the complete

syllogism would degenerate into part of the syllogism, such as a piece of proposition
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for moral learners.

However, a universal rule can neither be used directly in every particular situation,
nor can the particular prescription explain why that should be done. The application of
the rules in an unfamiliar situation and the explanation of why have to appeal to the
reasoning activity. The mature reasoning activity is more fundamental than the
universal rule or the particular prescription. From the shame stage on, moral learners
can use their deliberation to adjust (or even abandon) the rule or plan according to the
desired end and a given concrete situation. This capacity is also developed from the
shame stage on and gradually becomes a viable judging capacity. It is only in the
sense of practical reasoning of phronimos that we can call it OL in a strict sense.

However, we have seen that our reasoning capacity is growing toward this direction.

5. Conclusive Suggestion

The definition of the OL in the virtue-acquiring stage seems changeable. According to
my analysis, at the very beginning of the moral learning stage, the OL for moral
learners might preferably be (1) a type of formulation or articulated declaration (e.g.,
the guidance as a request or command of the moral guider), and this guidance could
be (1a) a proposition either about a universal rule or (1b) about a particular situation.
Since in this very beginning stage of moral learning, moral learners have not acquired
“the that,” they cannot actively use their reasoning to make any moral judgment.
What they can do, though, is simply imitate and follow the guidance of the moral
guider—or as Aristotle defines it, the one who possesses the practical wisdom, or
phronimos. This process is more mechanical than rationally reflective, although the

rational activity is already somewhat involved.

In the later stage of moral leaning (e.g., from the shame stage onward), the OL could
also possibly be (1) a proposition about universal rules or laws, or a particular
situation that the moral learners would simply follow in some situations. It also could
occasionally be (2) the good deliberation or reasoning, or well-defined life planning
that allows moral learners to rightly make moral judgments in familiar situations.

They use rational activity to help them make the right choices in the later stage, but
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they cannot make the right choices all the time since they might not have learned all
the features of the particular situations or cannot have a right end (or right desire) in
every particular situation. They have decided to lead a virtuous life and have accepted

eudaemonia as the ultimate end.

However, the capacity to make the right choice in every situation is still in training,
and the rational faculty also has the task of making a decision that accords with the
emotions. We also, though, have to recognize the contribution of calculation and
deliberation in this moral learning stage. We can determine it as a kind of OL in a
loose sense, but it is growing in the right direction. When it can deal well with every
particular situation, we can call it OL in the strict sense. Since the application of the
plan and rule in particular situations depends on our deliberation, and the firm state
also depends somewhat on deliberation and decision-making in the later stage, I
determine deliberation to be more fundamental than proposition in the later stage of

moral learning.

We can see that rational activity of moral learners is maturing during the learning
process; already in the very beginning stage, through imitation, the rational activity is
growing. In addition, the growing rational activity and ever-increasing reliance on the
reasoning activity to acquire virtue is already contained in human nature. Although
we cannot acquire virtue by nature, possession of virtue is the state most in
accordance with human nature. Thus far, I have addressed the OL in the moral
learning stage. Following the discussion established in this chapter, I will continue to
argue in the next chapter that the practical reasoning of phronimos is the OL, per se, in

the virtue-acquired stage.
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Chapter 4: The Orthos Logos in the
Virtue-Acquired Stage

In the previous chapter, I discussed the definition and function of the orthos logos
(OL) in the virtue-acquiring stage. In the virtue-acquiring stage, the OL appears
different things for moral learners: at the very beginning of the learning process it
may be propositional in the form of rules or laws, particular prescriptions, or an
incomplete piece of the reasoning sequence for a given particular situation; at the later
stage of the moral learning process, the OL can occasionally be a reasoning process.
Rational activity is enhanced in the virtue-acquiring stage during which moral
learners better understand the genuine OL, namely, the OL of the practically wise man.
They can also issue the reasoning sequence (occasionally) to identify the “right action”

and its justification for the given particular situation.

In this chapter, I will argue that the right reasoning process of fully virtuous men is
the real OL in the virtue-acquired stage. In Aristotle’s ethical context, this reasoning
process is motived by a desired end. The end wished by virtuous people is noble and
worthy of chasing. Further, the reasoning process itself functions in the form of the
deliberation (cf. Ch. 3) and is deployed in order to identify the means to fulfilling the
noble end. The right deliberation of virtuous people, I will argue, can also be
identified with a kind of deductive or syllogistic reasoning process to establish an
explanation for the action required. This syllogistic reasoning concerned with action is

usually called practical syllogism.'3¢

136 As Kenny already pointed out, Aristotle himself does not use the term “practical syllogism”; Kenny (1979),
Most scholars agree that the relationship between deliberation and practical syllogism can be identified in
some way, but D. J. Allan (1955), J. Cooper (1975), and Corcilius (2008a, b) deny the identification, pp.
111-2.
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Practical syllogism is comprised of the knowledge of universal rules and of particular
situations. Practical syllogism altogether tells us not only what action should be done,
but also explains to us why it should be done according to the concrete situation at
hand. This prescriptive and explanatory account conforms to the moral function of the
OL. 1 will argue accordingly that the right practical syllogism or deliberation of the
fully virtuous man, or the activity of phronesis, is the best candidate for the real

definition of the OL.

Let us first address the point I raised at the end of Chapter 2: because the ethical
virtue is determined by the OL and the OL is the right practical reasoning, and the
right end of the reasoning is guaranteed by the ethical virtue (otherwise reasoning
could be used for good or bad), then there is an“explanatory circle” between ethical
virtue and the OL. Which of the two is dependent upon the other is, to this effect,

entirely unclear.'®’

Aristotle seems to endorse yet another circular argument related to my research. The
right practical deliberation (euboulia) which is the activity of the intellectual virtue,
phronesis, is also circularly connected with ethical virtue. Aristotle says that without
the phronesis there is no ethical good, and without ethical virtue there is no phronesis.
This claim itself appears to be circular, though Aristotle does not seem to consider it
to be vicious. In the discussion below, by disclosing the relationship between the OL
and phronesis, 1 will show that circle between the OL and ethical virtue functions

exactly like the circle between phronesis and ethical virtue.

If we consider the OL to be the right practical deliberation qua the activity of

phronesis, we can effectively avoid creating a circle between the ethical virtue and the

137 The normative problem of the logos was addressed in Chapter 3. The normative depends on ethical virtue

rather than the fact that the logos, by nature, could be normative. This point was addressed with respect to the
second disadvantage, since in the virtue-acquired stage, we do not examine whether the moral learning process
is simply a psychic training or something else (e.g., the OL in the virtue-acquiring stage.) I argued that moral
training is part of the training of the psychic faculty, but other factors (such as various forms of moral
guidance) also play an important role in the moral learning process. Having established this argument allows
me in this chapter to focus on the result of this moral training, namely, the mature form of the rational activity:

the exercise of phronesis.

120



Chapter 4. The Orthos Logos in the Virtue-Acquired Stage

OL: ethical virtue makes the goal of deliberation right, and deliberation finds the right
action in given particular situation (i.e., the intermediate) serves ethical virtue.
Moreover, my interpretation will shed more light on the circle between phronesis and
ethical virtue; namely, I insist that virtue first provides the right goal for phronesis
while the virtuous action appropriate for the situation is identified via the activity of
phronesis, 1.e., through right deliberation. This right action generated by phronesis
then also reinforces and consolidates the virtuous state. This might not be the only
positive function of phronesis in regards to ethical virtue, but it is an important one
(and one compatible with any other positive contribution of phronesis to ethical
virtue.) Let us put aside the issue of virtue making goals “right”, for now, and rather
focus on the contribution of phronesis to ethical virtue to determine how the activity

of phronesis can function qua the OL.

In order to achieve my goal, I first must carefully examine the meaning of the activity
of phronesis, which necessitates a closer look at what Aristotle says about the
phronesis and its features, especially in terms of its relation to ethical virtue. I will
also attempt to determine based on these features whether the activity of phronesis
itself can lead to a morally right decision and right action in a particular situation.
Finally, I will establish my argument that the identification between phronesis and the
OL 1s actually dependent on the identification between the activity of phronesis and
the OL in the virtue-acquired stage. I will also respond to the most notable

hypothetical challenges to my interpretation.

1. Phronesis: An Outline

Phronesis is a popular word in antiquity. It is quite often used in the sense of wisdom,
reasoning, or thinking behind the search for truth. In this sense, it is often used

interchangeably with the word sophia.'*® Aristotle uses this word also in this sense in

138 In Plato’s Rep., for example, the verb form phronein and Sophia are utilized interchangeably, but sometimes
sophia is also used in the practical domain where phronesis is expected, e.g., prot. 321d, 329e, Rep. 365d,

427¢,429a, 443e.
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several places throughout his work,!*° but in the EN, especially in the common books
of the EN and EE, it is defined as an intellectual virtue. This intellectual virtue,
something special, is connected with ethical virtue (in the second book of EE, for
example, it is identified with one of ethical virtues.) Ethical virtue makes ends right,
and phronesis provides the means to fulfill the ends. In this context, phronesis is

usually called “practical wisdom”.

1.1 Phronesis and Ethical Virtue
In the Nicomachean Ethics, phronesis is first known as one of the intellectual

virtues.'*® At the end of EN I 13 Aristotle distinguishes two kinds of virtue, namely,
ethical virtue and intellectual virtue; and phronesis is listed together with wisdom
(co@ia) and cleverness (cuveotv) as an example of the intellectual virtues (1103a5-6).
Phronesis does not appear before Book VI, where Aristotle discusses the intellectual
virtues in detail. In this central Book, nonetheless, Aristotle endows phronesis with a
very important and special function. Phronesis as an intellectual virtue should be
separate from other ethical virtues, since intellectual virtue and ethical virtue are
established on different parts of the soul: one strictly rational, and the other
desiderative which is open to reason. Throughout this discussion, though, phronesis is
essentially bound to the ethical virtues. This seems to correspond to a doctrine under
which the desiderative part of the soul should listen to the rational part as a son listen
to his father. Phronesis as an intellectual virtue can guide ethical virtue (like a father
guides his son). If we take a close look at Aristotle’s articulation on the relation
between phronesis and the ethical virtue, however, the relation is much more complex

than the relation between two parts of the soul.

In EN VI 13, Aristotle says:

139 E.g., Meta. 982b24; 1009b13, 32; 1078b15; Cael. 298b23. The word Sophia in Corpus Aristotelium appears
fairly infrequently, almost only in Meta., EN V1, X and MM 1 34, Hist. An. 558229, Meteor. 353a35, b6.

140 In EN phronesis seems to be a very important intellectual virtue. Aristotle does not give us a particularly
consistent account of phronesis in his works. 1) In his metaphysical and biological works he ascribes
phronesis even to non-rational animals (Meta. 1 1, 980a27-b25; HA 1X, 611al6, 612a3, bl; PA 11, 648a6ff, GA
I1I, 753al11-12); this view is repeated in EN VI 7, 1141a26-26. 2) In EE 11 3, 1221a10, phronesis appears in a
list of ethical virtues. 3) Even in the EN itself, Aristotle contrasts phronesis and virtue in general, seeming to
imply that phronesis is not a virtue at all (EN 1 8, 1098b24). Special thanks to Sarah Broadie for pointing out

this somewhat inconsistent definition of the phronesis to me.
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(Passage 19)
Sfilov obv éx tdV eipnuévov 8Tl ody olov Te Gyadov eivor Kvpiog HEvev

QPOVIAGEWMS, 0VOE PPOVILOV dvev ThG NOKTG dpeThic.

It is clear, then, from what has been said, that it is not possible to be good in the
strict sense without practical wisdom, nor practically wise without moral

excellence. (1144b30-32)

This passage summarizes the interrelation between phronesis and ethical virtue. The
acquisition of this intellectual virtue, i.e., phronesis, can be fulfilled only with the aid
of the ethical virtue; at the same time, the ethical virtue is impossible without practical

wisdom. It is not possible to possess one without the other.

This argument is supported by several of Aristotle’s descriptions of each side of the
relationship. Concerning the statement that ethical virtue is the result of prohairesis or
that ethical virtue follows reason, which the practical wise man tells us, the most
important passage is Passage 3 (which I quoted in Chapter 1) where Aristotle defines
ethical virtue as a state concerned with decision residing in a mean which is
determined by logos by the man of practical wisdom.'"*! From these passages, the
rational activity or (properly) practical reasoning is the principle of ethical virtue.
However, Aristotle also says several times that practical wisdom is acquired with the
aid of ethical virtue or that without ethical virtue there is no practical wisdom, e.g., in
1144a28-31, “Practical wisdom is not the faculty, but it does not exist without this
faculty. And this eye of the soul acquires its formed state not without the aid of
excellence as has been said and is plain.”'** These passages imply that the ethical
virtue or “good character” is the foundation for practical wisdom. In Passage 19,
Aristotle concludes that “it is not possible to be good in the strict sense without

practical wisdom, nor practically wise without moral excellence.” We could ask here

141" Other passages on this point: EN 1102b25fT, 1138b5fT.
142 Other passages on this point: EN 1144a7-9, 20; 1151a17-19; EE 1227b35-36.
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how it is possible to acquire both at the same time; a mysterious circle has formed.

How do the two entities operate in tandem?'#*

The way to solve this circular reasoning is to establish one of the two components as
the true foundation of the other. As discussed in earlier chapters (Ch. 3 in particular,)
most scholars nowadays consider the practical reasoning as the leading (foundational)
part; I call this camp the “intellectualists”.!** By contrast, in the early 19" century,
several important scholars envisioned the ethical virtue as the leading part.
Fortenbaugh and Moss are the most notable representative of this position. Because
this reading highlights the role of the desiderative part of the soul, it is somehow
similar to the Humean doctrine under which slavery serves passion. I call proponents
of this view “Humeans”.!*> In my earlier discussion, I made clear that my position is,
in principle, in accordance with that of the intellectualists. The specific reading
endorsed by Aristotle himself is not my main concern here, however, so I will not go

into the debate in detail.'*® Rather, I will simply accept this interrelation between

143 Some people would not take this problem seriously at all, or create solely extrinsic distinction between them.

Kenny for example, tries to eliminate the problem by creating an analogy of husband and wife; only after

marrying do they acquire the names “husband” and “wife” (1978), p. 188.
144 See Wiggins and Sorabji in Rorty (1980), etc..
145 Burnet (1900), Zeller (1960), Walter (1874), Fortenbaugh (1969), and Moss (2011).
146 According to my analysis in Chapter 3, I resolve the circular argument by insisting that ethical virtue and
practical wisdom grow together from immaturity into maturity simultaneously. Neither can exist separately
from the acquisition process through the mature stage. Aristotle defines practical wisdom as good deliberation
and ethical virtue as a firm state achieved from habituation. In my model, I define two kinds of habituation.
Habituation (1), in the earlier stage of moral learning, exists to inform the learner of what is just or good but
not why it is good; moral learners must gain experience while following good instructions. In the later stage,
the learner begins to use his or her capacity for rational thought and make independent choices to act
virtuously. In this stage, deliberation can make significant contribution to habituation; deliberation now can
provide the right judgment or decision in familiar or even unfamiliar situations. A good and firm state is built
through the repetition of right actions. Thus, deliberation is the foundation of the good state. In this sense,
ethical virtue necessitates good deliberation. However, in this stage, the learner may succumb to raw emotions
driving him to do wrong (or intemperate) actions despite his capacity to make right choices according to his
rational capacity. To this effect, habituation is still necessary to create harmony between reason and passion.
This is the task of Habituation (2), through which right actions must be performed repetitively for the learner
to gain a firm state upon which she acts rightly and consistently (firmly). In this way, deliberation necessitates
ethical virtue (or a right, firm state.) Deliberation on rightness in action and attaining a firm state of goodness
are very closely interrelated. The formation of a firm state involves deliberation, and deliberation is developed

during the habituation process.
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phronesis and ethical virtue as a fact—a fact upon which my inquiry into the

definition of the OL in the virtue-acquired stage is based.

So according to this interrelation between phronesis and ethical virtue, we should
keep in mind the fact that in the virtue-acquired stage, the virtuous person is also the
practically wise man. When determining what the OL is in this stage, it is as if we are
asking what the OL is to the practically wise man. Passage 2 (quoted in Chapter 1)
seems to explicitly state that the virtuous state is not only in accordance with the OL,
but also implies the presence of the OL and that in this ethical matter the OL is
phronesis. 1 argued in Chapter 1 that this identification is not without qualification in
general; here in Chapter 4, 1 will assert that in the virtue-acquired stage, this
identification becomes critically important: the activity of phronesis, namely the right
practical reasoning or good deliberation about particular situations, is the OL. Ethical
virtue is not only in accordance with this right reasoning, but also always present with
this right reasoning. This also echoes what 1106b36 (Passage 3, Ch. 1) indicates,

namely, that virtue is a prohairetic state.

After we have accepted this circular reasoning between ethical virtue and phronesis
and the OL qua the right practical reasoning or deliberation (which is the activity of
phronesis,) one is led naturally toward two main questions. First, how could this
practical deliberation be useful to ethical virtue? Second, what is the use of ethical
virtue for practical deliberation? The answer, briefly, is that the established virtuous
state can maintain reasoning or deliberation consistently and in the consistently right
direction by making the end right. Deliberation elucidates the means to achieve the
end, i.e., the virtuous action in a given situation. In the virtue-acquired stage, rational
activity occurs always under the influence of ethical virtue. That is to say, ethical
virtue keeps the ends of reasoning and deliberation right while necessitating
deliberation to read particular situations correctly and to fulfill the ends with right

actions.'?’

In view of how the OL qua the activity of phronesis contributes to ethical virtue, I will

examine in detail what exactly phronesis can do to establish ethical virtue. Because

147 See EN VI 12, 1144a8-9; 20-26; 13, 1145a5-6.
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Aristotle defines phronesis as the capacity for good deliberation, this is mainly about
what good deliberation can actually do for ethical virtue and how this good
deliberation is conducted per each given situation, as ethical virtue cannot
immediately inform the learner of the correct action. (The other aspect, namely, how
ethical virtue provides practical wisdom with the right end, is not discussed at length

in this thesis.)

We should keep two commitments in mind here: in the virtue-acquired stage, the end
that the moral agent desires to achieve is already guaranteed to be right and the
feelings of the moral agent to be appropriate regardless of the situation being
encountered. Under these commitments, the phronesis functions to identify the best
means to achieve the right end, i.e., the morally correct action for the particular
situation. I will argue that these best means are also by definition the right action for
the given situationand the “intermediate” in Aristotle’s terminology (which was
discussed at length in Chapter 3.) I will go on to argue that right or good deliberation
can play well and exactly the role of the OL, and that the rightness to which the OL

refers can be fully explained similarly.

1.2 Phronesis and True Logos
Phronesis is also connected with “truth” or that which is “true” in EN VL. First, in EN

VI 3, Aristotle describes five intellectual virtues as the states in which the soul
possesses truth by way of affirmation or denial; phronesis is one of them.!*® Then, in
EN VI 5, after having introduced deliberation as a function of phronesis, he defines
phronesis as a true state which accompanies logos (or as state which accompanies true
logos) that is concerned with actions which are good or bad for human beings.!'*
Logos here can be reasonably considered identical to the logos in the OL qua
deliberation. In this sense, phronesis is the true deliberative state through which
humans identify the right action. This right action is necessary to meet the ends which

ethical virtue requires.

148 ot &M olg GAnOsvel 1| Yoy T® KoToPAval §| Gmoeaval, TEVTETOvaplOuoy: Todta 8 £oti Tévn dmoTHun

@povnois coeia vodg: 1139b15-17.
149 deimeton Gpa otV glvor EEv GANOR petd Adyov mpakTIKTY mepi Té AvOpdn® dyadd kol kaxd. 1140b4-6. In

Susemihl’s version, the aAn07 modifies the logos.
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This identification between the OL and deliberationcan also be confirmed by another

passage in EN VI 2, though phronesis has not yet appeared.

(Passage 20)

g€otL &’ Omep €v dovoig KoTAPao1g Kol andeactg, TodT’ év dpééetl dimwéig Kai
QUYN: GoT’ €meldn N MO apetn £E1G mpoapeTikn, 1 O€ mpoaipeoic OpeEig
Bovdevtiky, Sel S TadTo pPEv TOV 1€ Adyov ANnOR etvan kai v dpev dpOnv,
glmep M mpoaipesic omovdaia, kol TO aOTA TOV HEV EAval TV 08 SIOKEWY. ot
p&v ovv 1 Stévota kai 1 G010l TpokTikh - THG 8& Oswpnrikiic Stavoiog kol pn
TPAKTIKTG UNdE momtuchc O €0 koi kak®g TeAn0ég dott kol yeddog (todto
Yap €o0Tt mavtog olavontikod &pyov): Tod O& TMPUKTIKOD Koi SLovormTIKoD

aAn0eta OpoAdYmG Exovaa T Opé&et T Opo).

What affirmation and negation are in thinking, pursuit and avoidance are in
desire; so that since moral excellence is a state concerned with choice, and
choice is deliberate desire, therefore both the reasoning must be true and the
desire right, if the choice is to be good, and the latter must pursue just what the
former asserts. Now this kind of intellect and of truth is practical; of the
intellect which is contemplative, not practical nor productive, the good and the
bad state are truth and falsity (for this is the function of everything
intellectual); while of the part which is practical and intellectual the good state

is truth in agreement with right desire. (1139a21-31)

In this thesis, I do not probe the exact meaning of practical truth.'> For the purposes

of my argument, I focus only on the necessary condition for this practical truth.'!

Practical truth involves the combination of the true /ogos and the right desire. The
function of true /ogos is to find truth through affirmation and negation. The right

desire makes the truth practical through pursuing or avoiding what the /logos

150 There is no article in the phrase 1 Siévoia koi 1| dAM0eia. Tpoxtiky, therefore, as the ROT translation rightly
renders, mpoktik is predicative not attributive. The formulation of “practical truth” is not in conflict with the
meaning in the original text, however.

151 There are many scholars who have made very insightful but also subtly different interpretations of the

definition of “practical truth”. See Broadie (1991), Lear (2004); Pakaluk (2010).
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indicates,'>?

so the practical truth entails the agreement of the true /ogos and right
desire. This agreement is defined by Aristotle as the good decision or choice (1
npoaipecig omovdaia), i.e., the most important characteristic of ethical virtue. A good
decision involves both reasoning (logos) and desire (orexis); the reasoning must be
true and the desire be right. They must be in a harmonious agreement, namely, the
desire must pursue just what the reasoning asserts. To this effect, the “practical” truth
is actually demanded by ethical virtue, which is a state concerned with morally good
decisions, while decisions are characterized by deliberative desire. What phronesis

can and should do is to grasp the #ruth in a particular action via deliberation. So in this

sense, phronesis is defined as a state of grasping practical truth.

We should bear in mind that this practical truth is achieved through a right decision
about the right action in a particular situation. This right decision involves true
reasoning (t6v Adyov éAndfj) and right desire (tnv dpev 6pOfv).!>* Within this
framework of ethical virtue, this right action which is prescribed by good deliberation
is not only the means towards the end, but also actually is the intermediate between

deficiency and excess.

We have now moved one important step forward in our inquiry of the definition of the
OL. The true logos in the right decision and the logos accompanying the phronesis
seem very close to the role of the OL. Further, the true logos motivated by the desired
end fits very well the role of the deliberative thinking process in the means-to-end
structure. In the passage quoted above, the true /ogos as a condition of good decisions
is used with deliberation, also the conditions of decision-making, interchangeably. In
the following section, I will further reinforce my argument of the identification
between the OL and the right deliberation suggested here. The OL cannot be a

universal rule or particular prescription in the virtue-acquired stage, but only can be

152 Here, Aristotle implies that there are many different kinds of truth. What only intellect (dianoia) affirms or
denies is also truth, but it is not practical truth, rather it might be called theoretical truth. Practical truth
involves not only the intellect’s ability to affirm or deny it, but also the desire (orexis) to pursue or avoid it.
Practical truth is not merely the combination of theoretical truth with right desire, however, as theoretical truth
concerns the eternal and necessary while practical truth can be otherwise. This passage also implies that there
should be truth in regards to techne, but the nature of this truth is not very clear.

153 This conforms to Anscombe’s (1965) thinking that the action is the carrier of practical truth, p. 1571f.
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the right or good deliberation. In this stage, the OL 1) is internalized and always
present with the moral agent, and 2) tells the moral agent what should be done, and
even how and why it should be done under the given circumstances. Only good

deliberation, in Aristotle’s ethical context, can complete this task.

Next, let us focus on this deliberation-decision process to examine how it can play the

role of the OL under the doctrine of phronesis.

2. Phronesis, Good Deliberation, and Practical Syllogism

In this section, I will examine the objective and composition of the deliberation
process of phronimos, the one possessing phronesis. Aristotle calls this deliberation
“good deliberation” (eubolia). I will show that the characteristics of good deliberation

are well-suited to the standard of the moral function of the OL.

2.1 Phronesis and Good Deliberation
At the very beginning of EN VI 5, Aristotle tells us that from the phronimos we can

see that one of the functions of phronesis is to be able to deliberate about things

conduce to happiness.

(Passage 21)

[Tepl 0 @povicewg oVtwg dv AdPowuev, Bewprnoavieg tivog AEYOUEV TOLG
Ppovipovg. dokel 31 ppovipov givar o dHvacOar kKoddg Boviedoacor mepi To
adTd Gyadd Kol cvpeépovia, od Katd pépoc, olov moia mpdg Vyielow, Tpog

ioy0v, 6ALA mola PG TO £ Cijv SAC.

Regarding practical wisdom we shall get at the truth by considering who are
the persons we credit with it. Now it is thought to be a mark of a man of
practical wisdom to be able to deliberate well about what is good and
expedient for himself, not in some particular respect, e.g. about what sorts of
thing conduce to health or to strength, but about what sorts of thing conduce to

the good life in general. (1140a24-28)
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From this passage, we know that to deliberate well is the characteristic mark of
phronimos, the man who possesses practical wisdom. Phronimos must be able to
deliberate about what manner of things is conducive to the “good life” in general (70
v (fjv 6Awg), i.e., what sorts of things are conducive to eudaemonia. To Aristotle,
virtue of the soul, health, wealth, friendship, and so on are the constituents or
necessary conditions of eudaemonia.'* According to Aristotle’s words in this
passage, phronimos should have a comprehensive knowledge of the things conducive

to happiness.

This passage emphasizes that a happy life, in general, is the ultimate end which is
only achieved by the good deliberation of phronimos. The description of the
deliberation of phronimos seems to be an extension of the account provided in EN III
3. First, the task of the good deliberation is indeed to identify the means for the end,
but this end is the ultimate one, standing atop the teleological chain. The means for
this ultimate end could also be particular ends, e.g. virtue, health, and friendship,
which require other deliberative processes to find their appropriate means. These
particular ends are the constituents or conditions of the ultimate end. Second, the good
deliberation is always undertaken according to a morally good end: good deliberation
is not only instrumentally or effectively used to find any means to fulfill the end, but

also to (morally) find the right means.

As I mentioned previously, these two accounts of deliberation do not conflict, rather
they express different aspects of deliberation; moreover, only under both of these
aspects can we have a complete understanding of “deliberation”. In Book III, Aristotle
focuses more on the motivational aspect in which deliberation provides the means to
the end in a general, practical domain. Book VI emphasizes more the ethically
evaluative aspect; agents create a valuable life plan for themselves via deliberation.'>
To fully understand deliberation requires that both aspects be taken into account. The

former aspect tells us that to deliberate about the means allows us to effectively fulfill

154 1t is very controversial whether external goods (e.g. health, wealth,) are constituents or only necessary
conditions of Aristotle’s eudaimonia. This controversy does not affect my argument, as I believe both
constituents and conditions can be allowed to be the object of deliberation.

155 Cf. Charles (1984), p. 262.
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any particular end; the latter tells us that the deliberation of phronimos must also be
ethically good. Any particular end of a virtuous person could be the means or

constituents of his or her happy life, the supreme good, or eudaemonia.

I do have a point I would like to emphasize here. According to my interpretation in
Chapter 3, the right end is ensured by ethical virtue. In the virtue-acquiring stage, only
after the moral agent has acquired basic knowledge of right and wrong can
deliberation be used to enhance said knowledge; in other words, deliberation
significantly contributes to the acquisition of virtue. In the virtue-acquired stage, a
stable and virtuous state has been firmly set; this means that the end determined by
virtuous person is always right, so the function of deliberation is to find the means to
achieve the end. In the second stage, virtuous actions reinforce and consolidate the
virtuous state. The ultimate end is also set gradually by the virtuous person once he or

she comes into a full understanding of what the “good life” is.

My interpretation of deliberation is not as strong as some intellectualists.!*® They
assert that practical reason is the most important element in end-making, while desire
plays a relatively negligible role. Practical reason can command desire, and desire (if
it obeys reason) converts the judgment of a good action into a wish (boulesis) through
which a concrete action is performed. Deliberation is not merely a process to confirm
the end which is issued by desire, but rather operates independently of desire to make

the “real” end.

This very strongly worded version of the intellectualist interpretation endows practical
reason with a remarkable attribute: that it can formulate the end for the moral agent.
Surely, this marks a reversal of the traditional interpretation of this issue.'”” In the
traditional perspective, the end is determined by virtue, while practical reason exists

for the means. Modern scholars typically take a relatively weak position on this. They

156 The most famous one to emphasize the practical reason being able to formulate an end might be D. J. Allan
(1953). As opposed to most scholars, however, he does not think deliberation is the same as practical reason,
though he does not explicitly express this distinction until 1955. For Allan, practical reason is expressed in
action, while deliberation is made before the action. I will come back to the relationship between deliberation
and practical reason in Section 2.2.

157" As mentioned before, the interpretation established by Walter, Zeller, and Burnet.
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admit that practical reason plays a role in determining ends,'*® but they do not place
desire under the control of practical reason as it makes said ends; rather, desire and

practical reason are given the same importance in determining action.

So how is the content of the ultimate end to a happy life formed, and what kind of
contribution can deliberation have toward this end? According to Irwin, eudaimonia
as the ultimate end is reached via consideration of one’s entire life and its various
stages, as the endpoint must be something whole and complete. Life as a whole, Irwin
claims, “extends both over different times and over different desires and capacities”
(1980, pp. 65-6). All stages of life, and the particular interests and desires experienced
in those stages, together comprise a “whole” life. In order to realize the ultimate end,
each stage must be carefully considered. We must deliberate well on the manner in
which we can (or have) fulfill(ed) particular moments to build apotentially happy life;
otherwise, life can become dominated by instant gratification, e.g. bodily and sensual
pleasures, and the ultimate end is difficult to realize. The ultimate end of eudaimonia
is actually, then, made up of many subordinate goals such as courage, generosity, and
justice. The fulfillment of all of these subordinate goals constitutes the fulfillment of
the ultimate end. The ultimate end simultaneously guides what constitutes a virtuous
action in any particular situation. As Irwin says, “to claim that H (judgment about
happiness) should determine R (judgment of reason) is to claim that the end I
rationally aim at on a particular occasion should be, or should be ultimately derived

from, the end I recognize as my ultimate good” (1980, p. 65).

The life trajectory (or “plan”) towards eudaimonia is one in which every deliberative
step, and also every subordinate end, serves to fulfill the ultimate end, eudaimonia.
We also seem to have good reason to trust moral people to deliberate simply for the
sake of eudaimonia. A virtuous person should be able to deliberate on the means and
constituents best-suited to the ultimate end and make decisions to meet said end by
turning decisions into actions. If this is true, this deliberative process plays exactly the
role of the OL. Deliberation shows not only what the action should be done, but why

it should be done.

158 See Sorabji and Wiggins in Rorty (1980).
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Unfortunately, there are some issues with this definition. The plan to achieve
eudaimonia, even a well-defined plan, would be too general to prescribe a particular
action in certain concrete situations. Even virtuous people cannot ensure that their life
plan can supply the correct deliberation to prescribe the right and moral action in
every particular situation throughout life. I call this the “indeterminate problem”, and

would suggest that there are three ways in which it is expressed.

First, identifying the particular subordinate ends or constituents and how they must be
achieved relies on phronimos’s deliberation, but should virtuous people collect all the
constituents of eudaemonia or only achieve those that they regard as the most
important/necessary? This also echoes the problem of the moral learner (L) described
in Chapter 3: he ranks things by importance while potentially ignoring their

“goodness”.

Second, the means or constituents found via deliberation on various phronimoi might
also be (more or less) different. One might choose “A” as means to the end after
deliberation, but other virtuous people in the same situation might choose “B” after an

equal amount of deliberation.

Third, phronimos’s deliberation might return many good options for means in difficult

situations, among which none is more morally preferable than the others.

Under the guidance of the ultimate end, good deliberation will still sometimes fail to
make good means clear, thus also failing to prescribe the right action. Aristotle does
not admit, however, that good deliberation can fail even occasionally. He emphasizes
many times that deliberation or logos determines the right actions, period,'>® creating
a means-end picture that is overly simplistic. There are other factors supplying good
deliberation that help the moral agent solve the indeterminate problem. In EN VI 7-9
and VII 3, for example, Aristotle discusses deliberation in a kind of deductive or
syllogistic form as involving universal knowledge and sharp moral perception used to
read situations. I will argue that these factors can help us solve the indeterminate

problem.

159 See also 1136b36-1137a2, 1138b18-20.
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2.2 Good Deliberation and Practical Syllogism
Phronesis involves deliberation. To deliberate well is, above all, the ergon of the

phronimos (tod ydp @povipov pdiiota todt’ Epyov gival opev, T0 €0 BoviedecOat.
EN VI 7, 114169-10).1%° Aristotle often states that good deliberation should be done
in order to identify the means for the noble end. At the end of EN VI 7, he seems to
associate deliberation with calculation (Aoyiopdc).!®! He says that the unconditionally
good deliberator (6 & amldg edPovArog) achieves the utmost goodness of a human
being according to calculation. More importantly, this calculation manifests itself in a
basic deductive or syllogistic form. The information acquired through calculation
enriches the concept of deliberation toward identifying the means to an end.
Deliberation also must appeal to the syllogistic reasoning. Please refer to the

following passage:

(Passage 22)
0 & amh@g €HPoviog 6 ToD ApicTov AVOPOTY TOV TPAKTAV GTOYUCTIKOG KOTO
TOV AOYIGHOV. 00O’ 6TV 1] PPOVNOIG TV KaBOAoL HoOVoV, GAAL Ol Kol Ta Ko’
gxaota yvopilewv: mpaxtikn yép, 1 0& Tpa&ic mepi Td kKab’ Ekaota. 510 Kol Eviot
00K €100TEG ETEPOV EIOOTOV TPAKTIKMOTEPOL, Kol £vTolg dALOLG ol Eumelpot: &l
yop €idein 611 0 Kodea edmento Kpéa kol VylEwd, moia 6 Kodeo Gyvool, ov
momoetl vyiewv, GAL O €iddg Ott td dpviBela koDpa kol Vylewvd mowoet

HaALOV.

The man who is without qualification good at deliberating is the man who is
capable of aiming in accordance with calculation at the best for man of things
attainable by action. Nor is practical wisdom concerned with universals
only—it must also recognize the particulars; for it is practical, and practice is
concerned with particulars. This is why some who do not know, and especially
those who have experience, are more practical than others who know. For if a

man knew that light meats are digestible and wholesome, but did not know

160 Segvic points out that Irwin’s translation of this sentence is incorrect. Here, I adopt Segvic’s argument: the
pnéhota modifies the ergon, rather than the phronimos. Segvic in Pakaluk and Pearson (2011), pp. 159-61.
161 In 1139a12-3, Aristotle states explicitly this identification too: “t0 yép BovAievesOar kai AoyilesOar TavTdv,”

where to deliberate and to calculate is the same.
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which sorts of meat are light, he would not produce health, but the man who

knows that chicken is wholesome is more likely to produce health.

(1141b12-20)

This calculation requires not only universal knowledge, but also the sensibility of the
particular in order to function properly. The “light meat” example tells us this
calculation is a type of syllogistic reasoning: the universal (light meat is digestible) is
the major premise and the particular (chicken is light meat) is the minor premise,
where the conclusion is the decision to eat chicken.'®? This syllogistic reasoning is
usually called “Aristotelian practical syllogism”, although Aristotle himself does not
use this term. If both the universal and particular premises are rightly and properly
fixed in a given moral situation, the corresponding action may not necessarily be done,
but a right decision can certainly be made after this syllogistic reasoning process; this

syllogistic reasoning is deliberation.

In EN VI 9, Aristotle identifies “good deliberation” with a certain sort of correct

deliberation. This correct deliberation also manifests itself in syllogistic form.

(Passage 23)
dokel & dyadov L 10 €0 Pefovdedobar 1M yap TtowawTn OpHOTNG PovAfig
gvPovAia, 1 dyaBod tevkTiKn. AAA’ €0TL Koi TOVTOV WEVOET GLALOYICUED TUYETY,

\

kol O pév el moufioar toyelv, St oD & ob, dALA wevdfi TOV pécov Epov

glvar Got’ 008’ abtn e sdPoviia, kb’ fiv ob Sei pév Toyydvet, ov pévrot

£del.

(2]

(0)

Now to have deliberated well is thought to be a good thing; for it is this kind of
correctness of deliberation that is excellence in deliberation, viz. that which
tends to attain what is good. But it is possible to attain even good by a false

deduction and to attain what one ought to do but not by the right means, the

162 Aristotle says at least three times that the conclusion of practical syllogism is action. Whether we should take
his saying literally is still open for debate. For example, Allan (1955) and Anscombe (1963) support the literal
reading, while Kenny (1979) thinks that it should be understood as a decision to act. For the sake of space I

will not enter this discussion, but I do follow Kenny’s standpoint.
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middle term being false; so that this too is not yet excellence in
deliberation—this state in virtue of which one attains what one ought but not by

the right means. (1042b20-26)

Vocabulary such as “syllogistic” and “middle term” naturally lead the reader to
understand this sort of correctness of deliberation as a correct syllogism.!® As
Aristotle emphasizes, this syllogism must meet two conditions: first, there is a right
end at which the deliberation should aim and this end can be formed as a universal
premise; and second, deliberation is a type of deduction inferred from the end toward
which the steps of the inference must be true. If the end is rightly achieved, but
through false deductive inference, there is no correctness of deliberation in the
process. If the inference is true, but from the wrong premises (the universal, particular,

or both being wrong,) the deliberation likewise is not good.

This seemingly also is an apt fit for Aristotle’s general doctrine of good deliberation.
The good deliberator is a fully virtuous person who consistently reaches the right end
through making correct inferences. Moreover, the identification between practical
deliberation and syllogism makes the deliberation more specifically defined as a

process of finding the means for the end.

It is important to note that this definition still leaves unanswered questions. Generally
speaking, it may not be appropriate to make the identification between deliberation
and syllogism without qualification, as it is still necessary to explain: 1) is the desired
end motivated by universal knowledge, or is universal knowledge simply generated
by justifying the end? 2) How does one explain the particular as the object of
perception as also the object of deliberation? Further, 3) is the conclusion a decision

to take an action or an action itself?

I do not consider the identification between deliberation and syllogism without any
qualification, but considering Passages 22 and 23, I would assert that we can at least

determine that good deliberation and practical syllogism both exist in the fully

163 Cooper (1975) argues that Aristotle does not use this logical term technically; it isused here only to illustrate

the decision made by the false inference, pp. 45-6.
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virtuous man. For virtuous people, it is possible to determine the end based on
universal knowledge, and also possible to find the universal knowledge to justify the
desired end, as they possess the virtuous state and can grasp the value of universal

knowledge.

The conclusion of deliberation is a decision to act. For virtuous people, this decision
necessarily leads to corresponding action; for moral learners or incontinent people, it
does not. In EN VI 2, Aristotle defines the decision of a virtuous man (which is made
through deliberation) as a good or serious decision (prohairesis spoudaia) which is
the efficient cause of action (1139a25-32). In this case, we can also say that the
decision is almost identical to action (in the sense of necessarily leading to action.)
This understanding is compatible with Aristotle’s statement that the conclusion of
practical syllogism is action. The problematic nature of the particular as the object of

deliberation is discussed further in Section 3.3.

For virtuous (as well as continent and incontinent) people, the practical syllogism or
good deliberation is the OL per se. This practical syllogism of virtuous people not
only exhibits the structure of an end set by desire and means found by deliberation,

but also brings us to a stronger explanation for why a certain action should be done.

3. Good Deliberation qua the Orthos Logos

In this section, I will argue that the good deliberation or the right practical reasoning
process, including both the universal and particular proposition, is the OL per se.
Neither universal rules nor particular propositions alone can be the OL. I will first
analyze the precise role of the universal and the particular in terms of practical
syllogism, and then I will discuss inadequacies inherent to both the rule view and the
particularists’ view of the OL. In order to accurately establish the relationship
between the OL and good deliberation/practical syllogism, I will tackle the
afore-mentioned difficulties arising from the identification between good deliberation
and practical syllogism. To conclude, I will make a positive argument for good

deliberation qua the OL.
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3.1 The Universal and the Particular
To answer the questions raised above, we first need to take a closer look at the

elements and the compositions involved in good deliberation. Passage 22 merits

re-analysis for this purpose.

(Passage 24)

0 8’ amhdg ebPovrog 6 10D ApicTOL AVOPOTY TAOV TPUKTOV GTOYUGTIKOG KATO
TOV AOYIoUoV. 000’ €0Tiv 1] PPOVNGIS TV KaBOAOV udvov, aAld Sl Kai ta Kob’
gxaoto Yvopilewv: TpakTikn Yap, N 0& Tpa&ic mepl o Kab’ Ekaocto. 610 Kol
gviol ovK €id0TeC £TépmV 00TV TPOKTIKMOTEPOL, Kol £€vioic dALOS ol
gumelpot- &1 yap €idein 611 10 kodea gdTENTA KPED KOl VYLEWVA, TTOTo O€ KOV
ayvooi, ov momoel vyiewav, GAL’ O €ld¢ dtl Td Opvibela KodPo Kol VylEWVd

TOWGEL LOAAOV.

The man who is without qualification good at deliberating is the man who is
capable of aiming in accordance with calculation at the best for man of things
attainable by action. Nor is practical wisdom concerned with universals
only—it must also recognize the particulars; for it is practical, and practice is
concerned with particulars. This is why some who do not know, and especially
those who have experience, are more practical than others who know. For if a
man knew that light meats are digestible and wholesome, but did not know
which sorts of meat are light, he would not produce health, but the man who
knows that chicken is wholesome is more likely to produce health.

(1141b12-20)

This passage implicitly tells us that the good deliberator formulates the good end as a
universal proposition. In the example of light meat, we know that “health” is the good
end being sought. We can accordingly form a series of syllogisms which together
comprise a universal proposition referring to the end: everyone (normal people)
should seek health; I am a normal person, so I should seek health; I must do what is
necessary for the sake of my health; eating light meat is a means to health, so I should
eat light meat; chicken is light meat, so I will eat chicken. Assuming health is a

constituent of eudaimonia, seeking health is for the sake of eudaimonia, because
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virtuous people should seek eudaimonia. The series of elements which make up the
syllogistic chain can be formulated differently person to person, but the fundamental
idea that “every virtuous person should seek the eudainonia” is final. It is the most

universal proposition which explains why every virtuous action should be done.

The universal proposition alone as the final cause is not sufficient to justify the
concrete, right action, however. The universal is even not the most important
proposition leading to the action. In Passage 22, Aristotle emphasizes that knowing
the particular is more important than knowing the universal when it comes to making
the right decision.!®* Those who insist that the OL as a (set of) particular
prescription(s) build their criticism of the rule view also based on this passage.
Aristotle plays down universal knowledge here. Further, knowledge is even less
useful than experience in practical domain; thus, the OL cannot be the universal rule
rather than a particular proposition which is directly related to the particular action.
The particular proposition describes the morally salient feature of the given situation
and this proposition is the last order of action, namely, the decision to act propelled by

deliberation; the conclusion of the practical syllogism is the OL.!%

164 See also EN VI 8, 1141b21-22; EN V19, 1142a14-15, 1142a20-22, 24-27; EN VI 12, 1143a28-29, 1143a35-b5,
1143b13-14.

165 This reading of “the particular” is a very traditional and standard reading. The earliest such interpretation may
be that of Thomas Aquinas in his Summa theologiae, 1/11, qu. 7.1: “Dicitur autem in localibus aliquid
circumestare quod est quidem extrinsecum a re, tamen attingit ipsam, vel appropinquat ei secundum locum. Et
ideo quaecumque conditiones sunt extra substantiam actus, et tamen attingunt aliquot modo actum humanum,
circumstantiae dicuntur.” Summa theologiae, Latin Text and English translation, ed. Thomas Gilby, vol. 17,
London 1970, p. 36. This standard reading was recently challenged by John Cooper, who asserts that
deliberation terminates in a decision to act in a particular situation, rather in action-type choices. How to
perform the action in a particular situation is the task of perception, rather than of deliberation. “Universal”
and “particular” is a false contrast in EN VI 9, where Aristotle discusses practical perception. Cooper argues
that to kath’ hekaston is used by Aristotle occasionally as a reference to particulars, but sometimes as a
reference to particular kinds, e.g., horse or man as opposed to animal. In EN VI 9, Aristotle indicates that
deliberation involves the consideration of action-type rather than the particular. See Cooper (1975), pp. 23-9.
Space limitations prevent me from discussing Cooper’s argument in detail. Very briefly, I think he
oversimplifies the condition under which an action is involved in a particular situation—If the decision of the
action is merely reduced to the work of perception, some cases would certainly necessitate more than

perception.
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The particularists criticize the generalist standpoint similarly. They reject the idea of
deliberation as a theory-building or deductive reasoning exercise (which is a
fundamental component of the generalist viewpoint.) According to the particularist’s
interpretation of deliberation, the ultimate end of human life, eudaemonia, is a
conception of the good which lacks content and instead simply amounts to the
propensity to read or perceive particular situations in the light of the rubric
conception—to kalon.'®® Due to the variability among particular situations, it is
effectually impossible to establish a set of fixed rules which correspond neatly. As
Aristotle often claims, judgment of a particular situation depends on individual
perception.'®” The appreciation of moral situations is the most important capacity of
phronesis. The particularists assert that building theories or setting rules is not as
important as weighing various alternatives and identifying the morally salient features
of the situation at hand; they believe that the role of perception is inappropriately
minimized by the generalists, for whom the function of perception in phronesis is to
acquaint the agent with her surroundings and then to use perceptual judgment to
determine which rule to invoke.!®® The particularists instead endow Aristotle’s moral
perception with a more robust role: that of reading situations, or (they might prefer)
situational appreciation according to which the right decision is made.!'® The
emphasis on the perception of particular situations suggests that practical knowledge
is expressed through perception of the morally salient feature of a given situation

rather than through any well-defined plan.

Another facet of the generalist view with which the particularists disagree is the fact
that Aristotle often claims that the subject-matter of politics is variable (&yet
dwpopav), to the effect that there is no exactness (dkpipec) in politics as in other

demonstrative sciences: it is enough to outline the truth roughly (mwoyvAdg koi

166 E.g. McDowell (1998), pp. 27-8.

167 See EN119, 1109b12-23.

168 C.f. McDowell (1998): “In the ‘rule’-‘case’ picture, the most obvious role for perception is to contribute
awareness that certain conditions, which are in fact the conditions specified in a rule, are satisfied.” p. 28.

169 This term was coined by Wiggins. Although he emphasizes that moral perception provides us the features of

particular situation, he does not claim that he is a particularist explicitly, pp. 232-3.
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tome).!”? The particularists think that the subject matter of ethics is, in Aristotle’s

mind, too fluid and variable to be codified.'”!

If the particularist view is correct, it supports the OL as a proposition which applies to
a particular situation, because moral perception encountering the situation seems to be
the most important step in the reasoning process. They would also not address the
problems which my deliberation view grapples with. I agree that the particular is more
important than the universal in the practical domain, but I do not agree that the
particular alone can be the OL. The particular needs, but also entails, the universal.
This passage also tells us that the calculation can lead to the right or best action—and
the calculation includes both the universal and particular. In effect, the right
calculation or deliberation is the OL which is a reasoning process including both the
universal and particular. I will continue to argue this claim below by my specific

objection to the particularist view.

3.2 Objection to the Particularist View
Both generalists and particularists recognize the importance both of the particular and

the general proposition in Aristotle’s ethics; the difficulty with these interpretations
lies in assigning normative priority to either one. Irwin (2000) argues that the
particular proposition has no priority over the general one, but rather the opposite.
The priority of the general proposition, Irwin argues, is that principles or rules guide
the particular judgment and the latter simply conforms to the former. In the following,
I borrow from his argument not in order to endorse Irwin’s view without qualification,
but to demonstrate the contribution of universal rules and deliberation necessary for

the particularist view.

First, though Aristotle states several times that ethical generalizations are usual and
inexact, these statements are not necessarily characterized by uselessness or
unimportance. Irwin argues that the “usual” implies not only a sense of frequency, but
also a sense of normalcy. For example: horses usually have four legs, as the nature of

the horse dictates, but some horses may have three legs; this exception does not deny

170 See EN 1094b11-27; 1104a1-9; 1141a16-19.
171 E.g. McDowell (1979); Nussbaum (1990).
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the validity of the generalization that horses usually have four legs, however. The
nature of the horse is the “norm” described by Irwin. He goes on to argue that the
field of ethics is similar to the science of biology or physics which also entails a norm.
In ethics as well as physical sciences, we must appeal to principles both unqualified
and usual.!” Irwin asserts that in ethical theory, it is “unwise, for practical purposes,
to try to build all the qualifications into our principles, even if it is possible to build
them in.” (2000, p. 113) In other words, different disciplines have different demands
for exactness and ethics should stop at principles that are stated only roughly,!” lest

the practice be misguided by exact principles that apply only to other sciences.!”

We do have such rules: wealth is good without qualification (but not good for
everyone,) for example. Virtue results in happiness in appropriate conditions (though
not in all conditions without exception.) Aristotle does not list all the exceptions and
qualifications with exact formulations to replace the usual rules, however. To account
for this, Irwin suggests that we should not “take the usual rules any less seriously
simply because they are usual.... Our recognition of the usual character of some rules
helps us to take them seriously; for we will not be disconcerted to find that they have

exceptions.”(2000, p. 114)

Second, the “inexactness” is not due to our propensity for creating generalizations
simply as summaries, but because we recognize them as providing normative
guidance. For example, virtue is defined as a mean state (which is a generalization)
and individual virtues, e.g., bravery and temperance (which are particular) are defined

by specifying that generalization: “...bravery is this kind of mean, temperance is that

172 Trwin relies mainly on the beginning passage of EN, in which Aristotle implies that we are on the road towards
principles. “Let us not fail to notice, however, that there is a difference between arguments from and those to
the first principles. For Plato, too, was right in raising this question and asking, as he used to do, ‘are we on the
way from or to the first principles?’ There is a difference, as there is in a race-course between the course from
the judges to the turning-point and the way back. For, while we must begin with what is familiar, things are so
in two ways—some to us, some without qualification. Presumably, then, we must begin with things familiar to
us” (1095a30-b4).

173 Plato expressed a similar idea: different crafts have different exactness. See Philebus 55¢efT.

174 This passage is cited by Irwin to support this argument: “For a carpenter and a geometer look for right angles
in different ways; the former does so in so far as the right angle is useful for his work, while the latter inquires

what it is or what sort of thing it is; for he is a spectator of the truth” (1098a29-31).

142



Chapter 4. The Orthos Logos in the Virtue-Acquired Stage

kind, and so on. When Aristotle tells us to attend to particulars, he does not abandon
generalizations; he describes the generalizations we should look for.”(2000, p. 116)
Basically, the definition is not based on a summary of the individual virtues, rather the

individual virtues through the universal definition of virtue.

Why does Aristotle not replace the inexact, usual generalization with an exact
generalization equipped with all the possible exceptions? Well, according to Irwin,
deliberation can contribute in the domain in which we have fewer rules to use. Let’s
look again at the passage on deliberation in EN to help us understand Irwin’s

argument.

(Passage 25)
Kol TEpL Pev Tag AkpIBEIC Kol oTAPKEIS THV EmMoTU@Y 0K E0Tt PoVAT], olov
) . - . ~ . sans . ,
nepl ypappatov (o0 yap Swotdlopev mdg ypamtéov): AL’ Ooa yivetor Ot
NUOV, U doodtog & del, mepi TovTOV Bovievduedo, olov mepi TV Kot
{oTpIKNV Kol ¥PNUOTIOTIKNY, Kol Tepl KUPEPVNTIKNV UOAAOV T} YOUVOGTIKNY,
er 4 7 e 1 ~ ~ < r ~ \ 1 1
6o NrtTov dinkpifmrtal, Kol ETt TEPL TAOV AO®Y OpoimG, LAALOV 08 Kal mepi
TOG TEYVOS | TOG EMOTAUHOG MAAAOV yap mepl Tovtag OloTAlopEV. TO
BovAevesOar 8¢ &v 1oig (g &mi 10 Moy, adNAolg 88 idg dmoPrceTar, Kod &voig

A016pIoTOV.

And in the case of exact and self-contained sciences there is no deliberation,
e.g. about the letters of the alphabet (for we have no doubt how they should be
written); but the things that are brought about by our own efforts, but not
always in the same way, are the things about which we deliberate, e.g.
questions of medical treatment or of money-making. And we do so more in the
case of the art of navigation than in that of gymnastics, inasmuch as it has
been less exactly worked out, and again about other things in the same ratio,
and more also in the case of the arts than in that of the sciences; for we have
more doubt about the former. Deliberation is concerned with things that
happen in a certain way for the most part, but in which the event is obscure,

and with things in which it is indeterminate. (1112a34-b9)
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Deliberation is merely involved in the domain where we have only inexact rules.
When these inexact rules cannot directly tell us what we ought to do, deliberation
works. Because ethics is a science which has a vast array of inexact rules, deliberation
is necessary for the agent who acts in moral situations. Inexact rules are qualified in
particular situations by deliberation, but this merely means that inexact general rules
are limited in use rather than that they have no function as guidance in particular
situations.If we make inexact, usual rules into exact rules with the addition of
numerous qualifications or specifications, we would make rules too complicated to
learn or apply. Irwin emphasizes the contribution of deliberation accordingly. “Instead
of trying to learn fully qualified generalizations,” he says, “it is better to try to learn to
recognize and to compare the considerations that ought to guide us in assessing the

different claims of different usual generalizations.” (2000, p. 120)

The final difficulty faced by Irwin which merits discussion here is that Aristotle
connects practical wisdom with perception in EN VI. Aristotle claims that practical
wisdom is about the particular, which is the object of perception.!” He also claims
that universals are derived from particulars, which are the object of a special kind of
perception, i.e., nous.!’® Irwin does not believe that such claims support particularism,
but insists that the good deliberation of phronimos includes applying generalization
with normative force. Perception is not used to summarize the material for moral rules,
but rather to form the skill of applying general rules to particular situations.!”” The
perception of a particular situation depends on the acceptance of these generalizations,
and “such dependence does not conflict with Aristotle's claim that universals are
derived from particulars. Aristotle might simply mean that prudent people revise their
general principles in the light of their situational appreciation.” (2000, p. 125)!"8

Irwin argues against McDowell’s argument that perception recognizes the salient

175 1142a26-30, “...while practical wisdom is concerned with the ultimate particular, which is the object not of
knowledge but of perception—not the perception of qualities peculiar to one sense but a perception akin to
that by which we perceive that the particular figure before us is a triangle; for in that direction too there will be
a limit. But this is rather perception than practical wisdom, though it is another kind of perception.”

176 1143b2-b5, “...while in practical reasoning it grasps the last and contingent fact, i.e. the second proposition.
For these are the starting-points of that for the sake of which, since the universals are reached from the
particulars; of these therefore we must have perception, and this is comprehension.”

177 Cf. EN 1126a31-b4.

178 Cf. Wiggins in Rorty (1980), p. 233.
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features in particular situations; he also draws a relationship among salience with
relevance and decisiveness. Perception has no such special role in identifying either
the relevant or the decisive features, however, but rather deliberation provides the

awareness of decisiveness towards relevant elements.

Irwin may be correct in his assertion that the universal rule has normative priority
over the particular. I will not evaluate this claim here. He may also be right that the
general rule is necessary and important for a particular action, and the particularist
may likewise agree with this role of the general rule but disagree that the function of
perception that he or she typically advocates must also be trained by universal rules
and deliberation. I accept Irwin’s argument that universal rules are necessary for
particular right actions, as they provide the general guidance to the moral agent. Said
guidance must be adapted into particular situations by deliberation, however. Only the
full deliberative process can inform the moral agent of how and why he must
complete the particular right action; and this whole process is the OL. The
particularist can draw a picture of what to do, but not why. The particular proposition
alone is not adequate to comprehensively define the role of the OL. So the particular
proposition is not the OL, but the right deliberation is, since the latter can provide the

explanatory account.

Another argument of Irwin’s that I accept is that the function of the moral perception
is trained by universal rules and deliberation. I admit that a particular situationis not
reached by deliberation, but rather by perception. This observation does not support
the particularist view, as it is moral perception, not deliberation itself that relates

directly to the effect of deliberation.!”

3.3 Moral Perception, Experience, and Deliberation
If the particularists are correct that perception rather than deliberation plays the

dominant role in reading any particular situation and providing the basis for moral

17 McDowell insists that the particular premise is reached by perception rather than deliberation or phronesis,
while Moss argues that some are by deliberation and some by perception, i.e., perception assists deliberation
when necessary. My argument marks a departure from both of these views, I agree the particular is reached by
perception (like McDowell) but argue that this perception can read particular features due to the training of

deliberation, not just instances of supply from deliberation as Moss argues.
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judgement, then the OL could not be deliberation, since the perception would
seemingly comprise the entire OL. Deliberation can be the OL only if perception is
also (indirectly) under the control or influence of deliberation, in which case

perception is a token of deliberation.

Irwin only partially supports this point. The example of perceiving a baked loaf,
which Irwin takes from EN III 3, seems to fall under an assumption that this
perception is the same as in EN VI, where it is usually called “moral perception”.
Irwin does not give us any further detailed explanation, however. The only support for
his argument is that moral perception is trained, as opposed to sense-perception. What
is the relationship between deliberation and these two kinds of perception, though?

And how do they apply to universals and particulars?

Aristotle discusses this perception in the following difficult passages in EN VI 8:

(Passage 26)

OtL &’ 1 epdVNOoIC OVK EmMGTAUY, PavepdV: Tod yap €oydtov €otiv, Bomep
elpntar 10 yop mPaKTOV TOODTOV. AVTIKELTOL HEV ON T® V@ O Pev yap vodg
6V 8pav, OV ovk EoTt Adyoc, | 8¢ Tod &oydtov, ob ovk EoTv dmioTAUN AN
aicOnoig, ovy N TdV diwv, AAL’ olg aicBavoueba Ot TO [€v T0lC pabnpaticois]
goyatov Tplyovov: oTnoetol yop KAKel. GAL avtn piAAov aicOnoig H

PpoOVNGLC, Exelvnc 8 dAlo gldoc.

That practical wisdom is not knowledge is evident; for it is, as has been said,
concerned with the ultimate particular fact, since the thing to be done is of this
nature. It is opposed, then, to comprehension; for comprehension is of the
definitions, for which no reason can be given, while practical wisdom is
concerned with the ultimate particular, which is the object not of knowledge
but of perception—not the perception of qualities peculiar to one sense but a
perception akin to that by which we perceive that the particular figure before

us is a triangle; for in that direction too there will be a limit. But this is rather
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perception than practical wisdom, though it is another kind of perception. '

(1142a23-30)

In this passage, Aristotle connects practical wisdom with perception, which is
concerned with the particular, but he does not describe the character of this perception
very clearly. What he does do is remind us that this perception is similar to the
perceptual recognition of shapes, which I call “mathematical perception”; conversely,
we may call the practical wisdom connected perception “practical perception” or
“moral perception”. In the light of the analogy to mathematical perception, we can
readily distinguish moral perception from the basic sense-perception: I see a white
thing or I hear a sound.!®! Any reasonable scholar would agree that moral perception
is trained, but how exactly is the moral perception trained? What can the trained

moral perception do?

Let us first think about the character of mathematical perception which is used by
Aristotle in Passage 24, where there is at least one aspect of this type of perception
made quite clear—namely, that it is easy for a person without mathematical training
to know that a particular figure is, say, triangular, but hard for him to know it as a
mathematical triangle. To be able to do this would involve basic training in geometry.
The universal generalization is involved both during and after this training. The
medical domain yields another example: a doctor can handle various and complex
illnesses after perceiving them by managing a larger quantity of universal medical

knowledge about the structure of a healthy human body.

180 Here, I espouse Bywater’s translation ¢AA’ attn pdAdov aicOnoig §| epoévnoig rather than pudAlov aicOnoig 1
ppoévnotc, which exists in some manuscripts. According to the latter, perception is identified with phronesis.
This reading is also favored by Reeve (2012, p. 68), but I don’t think it is a correct reading. There are three
reasons. (i) epovnolg is dtovontikoi dpetai, and as such £&eic (1106all). aicObnoig, however, is a dvvopg
(An.Post. 99b33). (ii) According to Aristotle, one cannot have knowledge by perception alone (DA 417b23),
because knowledge proper is concerned with universals. pdvnoig and vovg are also concerned with universals,
and so count as knowledge, in the 'for the most part' sense in which those terms may be properly applied to
practical inquiries. (iii) epovnois is closely associated with fodrevoic, deliberation. It is 6 fovievtikdg who
has practical wisdom (1140a31). However, among the things about which one cannot deliberate are particular
facts; of those, one has aicnoig (1113a2).

181 This type of perception is discussed by Aristotle in DA. See 418a7-25, 425a14-24.
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If mathematical perception is trained by universal knowledge, then it is reasonable to
believe that the universal rule or generalization is inextricably involved in training
moral perception. We have to admit that the moral situation might not be explained
with a similar analogy as the triangle. The universal which serves the particular in the
practical domain applies differently to the theoretical domain. In Aristotle’s example
of the general, practical domain, he tells us that we need trained perception to tell if a
82

loaf is baked and that this trained perception also involves universal generalization.!

I believe there is further evidence to reveal similar characteristics of moral perception.

In EN VI 11, Aristotle says:

(Passage 27)

Kol 0 vodg TV €oydtov £m’ Auedtepa: Kol yap TdV TpOTOV dpov Kol TOV
goyatv vodg €0Ti kol 00 AOYoC, kol O HEV Katd TS Amodeifelg TV aKviTv
Opwv Kol TpOTOV, 0 & &vIaig TPUKTIKOIG ToD E6YATOV Kol £vOoeyopévou Kol
ThC £Tépag TPOTAGENMS: Apyol Yap ToD 0V &veka adTorl EKTdV Kb’ EKacTo Yo

10 KaBOAoV - ToVTOV OVV Exely Ol aioBnoty, add’ €oTi voic.

And comprehension is concerned with the ultimates in both directions; for
both the primary definitions and the ultimates are objects of comprehension
and not of argument, and in demonstrations comprehension grasps the
unchangeable and primary definitions, while in practical reasoning it grasps
the last and contingent fact, i.e. the second proposition. For these are the
starting-points of that for the sake of which, since the universals are reached
from the particulars; of these therefore we must have perception, and this is

comprehension. (1143a35-b5)

In Passage 27, Aristotle introduces nous into the practical domain. Like the theoretical

nous, the practical nous is also concerned with ultimates (t®v €oydtmv), but the

182 Trwin gives us a similar example: “We might, for instance, learn how to cook an omelette. We notice that it is
better not to allow it to cook completely in the pan. We form the generalization 'Take it out when it's still a
little runny.' This generalization, however, still cannot be applied by means of ordinary perception alone; we

need experience and trained perception to estimate how runny is a little runny” (2000), pp. 127-8.
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meaning of the ultimate under the theoretical nous must differ from that under the
practical nous. The theoretical nous is concerned with the highest axioms of
science,!®3 while the practical nous is concerned with precise facts. The minor
premise of a practical syllogism states that a particular fact is the ultimate (e.g.,
chicken is light meat,) while the major premise relates to the universal (e.g., eating
light meat is healthy.) Aristotle identifies this practical nous with perception here.
Aristotle does not simply identify nous de facto with sense-perception. This
perception must have been trained. One can immediately perceive chicken as a light
meat only if they have learned the basic characteristics of the light meat; this
perception of a particular meat confirms the original knowledge of light meat, i.e.,

perception is formed under the guidance of the corresponding knowledge.

How exactly are “universals... (reached) from [the] particular” in the practical
domain? It is widely accepted that universal rules are established by induction in the

theoretical domain;'*

we also must admit then that the universals in the practical
domain come from induction, sense perception, or habituation which must be gained
through experience.!®® The universals reached from the particular in this context refer
not to generalization via induction, because perception in question is not sense

perception but rather is in the sense of nous.

In the practical domain the universal is, as opposed to its role in the theoretical

domain, the formulation of the end which the moral agent is tasked with fulfilling. For

183 "Bnei 8¢ tdv mepi v Sidvorav EEemv oic dAnOsvopey ol pev del aAn0sic eiotv, ai 8¢ émdéyovion 1O yeddoc,
olov 86&a kol Aoyiopoc, 6An0f & del émotiun kai vodg, koi oVdEV motiung dxpiBéotepov dALO Yévog 7
volg, ai &’ apyai TV amodei&emv yvopiumtepat, Emomun &’ draco Hetd Adyov €oti, TV ApYdV EMoTNUN UEV
ovK Gv €, el 8 0008V dAnBéotepov Evéyeton elvan EmoTApNG §| vodv, vodg Gv €in @V dpydv, &k Te ToVTOV
oxomodot kol 8Tl amodeiemg dpyn odk amddeiti, Hot’ ovd’ dmioTAUNG EmoTAUN. &l oDV Undév ko mop’
EmoTNUNV Yévog Exopev aAnbéc, vodg v ein Emotung apyn. Kol MUV apyn g apyis €in dv, 1 8¢ ndoa opoi
g £xel Tpog 1O AV mpdypo. An. Post. 100b 5-16.

184 An. Post. 90a 28-30, £k yap 10D aicO&c0o1 kai 0 xadorov &yéveto dv Muiv £idévar. 1 pév yap oicOnoig 6t viv

avtippartet (kai yap dfjAov 6tL viv ékheinel): €k 6€ tovToL TO KaBOAOL v Eyéveto. See also; 81b 3-9; 87b

39-88a 6; 88a 12-16; 90b 26-30; 99b 22-35; 100b 3-4.

185 EN 17, 1098b3-8, tdv Gpydv & oi pév énaywyf Oswpodvrar, ol 8 aicOfoet, ol & &0woud tvi, koi didon &

BAAOC. PETIEVOL 08 TEWPATEOV £KACTAC T TEPUKAGLY, Kol 6Tovdactéov 8nag S10peddot KaAMdS: UeydAny yop

Eyovot pomnv mpdg T Emdpeva. Sokel yap miglov §| finiov tod movtog eivol 1 apyn, Koi oA cLUPAVT

yivesBat 01" avtiic T®V (TovpEvaV.
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example, “eating light meat is healthy” presupposes the desire of the moral agent to
be healthy. In order to fulfill this end, he must find the means by deliberation; the
particular (type) of possible means is the last step of deliberation. The performance of
a concrete action, however, requires the facility of perception to provide the available
means at that exact moment. This type of perception can cooperate with deliberation
to make action happen, because this perception has acquired moral sensibility by
moral training (which involves also deliberation or rational reflection) over the long
term.'®® This is the essence of “the universals reached from the particulars” in the

practical domain.'®’

Aristotle does emphasize the importance of experience in the ethical domain, however.
The trained moral perception cannot be deprived of experience. The following

passage in EN VI 11 confirms that Aristotle credits experience in ethical matters.

(Passage 28)
®ote Oel mpocéyewy 1OV Eumeipov kol mTpeoPuTtépwv T QPOVIL®V TOig
dvomodeiktolg pdoeot kai §6Emg oy frrov TdV dmodeifewv: St yop 1O Exewv

€K Th¢ eumepiag dppa OpdG 0pHHC.

Therefore, we ought to attend to the undemonstrated sayings and opinions of
experienced and older people or of people of practical wisdom not less than to
demonstrations; for because experience has given them an eye they see aright.

(1143b11-14)

This passage tells us that experience is important for ethical matters, as experience
allows the moral agent an eye to see what is right. The emphasis on experience seems
to create another distinction between theoretical and practical matters. In the
theoretical domain, knowledge is a system of demonstration searching for “the
because” (aitia). Experience sits on a lower level than knowledge because it cannot

provide the moral agent an account of “the because”. In the practical domain, as the

186 Although I have a different understanding of this passage compared to Reeve, I draw, occasionally, the same
conclusion on this point.

187 This interpretation is similar to Broadie’s (2002), pp. 378-9.
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above passage tells us, experience seems sufficient to dictate particular actions. It is
not necessary to have or resort to either rule or principle or demonstration to identify

the cause of said actions.

As I have already argued, Aristotle’s ethics do not target moral theory but rather right
actions in for all situations. To this effect, rules and principles are not the ends which
Aristotle wants to establish. There is also no doubt that any particular action is taken
with the aid of experience, but that does not mean that there is no need to find “the
because” to form certain types of practical knowledge (like knowledge in the
theoretical domain.) As discussed in Section 2, achieving eudaimonia is the final end
for which virtuous people perform virtuous actions. In addition, Aristotle does not
claim that the moral agent should rely solely upon experience to identify virtuous
actions; experience alone cannot supply a sufficient explanatory account of why a
given action is correct. Based on experience, phronimos should go one step further to

integrate the practical universal knowledge into a final explanation for the action.

Deliberation or practical syllogism differs substantially in meaning from the
theoretical syllogism. The universal proposition does not play the same role in
practical and theoretical syllogism, either. The similarity between them can, however,
adequately illuminate the explanatory function of the good deliberation or correct

practical syllogism.

3.4 Deliberation as Prescription and Explanation
An argument for the requirement of “the because” in the practical domain as in the

theoretical domain has been systematically and persuasively made by Jessica Moss
(2014). To flesh out my own argument, I think it behoves me to further discuss the

basics of her argument here.

In the theoretical domain, Aristotle states several times that universal knowledge is
attained based on experience. Experience is only a collection of phenomena, while
craft and knowledge grasp “the because”. The most famous evidence of this is as

follows:
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We think that knowledge and understanding belong to art rather than to
experience, and we suppose artists to be wiser than men of experience (which
implies that wisdom depends in all cases rather on knowledge); and this because
the former know the cause, but the latter do not. For men of experience know
that the thing is so, but do not know why, while the others know the ‘why’ and
the cause. (981a24-30)!8

Moreover, knowing the why or “the because” is (or is similar to) possessing logos:
“...we view them as being wiser not in virtue of being able to act, but of having the
theory for themselves and knowing the causes (katd T0 Adyov £xev adTOLG KO TOG
aitiog yvopilev)” (981b6).1% Moss understands this logos as “an entire explanatory
argument: a syllogism that includes the statement of the cause account as a first

premise, and goes on to show what it explains” (Moss, p. 207).

To identify the logos with (a wider genus of) syllogism is a reasonable move, since
both of them are loaded the explanatory function, though we do not have many direct
textual evidences to support this claim. We do know that syllogism etymologically
means a combination of different /ogoi, thus, syllogism is also a kind of /ogos.
Theoretical science demands a demonstrative syllogism, i.e., an explanatory account:
“...a demonstration is a syllogism that reveals the cause and the why” (4n. Post.
85b23-4)."“The relevant logos at work here is a demonstrative syllogism consisting

of “the that” (explanandum) and “the why” (explanans).

In the ethical context, the right /ogos is also an explanatory syllogism of relevant
phenomena. Its basic structure is identical to that of the demonstrative syllogism. As
discussed above, Aristotle identifies deliberation with the practical syllogism, ! for
example, by saying “there is no deliberation of ends” (EN 1112b11-12), or that“there
is no syllogism or /ogos of the end” (EE 1227b23). Without an end there is also no

188 See also An. Post. 7169-12; 90a5-7.

189 See also An. Post. 74b27-8; cf. Gorgias 465a; Laws 720a-d.

0 See also An. Post. 78b3-4.

I Again 1139a11-13; 1141b11-4; 1142b1-2; De Memoria 453al3.

o

1

o

1

©
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deliberation or logos; deliberation or logos begins to work only after the end has been

set (EE 1226b25-30).

The end is considered as the fundamental assumption or the “starting-point” (arché)
of the reasoning process. “For inferences (syllogisms) which deal with acts to be done
are things which involve a starting-point, viz. ‘since the end, i.e. what is best, is of
such and such a nature’, whatever it may be”(EN VI.12, 1144a31-3). The
starting-point of a deliberation process, just like a demonstration process, is the
explanations or causes (aitiai) of the conclusions.'”? The conclusion is the action
which deliberation tells us ought to be done, and the “why” is traced back to the

stating-point of deliberation, which is the final cause.

Moss continues to enhance her argument by saying this: the final cause possessing the
fully explanatory account presupposes that deliberators have been individually
equipped with universal knowledge and an appreciation of various details in each
particular situation. The fully trained doctor (grasped the logos) and the doctor honing
his skills only according to his experience have the same final cause—recovering their
patients’ health—and also may take the same action to do so, but the former possesses
a fully explanatory account of the action due to his systematic medical knowledge,

while the latter does not.

In the ethical domain, fully virtuous people have fully explanatory accounts for each
virtuous action. Deliberation or practical syllogism expressly provides this
explanatory account. The logos is identified with (a wider genus of) deliberation and

practical syllogism,'* thus, the OL qua good deliberation is the right prescriptive

192 There are also a few differences between theoretical demonstration and practical deliberation listed by Moss
(2014) “In demonstration one begins with a grasp of the explanandum and searches for the explanans; in
deliberation one instead begins with a grasp of the explanans—one lays down a goal—and searches for the
explanandum (preccription).” 2) “In deliberative syllogisms, unlike theoretical ones, the explanandum is a
prescription: what gets explained is why something should be done.” 3) “In deliberative syllogisms the
explanans is always a final cause... in demonstrative syllogisms...the explanans can be any of the four causes
but is always ‘logically’ a formal cause”, pp. 215-6.

193

Another important and explicitly supportive passage is from EN VII 3, 1147a31-b3, where, as I discussed in

Chapter 1, Aristotle describes the akratic deliberation well but in opposition to the right deliberation, as the

153



Chapter 4. The Orthos Logos in the Virtue-Acquired Stage

(telling what to do) cum explanatory (explaining why) account (Moss (2014), p. 219).

This interpretation fits very well within the ethical context. As discussed above, the
moral function of the OL is to prescribe the right action and to regulate feelings to an
appropriate degree. How the OL qua deliberation or reasoning regulate feelings and
virtue-building action is discussed in detail in Chapter 3. My position at this stage
differs from Moss’s, though she does not open any analysis of the virtue-acquiring

stage in her work.'**

My argument for the function of reason in moral development, I
think, is fairly persuasive. In the virtue-acquired stage, the moral agent is equipped
with both full ethical virtue and phronesis. The OL qua right deliberation to identify
the means to the end also suits my argument related to the definitions of ethical virtue
and phronesis. Aristotle also emphasizes that in the virtuous stage, the learner has not
only kata OL, but also meta OL. The OL qua deliberation functions better than any
other candidates, e.g., rules or particular propositions. In the context of enkrates and
akrates, the OL is identified implicitly with deliberation by Aristotle. Further,

deliberation or practical syllogism is defined as a reasoning process which not only

prescribes what to do but also tells us why to do it in given situation.

Regarding the relationship Aristotle identifies between phronesis and the OL in
1144b27-8, according to mine and Moss’s present interpretation, the identification is
most likely a loose expression or overstatement deployed in order to emphasize the
connection between them. But Moss is also happy to leave open the possibility that
Aristotle may de facto introduce a new meaning: the meaning of the “virtuous state”.
It is hard to judge whether or not Aristotle really has changed his mind from defining
the OL as the rational activity of phronesis to defining it as phronesis itself
somewhere in the middle of the text. The passage from MM II 10 which I discussed in
Chapter 1 shows that the /ogos prima facie possesses different meanings in different
places in MM, but even if the 1144b27 passage really delivers a new definition of

virtue, it is one that is derived from the definition of the explanatory account; namely,

appetite is opposed to the OL. (There is a printing mistake in Moss’s quotation: it should be EN VII 3 rather
than VI 3, see p. 212.)

194 In another article, “Virtue makes the Goal Right”, Moss argues very firmly that the rational activity cannot
effect the goal which is set separately by desire; this effectively renders the intellectual view void. See Moss

(2011).

154



Chapter 4. The Orthos Logos in the Virtue-Acquired Stage

the OL as a virtue also has to be built upon the ability to seek means and to determine
why certain means fit certain situations. Accordingly, the prescriptive and explanatory

account is the fundamental meaning of the /ogos.

Moss establishes her argument based on the identification between logos, practical
syllogism, and deliberation. As I mentioned above, this identification is not without
any qualification. Further, Moss does not respond to potential challenges to her
position very extensively. In my argument, I have not only made the necessary
modifications, but also provide a detailed explanation as to why the universal or
particular proposition alone cannot be the OL. To this effect, though our standpoints

are similar, my argument is more detailed than Moss’s.

4. Advantages of Deliberation qua the Orthos Logos

Generally speaking, the advantages of my interpretation of the OL lie in two features:
it fits well the context of the Ethics, and it more comprehensive explanatory power
than the proposition view (both universal and particular.) From the point of view of
the context of the Ethics, this interpretation first of all brings us a most coherent
reading of the sixth Book with the entirety of the EN, and then makes the whole of
Aristotle’s ethics as a more compact and systematic work of literature. (I will make
this advantage clearer in my final chapter which serves as a summary of my entire
argument.) Here, I would like to attempt to elucidate the challenging textual
understanding of the sixth Book in terms of the relationship between the OL and
phronesis, universal knowledge, and experience via my interpretation of deliberation

qua the OL.

According to my interpretation, the OL is the right deliberation generated by
phronesis. | make this point in effort to explain why Aristotle identifies the OL with
phronesis. The ethical virtue is not only katd tov 6pOov Adyov, but also petd tod

0pBod Adyov. I'll quote this passage again for the sake of convenience:

(Passage 29)

155



Chapter 4. The Orthos Logos in the Virtue-Acquired Stage

onueiov 6¢- kai yap vov mavteg, dtav opilmvtol v apetnv, Tpoctidéact, TV
EEv elmOVTEG KOl TPOC déaTl, TNV KATA TOV 0pOOV Adyov: 0pBOg 6° O KoTd THV
epoéVNow. €oikact o1 povteveshal mwg droavieg ot 1 TolwTn EELG dpeTn 0T,
N KaTd TV EPOVNGLY. Ol 0¢ LuKpov petafijval. E6TL yop o0 HOVOV 1) KoTd TOV
0pOoOV Adyov, GAA’ 1) peta ToD 0pBod Adyov EEIC dpetn €oTiv: OpOOG dE Adyog

TePL TGV TOOVTOV 1) PPOVNGIG E0TIV.

This is confirmed by the fact that even now all men, when they define
excellence, after naming the state and its objects add ‘that (state) which is in
accordance with the right reason’; now the right reason is that which is in
accordance with practical wisdom. All men, then, seem somehow to divine
that this kind of state is excellence, viz. that which is in accordance with
practical wisdom. But we must go a little further. For it is not merely the state
in accordance with right reason, but the state that implies the presence of right
reason, that is virtue; and practical wisdom is right reason about such matters.

(1144b26-28).

Ethical virtue is acquired from the process of following the right deliberation of
phronimos. After virtue is acquired, ethical virtue is always present with right
deliberation owing to the fact that virtue is a prohairetic state and virtue is always
connected to phronesis, which generates the right deliberation to find the right action
in a particular situation. The identification between phronesis and the OL is thus

loosely overstated to emphasize the causality between the phronesis and the OL.

A right or virtuous action is not only “the that” which should be done, but also entails
“the why” grasped by virtuous people during right deliberation. This is an explanatory
structure beginning with reading or perceiving the given situation, then seeking the
right action, which needs first of all experience—a fully virtuous person extracts the
universal rule from his or her experience to fully establish the reason that the action to
be done is correct. Acting by experience and saving experience is the prime
characteristic of the moral learner. Fully virtuous people act not only according to
experience, but rather by reasoning. The right reasoning or deliberation is

characteristic of phronesis. Aristotle emphasizes experience simply to make the
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reader keenly aware of its function in terms of the particular action, not to exclude the

necessity of searching “the why”.

The advantages of this textual understanding also introduce a stronger explanatory
power than the proposition view. Clearly, based on the above discussion, rules or
principles are involved in the right deliberation for particular situations although they
are usual and inexact. These usual rules or principles cannot be the OL, however, as a
rule is too general as-is to apply to all possible particular actions. In order to apply to
a particular situation, the rule must be adjusted per the situation via the right
deliberation generated by phronesis (0p00¢ 6’ 6 kot v epoévnow). The OL must
function according to a particular situation to which the rule is appropriately adapted.
The OL cannot be a particular proposition either, as a particular proposition alone

cannot include “the why”, i.e., a full explanation of the particular action.

Right, particular propositions that are morally useful for an action can only be made
by deliberation and universal rules together. First, if we take the OL as only a
proposition (whether universal or particular,) it would obscure the importance of
phronesis, which is inextricably connected to virtue, generates good deliberation, and
trains moral perception. Aristotle emphasizes this throughout the entire sixth Book of
EN. This obscuration brings us face-to-face again with the problem that Book Six or
even the entire Ethics is inconsistent, as Aristotle does not define the OL in regards to

any form of proposition.

Even if we admit that the proposition view does account for the importance of
deliberation, a particular proposition is not suitable for the condition of petd tod
0pBod Aoyov. According to Aristotle, the ethical virtue is not only in accordance with
the OL but also is present with the OL. As I argued above, any particular proposition
seems to be made right at the moment at which a particular situation is faced, and
different situations have different propositions. Some particular propositions might be
used once and then never again. Therefore, it is impossible for the always-changing

proposition to be present with the ethical virtue.
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In fact, in some situations, it is not reasonable or economical at all to make particular
propositions. By “economical”, I mean that deliberation or a virtuous state can render
the proposition-making process unnecessary. In some cases, the right action results
directly and immediately from the virtuous state rather than first requiring a
proposition for the particular situation, followed by an action. The example of the
brave person in EN I1I 8, 1117a 17-22, for instance, tells us that the man standing firm
and fearless in the face of sudden danger is braver than those who are only fearless in
meeting danger already foreseen—in short, braveness in the given situation results
directly from a brave state of character. In this kind of particular situation, e.g.,
sudden danger, Aristotle tells us explicitly that there would be little time and space for
deliberation to identify the right action let alone to form a proposition through
deliberation. It is simpler (and safer) to perceive the sudden danger and instantly react.
The reaction to danger is, in this case, formed completely the immediate state of the
person in the situation and by that state along. The OL cannot be a particular
proposition, but rather the right deliberation to find the intermediate of the particular
situation, i.e., a right action for a given situation. If it can always do rightly, that is to
say, it becomes a state which grasps the practical truth; and Aristotle calls it phronesis.

This phronesis can thus be deemed as state of grasping the OL.

One may still ask whether the OL could be a particular proposition which does not
result from general rules and deliberation, but rather is directly issued by something
else. In this case, without any aid of universal rules or deliberation process, how could
phronimos grasp a particular proposition suddenly in the face of a particular situation?
The particularist would say from perception. And yes, sense perception can give us a
particular proposition without the aid of universal rules (e.g., this is red, or this is
sweet,) but such propositions separate from universal rules are useless for producing
moral actions. Without the knowledge that eating too many sweets is unhealthy, one
may eat too many because they bring him pleasure. He must know first the universal
rule that eating too many sweets is unhealthy, and then he can find the intermediate to

eating sweets.

As argued above, only after the moral agent has been trained, collected experience,

and obtained basic practical knowledge can he use his trained perception to adapt
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universal rules to particular situations, then to find intermediates for his actions.
Before the training is complete, a particular proposition formed only by sense
perception is still useless for moral action because the moral agent has no knowledge
of the intermediate of his situation. Only after he is trained can he form a proposition
to describe or summarize the basic features of what has been perceived with the
senses; then this description can be used again later in a similar, but particular
situation. This is exactly the process from perception to experience, then to a kind of
knowledge, and finally back to a particular situation. The OL is not, then, a particular
proposition formed by sense perception. The particular proposition that is useful for
making a moral decision is built via moral perception, which is formed under training

(deliberation) and guidance (universal rules).

If we are to understand that the OL, for a fully virtuous person, is the right
deliberation generated by phronesis in ethical matters, our understanding conforms to
all the passages in which Aristotle discusses the OL. First of all, we need universal
rules or principles although they may be inexact and usual. We then need good
deliberation and moral perception to apply the corresponding rules to a particular
situation and to find the intermediate deemed as a moral action. Because the situation
is always particular, phronesis as an intellectual virtuous state is always present with
virtuous people as they deliberate upon what is best to be done then and there;
otherwise, we have no proposition to guide actions into particular situations, nor can
the intermediate be identified appropriately. In this process, the reasoning activity of

phronesis plays exactly the role of the OL and they can be identified as equal terms.
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Conclusion

After a comprehensive and careful examination of topics related to and interpretations
of the definition of the OL, I have shown that the decisive function of the OL is to
build a virtuous state and generate virtuous action. In view of this moral function of
the OL, I have also explored the advantages and disadvantages of all major existing
interpretations as well as my own. My interpretation, which I developed based on
preceding interpretations is based on the existence of two different moral stages: the
virtue-acquiring stage and the virtue-acquired stage. My inquiry has not only exposed
the moral function of the OL in significant detail and across different stages of the
moral learner’s life, but also has allowed me to pinpoint the value and advantages of

my definition of the OL compared to other interpretations.

According to my interpretation, the OL is ultimately the right practical reasoning or
right deliberation which is generated by intellectual virtue, i.e., phronesis. In the
virtue-acquiring stage, the OL is something different for moral learners: an incomplete
piece of the deliberative form or a proposition separate from the reasoning sequence.
Especially at the very beginning of the moral learning process, the OL for moral
learners arguably is 1) a type of formulation or articulated declaration, e.g., the
guidance as a request or command of the moral guider; this guidance could be (1a) a
proposition either regarding a universal rule (the major premise of the practical
reasoning of phronimos) or (1b) regarding a particular situation (the conclusion of the
practical reasoning of phronimos.) Because moral learners have not acquired the “that”
in this very initial stage of moral learning, they cannot use their reason actively to
make any moral judgment. What they can do is simply imitate and follow the
guidance of the moral guider, namely the formulation of phronimos. This process is
more mechanical than rationally reflective, although the rational activity is already

somewhat involved.
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In the later stages of the moral leaning process, moral learners actively utilize their
deliberative capacity to identify the right action to be done per situation and regulate
their feelings appropriately. They will also attempt to develop proper explanations for
particular actions. They use rational deliberation to help them make the right choices
in these later stages, but they cannot make right choices all the time as they are still
learning the features of particular situations through experience or cannot ensure the
right end (or right desire) in all particular situations. They have decided to lead a
virtuous life, and have accepted eudaemonia as the ultimate end; but the capacity to
make the right choice in every situation is still being built and the rational faculty is
yet tasked with making decisions in accordance with emotions. It is crucial to
recognize the contribution of calculation and deliberation in this virtue-acquiring
stage. This is a function of the OL in a loose sense, but once it applies to all particular
situations, it is the OL in a strict sense. The application of plans and rules in particular
situations depends on deliberation, and the firm state also depends somewhat on
deliberation and decision-making in the virtue-acquired stage, so [ believe
deliberation to be more fundamental than proposition in the later stages of moral

learning.

Once the capacity for deliberation has matured (i.e. the ability of good deliberation
generated by phronesis has reached its peak,) the moral agent (i.e., fully virtuous
person) can consistently identify the right action for any given situation; further, he or
she can also provide a full explanation for why this or that action should be done then
and there. This process of searching for the right reason is indeed the deliberation
process, which involves knowing the universal and the particular of the given
situation; deliberation can rightly determine the right action for the situation at hand.
This interpretation is advantageous in that it makes the ethical text more coherent,
comprehensive, and inclusive than the proposition view. Further, the rule view cannot
cover all the particular factors that are actually under consideration, and the
particularist view does not fully explain why a particular action is called for in a

particular situation.

I’ll gladly admit that there may be questions or concerns remaining in regards to my

interpretation both from the textual and interpretive aspects. Why, for example, would
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Aristotle place the OL concept in such an important position but fail to define it
explicitly? How am I to prove that my interpretation accurately reflects Aristotle’s

interpretation of the OL?

First, in this thesis I do not aim to prove that my interpretation aligns precisely with
Aristotle’s personal interpretation but rather to introduce a coherent, architecturally
merit-worthy reading of his entire work on ethics. The main topic of the Nicomachean
Ethics is the question of how humans are to achieve supreme goodness, i.e.,
eudaemonia and its constituents such as virtue (both ethical and intellectual.) Under
my interpretation, Aristotle does not give us an answer to what the OL is directly, not
because there is no such an answer but because the answer cannot be expressed

straightforwardly.

The OL appears differently from what the OL is per se in the virtue-acquiring stage.
As discussed in Chapter 3, there are several kinds of moral guidance in this stage:
universal rule, a proposition about a particular situation, or, occasionally, the rational
activity of the moral learners which can contingently play the role of the OL, and
which of these different kinds of moral guidance is used is dependent on the moral
situation. One rule is the best kind of moral guidance in this situation, but in another
situation the best may be a particular proposition being an order issued by the moral
guider. It is, accordingly, very challenging to give one clear-cut description of the OL
in the virtue-acquiring stage. I argue that among these types of moral guidance,
Aristotle treasures the growing rational activity most of all despite the fact that in the
virtue-acquiring stage, the rational activity of the moral learner does not always lead

her to the right decision.

Again, in his discussion on the virtue-acquiring stage, Aristotle emphasizes the
process of building a virtuous state. This process is defined by Aristotle as habituation,
but under the umbrella of the “habituation” concept is actually a complex process
including mechanical training and rational reflection; their contribution to achieving
virtue differ and change among different phases of the virtue-acquiring stage. Rational
reflection then goes on to play a more and more important role as virtue is continually

developed and cemented in the moral learner. Once the moral learner matures, i.e.,
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reaches the virtue-acquired stage, rational reflection in the form of practical
deliberation plays the decisive role for virtuous action. This deliberation is discussed
repeatedly and at length by Aristotle in his ethical work, especially in Book Six,
where it is defined as the activity generated by phronesis inextricably linked to ethical
virtue (and finally is identified with the OL in some sense.) We can, accordingly,
consider right deliberation to be the OL, but neither we nor Aristotle himself can

maintain this definition through such a dynamic process.

My inquiry not only proves that Aristotle actually does provide us his best answer to
the question of what the OL is, but also leads us toward a reading of the Nicomachean
Ethics as a consistent and coherent work. Its structure and argument are well designed
by Aristotle at the onset, (though neither are accomplished perfectly in the end of the

work.)

With respect to the interpretive concern, there are several weak points in my

interpretation which I have addressed above and will summarize below.

First, from my interpretation, the achievement of ethical virtue is nearly entirely
dependent on rational reflection. This seems to imply that there are a set of basic rules
or principles that the learner seeks to gain an explanation for virtue; if these
particulars can be connected to a given situation, the right action should become clear.
Seemingly, then, ethical virtue is taught deductively; but Aristotle places ethical
virtue achieved from habituation in contrast against intellectual virtue that is

taught/learned.

Second, the example of the brave person in EN I1I 8, 1117a 17-22 tells us that the man
standing firm and fearless in the face of sudden danger is braver than those who are
only fearless when facing dangers already foreseen. This argument seems to suggest
that a brave action done after deliberation is not as brave as the action done

immediately without any deliberation involved.

Third, under the grand conception of eudaemonia and complicated situations inherent

to human life, though deliberators can appreciate all the particular elements, different
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deliberators might select different means to fulfill the same end. By the same token,
one deliberator may find it difficult to make right decisions among several doable or

even good options.

I will comfortably admit that in my model, the ethical virtue is somewhat teachable.
In the earlier phases of the virtue-acquiring stage, mechanical habituation mainly
leads the way to acquiring virtue while in the later phases, the rational reflection of
the moral learner slowly takes over that task (though habituation continues to play an
auxiliary role.) Certain basic rules and principles are well-understood by the learner
and he can adapt them to particular situations, though these rules and principles are
not without exception. “Taught” and ‘“habituated” can be compatible and even
co-involved. Ethical virtue is generally acquired through habituation, but teaching
rules remains helpful. The acquisition of intellectual virtue also necessitates
habituation to make the intellectual state firm and stable. Aristotle makes the
distinction between habituation and teaching not to exclude one or the other, but to

emphasize that they characterize different types of virtue differently.

The example of braveness really seems a contradiction to Aristotle’s own definition of
virtue as a prohairetic state. To emphasize the role of deliberation so highly is to
reflect the complexity of any particular situation with which the moral agent is faced.
It is deliberation that helps moral agents make right decisions in particular situations,
and deliberation generally needs time—excellent deliberation is completed very
quickly, however (1142b26-27), assuming that the moral agent has faced similar
situations many times during training and that said deliberation is supported by
habituation. In highly familiar situations, the moral agent may act even without
deliberation. There are other possible interpretations of this point,'”> which I will

leave up to another scholar to discuss.

The last one is quite tricky. According to my interpretation, good deliberation is

generated by phronesis, which is always connected ethical virtue. This ensures that

195 One important modern theory interprets this virtuous action without deliberation as “apparently”
non-deliberative, automatic behavior. There is actually a reasoning process hidden beneath normal

consciousness, however. See J. Fodor (1968).
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actions are always right and pointing the moral agent toward the ultimate end, i.e., a
happy life. Good deliberation also involves both knowledge of a series of relevant
universal rules and particular situations that guarantees the deliberation is soundly and
reasonably conducted. We cannot absolutely eliminate the risk of “impossible”
decisions, however, i.e., those in which ultimate right and ultimate wrong are patently
unclear or very obscure. Virtuous people can easily tell right from wrong, but may
find it difficult to choose between two good options. In this situation, the moral agent
may be more or less reliant on ethical “luck”: another interesting topic that Aristotle

has left us to discuss.
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